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1. Unit Topic

Powerful voices (focus on Malala’s speech) and relative pronouns

2. BIST/CEFR/Curriculum: goals-main ideas-concepts-reference to the MS Curriculum 

2.1. Competence(s)

Listening, reading, speaking, writing

2.2. BIST (E8) Standards (choose an appropriate descriptor) 

Lesen: “Kann einfachen, klar gegliederten Texten zu vertrauten Themen in Zeitungen und Zeitschriften die wesentlichen Informationen entnehmen, wenn sie gegebenenfalls mit visueller Unterstützung ausgestattet sind.“ (B1)

2.3. Reference to the MS Curriculum 

„Lesen: Die Schülerinnen und Schüler können ganz kurze, einfache Texte lesen. Sie können in einfachen Alltagstexten (z. B. Anzeigen, Prospekten, Speisekarten oder Fahrplänen) konkrete, vorhersehbare Informationen auffinden. Sie können kurze, einfache persönliche Briefe verstehen.”

2.4. Structures, functions, and notions 

Relative pronouns

3. Teaching objectives 
Linguistic objectives/ communicative objectives/ dynamic objectives (social objectives):

What should the learners know/recall/recognize?
How to look for specific information in a text to answer questions	Comment by Bergmann Laura: Ich denke es wird um alle  Verstehensziele gehen
Neuer Lehrplan (2023)
Für das Textverständnis sind sowohl das globale Verständnis, das Verstehen von spezifischen Informationen wie auch die Fähigkeit, einfache Schlussfolgerungen aus dem Geschriebenen zu ziehen, erforderlich.

What can the learners understand?

Function of relative pronouns

What can the learners use/apply/do?
Use relative pronouns correctly.

What can learners achieve/ create/ compare?

Explain the meaning of a quote and evaluate if they like it or not.

3.1 Target goal 

Give more information with the help of relative pronouns (who, that, which, where, when, why, whose)
Give an opinion about a quote using a variety of structures.

3.2 More complex goal

Describe persons/biographies by using relative pronouns (who, that, which, where, when, why, whose)
Give an opinion about a quote using a variety of structures and explain what it means.

3.3 Basic goal 

Understand the function of relative pronouns
Give an opinion about a quote in simple sentences.


4. Differentiation: How will you support/challenge learners? How will you “hook” all learners?
Consider levels of readiness/ gender/interests/ how learners learn best
Differentiation by language level and interest (students can choose on which quote/person they want to focus)
5. Classroom Management
Parallel groups – half of the class will work with the other teacher in a separate room
6. Assessment/ Evaluation
How do you know/check whether the learners have reached the objectives / goals? 

Check exercises in plenary

7. Individual focus 
What do you want to learn/find out/ improve/…?

How to start a lesson in an engaging way







8. Lesson plan: 

	Time Mode,CM
E8 ST
	TEACHER 1
	TEACHER 2

	
50 mins
	CONTEXTUALISATION 

	
	Activate prior knowledge: 	Comment by Bergmann Laura: Pre: Find out what they know about Malala. What they think about her...
Whole class Listens to passages of Malala’s speech: https://www.youtube.com/watch?v=KtprX8i2k-Q	Comment by Bergmann Laura: Add the times of the passages here so that you have everything in one place e.g. 3:06-4:12	Comment by Bergmann Laura: Some kind of discussion will be necessary here
T asks students ….
S rRead Malala’s speech on page 96.
Students underline any words they don’t know. (If more than eight, decide what are the most important ones).
S lLook up the meaning of the words in an online dictionary. They write down one example sentence on a vocab card and the German definition on the other side. These cards are added to their regular vocab cards.	Comment by Bergmann Laura: https://dictionary.cambridge.org/dictionary/learner-english/	Comment by Bergmann Laura: Tell them which one to use
T walks around and checks progress / and if definitions are correct
S get vocab cards for the topic. They will work with them at home.
S Aanswer questions p91,1b
T Shows pictures of three powerful women of the 20th and 21st century.	Comment by Bergmann Laura: Say who
What do they have in common? What are they fighting for?
Match quotes with the persons. Explain choices

	

	
20 mins
	FOCUSSING

	
	
S Read three short texts (ex3, p90) about the women and match the highlighted words with the meanings in exercise 3a.	Comment by Bergmann Laura: If these are the instructions for the students, make this clear  in the text,

E.g. T:"…."
T tells S to Pay attention to underlined words (relative pronouns) and how they are used
T asks students what they realized about the the underlined words. What is the function of these words? What is it used for? 
Give example from the text
. 
S do exercise: Relative pronouns: fill out chart (p91,5a)
What is it used for? 
Give example from the text

	

	
10 mins
	PRACTICE

	
	Students Fill in the correct relative pronouns in sentences about the powerful women. (p91,5b)
+p94,3

	

	

15 mins




	USE

	
	S cChoose one quote on p90,2 and write a few sentences about it:
Why did you choose this quote? When did the person say it? What does it mean? What does it mean for you in your current situation? Do you think it’s a good quote? Why (not)?
	




 
9. Attachments and materials 
	9.1. Attachments (to be scanned in)
	9.2. Materials: CD/DVD.... (List of resources/where from? Citation rules: APA style)
10.  Reflection
After each lesson a reflection in English regarding how the lesson went is requested.                    What went well? What feedback did you get? What would you change if you taught the topic again? What have you learned/realized? …..

Abbreviations:
Co- teaching modes:   PT (parallel teaching), AT (alternative teaching), ...
CM :classroom management, WCT :whole class teaching, IW: individual work, GW: group work, PW: pair work, B... board, IWB: Interactive White Board, Ps: pupils, T1/2:teacher  1/2,     Ts: teachers,  WB: work book, WS :worksheet, HO: handout,  M xy: teaching material xy,  StB: Student’s Book, ..




















11. Useful links (Stand: 25.September 2020) 
E8 Standards, allgmeine Information
Link: http://www.oesz.at/OESZNEU/main_07.php?page=0812&open=113&open2=115

Kompetenzbeschreibungen für Englisch/E8

Link: http://www.oesz.at/OESZNEU/main_01.php?page=0111&open=7&open2=0

Dynamische Fähigkeiten

Link: http://www.oesz.at/OESZNEU/main_01.php?page=0113&open=7&open2=9

Sprachenlernen  in inklusiven Settings

Link: http://www.oesz.at/OESZNEU/main_01.php?page=017&open=154


Curriculum MS (NMS) 
Link: https://www.bmbwf.gv.at/Themen/schule/schulpraxis/lp/lp_nms.html
Änderungen ab 2020/21 : https://www.bmbwf.gv.at/Themen/schule/schulsystem/sa/ms.html

Leitfäden zu den fachdidaktischen Begleitlehrveranstaltungen ( allgemein)
Link: https://pbnet.blog/leitfaeden-zur-fachdidaktischen-begleitung-standort-graz/
Leitfaden für Englisch
Link: https://pbnetblog.files.wordpress.com/2019/09/pps_broschuere_englisch2019.pdf
Zitierregeln (Kapitel 5.3. bis Kapitel 5.4.2.) 
Link:https://phst.at/fileadmin/Redakteure/Bilder/ZIDAs/Institut1/Bachelor_Arbeit/Bachelorrichtlinien_PHSt_2013_final_inklMac.pdf, 
EPOSTL
https://www.ecml.at/Resources/ECMLPublications/tabid/277/ID/51/language/en-GB/Default.aspx
 EPOSA
https://anglistik.uni-graz.at/de/fachdidaktik/forschen/eposa/




12. Definitons
Contextualisation
In the contextualisation phase the learners are made familiar with the goal, the lesson content, and its context. 
It aims at creating interest and motivating the learners to embark on the learning process. Therefore, contextualisation plays an important role in the lesson. Therefore, contextualisation plays an important role in the lesson. Its activities and materials are often particularly attractive and attention seeking. The learners may also be directed to activate previous knowledge and make connections to what they are already familiar with, which is why we often find brainstorming or elicitation activities in this phase. 
Contextualisation can take a lot of time, especially if new vocabulary is pre-taught, and thus it may take up a major part of a lesson.
Focussing
The focus in a lesson is usually most directly connected with the goal to be reached.
Focussing can concentrate on linguistic as well as dynamic competences, or both. If
not already made overt in the contextualisation phase, this is the moment to become
very clear about the learning objectives 
This phase is usually very controlled and the teacher plays a guiding role. With sufficient training learners can become autonomous enough to focus on their own.
In the practice phase the learners usually solve tasks that are strongly linked with the
input given in the focussing phase. 

Practice 

Practice is usually scaffolded in a way that a high level of accuracy can be achieved. Corrective feedback is most important in this phase, because the learners’ language use is generally restricted to familiar and learnt patterns; the focus is on form and accuracy should therefore be fostered.

Use 

Use activities need to be as authentic and realistic as possible. The tasks the learners
fulfil are often open-ended and have communicative goals. Imagination and fantasy
play an important part in this phase, when learners take on various roles, solve problems,
or create their own realities in the communicative encounter. 
The language they use or come upon may be scaffolded by word and phrase banks. Nevertheless, the element of unpredictability is high and the output is usually less accurate than in a practice phase.
The focus is on function, not form, and feedback is most frequently



reflective. It refers to content or task achievement rather than discrete linguistic items
or mistakes. 
Instructive feedback on the latter is usually delayed and implemented strategically by the teacher in follow-up sequences.

Source: Mewald, C. (2014) Competency based foreign language education. In: BIFIE (Hrsg.) Bildungsstandards Englisch 8. Unterrichtsvideos und Begleitmaterialien. BIFIE: Salzburg
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