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1st DRAFT -- 
Was meiner Meinung noch fehlen könnte: 
· Short Intro about DS categorization and the type of stories that we have worked with in this project
· Some theoretical considerations about DS???
· Maybe a bit more in the last few sections about the evaluation of the project…
· Wenn ihr mehr Raum braucht – bitte den Text gerne kürzen und ersetzen… 

The project goals
The digital storytelling project Mysty (2018) was developed as part of an Erasmus+ project in cooperation with schools, universities and NGOs across Europe. In this paper we are describing the project as it was carried out in an EFL class of 15-year old students in Austria. The project was carried out during regular English classes, without any additional time or external support. he students had practiced creative story writing in several previous projects and had also worked with digital media before. Nevertheless, this project was perceived very differently by the learners, since it focussed more strongly on personal stories of the students, and thus opened a window into their private lives. 
The main teaching goals of this project were:
1. to raise the learners’ awareness of cultural aspects of their everyday lives and the people around them
2. to improve the learners’ interpersonal and social skills
3. to develop the learners’ sense of ownership and engagement with their work
4. to increase the learners’ confidence as active participants in society (in the real and virtual world)
5. to improve the learners’ story-writing skills and speaking skills in English (L2)
6. to further develop the learners’ digital skills
The Common European Framework of Reference for Languages (CEFR) as well as the Austrian curriculum for foreign languages see intercultural competence as one of the main goals of foreign language learning. The CEFR states that 
“in an intercultural approach, it is a central objective of language education to promote the favourable development of the learner’s whole personality and sense of identity in response to the enriching experience of otherness in language and culture. (Council of Europe, 2001, p.1). 
The concept of intercultural competence used in this project is based on Byram’s (Byram, 1997) model, which has played an important role in promoting the intercultural dimension in the foreign language classroom. Byram’s model is composed of five dimensions of intercultural competence. These include: 
· Attitudes: curiosity and openness, readiness to suspend disbelief about other cultures and belief about one’s own;
· Knowledge: of social groups and their products and practices in one’s own and in one’s interlocutor’s country, and of the general processes of societal and individual interaction;
· Skills of interpreting and relating: ability to interpret a document or event from another culture, to explain it and relate it to documents or events from one’s own;
· Skills of discovery and interaction: ability to acquire new knowledge of a culture and cultural practices, and the ability to operate knowledge, attitudes and skills under the constraints of real-time communication and interaction;
· Critical cultural awareness/political education: an ability to evaluate critically and on the basis of explicit criteria perspectives, practices and products in one’s own and other cultures and countries (Byram, 2000)
By sharing their stories about family, festivals and food, the learners had the chance to “open up their homes” and allow others a glimpse of the cultural practices in the families. Due to the diversity of the student population at the school, and the chance to share the stories internationally with the other schools and organizations who were participating in the Erasmus project, it was hoped that the learners could further develop their competences according to the above criteria.
Furthermore, we assumed that the growth in intercultural competence would go hand in hand with the improvement of social and interpersonal skills. Understanding others’ mental states is a crucial skill in any social relationships but has become even more important in present day multi-cultural environments. Students who have the opportunity to share their personal stories with their peers and compare them to their own experiences will develop a broader perspective and thus, it was hoped that this project would “promote the favourable development of the learners’ whole personality and sense of identity” (Council of Europe, 2001). 
Research in the area of Theory of Mind (ToM) corroborates our assumption that sharing personal stories may contribute to the development of the learners’ social skills. Kidd and Castano (Kidd, 2018) have shown that literary fiction facilitates ToM processes and can lead to stable improvements in ToM. It seems safe to conclude that personal stories will do this at least as well or even better. 
The third goal we were pursuing in this project was to further develop the learners’ sense of ownership and engagement with their work. There is general agreement among psychologists and neuroscientists that engagement plays a major role in efficient learning processes.  Ann Tomlinson (Tomlinson, 2014) states that
“Engagement happens when a lesson captures students’ imaginations, snares their curiosity, ignites their opinions, or taps into their souls. Engagement is the magnet that attracts learners’ meandering attention and holds it so that enduring learning can occur.” (Tomlinson, 2014, p. 63)
Neuroscientists might add, that this kind of engagement is related to the production of the neurotransmitter acetylcholine, which plays an important role in the formation of durable synapse connections (Zull, 2002, p. 225 ff.). It seems obvious, that sharing personal stories of high emotional content would fulfill all these criteria and thus be highly effective in facilitating learning.
The fourth goal of this DS project was to increase the learners’ confidence as active participants in society, both in the real and virtual world. Today’s learners are considered to be digital natives who surf the web extensively and consume large amounts of information of all kinds. Learning to distinguish between trustworthy postings and fake news seems to be a very important skill. Another one, is learning to take responsibility for one’s own comments on social media and other interactive websites. By publishing their personal stories, the students in this project were faced with important considerations of privacy and public identity and of how to present themselves to an online audience. 
Since the project was carried out in the learners’ EFL class, the improvement of the students’ writing and speaking skills were obvious learning goals.  Writing a script for a digital story that would then be told orally, required different skills than regular story-writing. This task helped raise the learners’ awareness of register differences between written and spoken language. The final step of recording their voice was another learning opportunity. Both, correct pronunciation and reading their scripts with natural intonation were challenging experiences for the learners.
The final goal of this project was the improvement of the students’ digital skills. Even though learners of this age-group have grown up with computers and mobile devices and are often considered to be digital natives, this is not necessarily the case. In general, it can be said, that learners of this age can use computers and mobile devices to consume media and to produce and share simple products (texts, photos, presentations), but more complex production skills can not be expected. The aim of this project was to expand the learners’ skills and offer them the opportunity to publish personal products that they would be proud to share with a wider audience.
Getting Started: Step 1
The students in this project had already worked on more traditional storywriting projects in previous years. They had produced Christmas stories (Poelzleitner, 2014) and spooky Halloween stories (Poelzleitner, 2013) . In both cases the students had illustrated their stories and had recorded their voice for online storybooks. Producing these stories and seeing the finished products had been very satisfying experiences for the learners. It was, therefore, not difficult to motivate the students to participate in the DS project “Mysty”. The big difference would be the degree of privacy or intimacy of the stories that the learners were going to produce this time. This issue was discussed with the class and the learners were invited to talk it over with their families before giving their consent to participate in the project. All students and their families agreed to participate, leaving it open, whether to publish their stories or to share them only on the class platform (Moodle).  
In order to structure the project and to allow the learners to work at different speeds, an instructions booklet was produced by the teacher (Pölzleitner, 2018). The booklet is loosely based on the guidelines presented in the Digital Storytelling Cookbook (Lambert, 2010) but has been adapted for this age-group and setting. Often, learners of this age group find their own lives boring and “normal”. When asked to tell a story about their lives, they feel they must dig up some dramatic events, which in many cases, they cannot do. In order to help the students to understand that a good story does not need to be dramatic, we included the short short-story “The Ship” by Joseph Bruchac in the booklet. (Bruchac, 1983) The story is only about 300 words long and shows a young boy’s sudden realization that he is not the center of the universe but one small part. Looking at people waving on the shore, he notices that…
“The boat was full of mothers and children. […] All around were children my age, younger, older, in varying degrees of happiness and sorrow, good clothing and bad, clean faces and dirty. And each of them was waving, thinking the returned wave from the shore was for themselves alone.” (Bruchac, 1983, p. 60)
[image: ]After reading and discussing the story and understanding that good stories need not be big and dramatic, the learners started the first brainstorming task. It was a classroom version of the story-circle. The students were invited to think of special moments in their lives and collect their ideas in eight empty picture frames provided in the project booklets. They were also asked to find memory props in form of photos or interesting objects at home and bring them to class.
Step 2: Finding your stories
In the following lesson the learners wrote short, quick drafts of several possible stories on index cards. They were told to write quickly and without filtering their thoughts and then share their “story seeds” with their peers and with the teacher. 
This step was quite challenging for the learners. They had collected all kinds of events in their lives during step 1, but often had only a vague idea why these memories might seem important to anyone else. Sharing these “story seeds” with their peers and the teacher was a valuable experience that helped the learners find the emotional content of their stories and see them from an outside perspective. 1 brainstorming ideas

Step 3: Choosing the best story
In the next step the learners had to reflect upon their own story-ideas according to the following criteria.
· What do you think the story means? What is it really about?
· What is the most important moment in the story? What is this moment about? Did anything change? Did you learn or realize anything new? Can you describe the moment in more detail?
· What emotions are connected to this story?
These reflections helped the learners to dig a bit deeper below the surface of their story ideas. They started to see the emotional value that the stories had for themselves. From the teacher’s perspective this seemed to be one of the key moments in the project. When the learners realized that the stories were actually gemstones in their lives, when they saw that they were important and valuable, the work turned from a regular class assignment into a very special project. One by one the students started to take ownership of their stories. From this moment on, the students were working at their own speed, following the necessary steps in the production process.I didn’t know what to write. I thought my life would be very boring but then I understood that the little things make my life out. [sic]

Step 4: Writing the stories
Writing the stories proved to be fairly easy for the students. Their language skills (B1+) were good enough to express their ideas. The main challenge at this stage was finding the right tone and register. Since the stories would be told orally, the students had to find the right level of (in)formality. The instructions for this step asked the learners to imagine they were telling the story to a friend and to avoid long, complex sentences.  A second aspect that proved difficult for the learners was to express the emotional content of the stories without being too blunt and using clichés and feeling words. After writing their first drafts the students shared their stories with their peers and got feedback on the following criteria:
· Have I managed to get my emotions across?
· Am I focusing on the right things?
· Is anything unclear or confusing?
· How could I restructure my story in order to make it more interesting and effective?
After this round of peer feedback, the learners uploaded their story scripts to the Moodle platform and got further feedback and some language corrections from the teacher. The most important feedback at this point concerned the expression of emotions by implication rather than direct description. In general, the tip to describe the situation in more detail and to “paint the scene” as they remembered it, helped most students to polish their stories.
Step 5: Producing the stories
Finding objects and pictures had been an ongoing process from the start. At this point the learners had collected enough materials to start with storyboarding. The project booklet instructed the learners to draw a large storyboard grid on an A3 sheet and to enter copies of their images and text. This stage seemed quick and easy for the students, since they already had a clear idea of their stories at this point. Many of the storyboards were only simple sketches because the learners did not feel this step would help them. They preferred to go directly to the production stage.
Depending on the digital skills and interests of the learners, they chose different software options for their digital stories.  We had offered a choice of the free online programs Knovio, Present.me or Powerpoint Mix for those students who wanted to opt for a simple tool that they had used for presentations before. The more technologically interested learners used the free program Shotcut to produce and edit their videos. Paid software was not considered, since there was no funding available and we wanted the project to be ready-to-use by other students in public schools. 
In general, the technical challenges were minimal. Those students who had opted for the simple online tools found the production process very easy. The programs they used do not allow any editing, all they had to do was upload the images and record their voice for each slide. The students who chose to work with Shotcut found the process more challenging and needed more time to produce their videos. Some students tried two options and handed in both versions of their stories. Interestingly, we have all come to the conclusion, that the difference in quality is minimal. Even the voice recordings done with the program Audacity and with a fairly good microphone that we had bought for this purpose, were not really different from the recordings produced directly with the online programs and the students’ laptop microphones. We have come to the conclusion, that the technical equipment plays a minor role in the production of good digital stories. What is more important is the quality of the stories, the images and the expressive rather than the technical quality of the voice recordings. When analyzing the finished stories, the learners realized that rattling off their stories at full speed did not produce very convincing results. In order to help the learners to tell their stories in a natural way rather than rattling them off like robots, we asked them to do the recordings in pairs. This created a more natural situation than talking to a computer microphone. 
Within two weeks of regular class-time (i.e. 6 lessons altogether) the class of 25 had produced a range of interesting digital stories at various degrees of perfection. In a typical school setting, a project like this one cannot last forever, and the learning process is often more important than the final product. 16 of the stories can be found at: https://tinyurl.com/mysty-glog.   Four good stories were lost because the students had used the program Present.me, which has in the meantime discontinued all free accounts. The remaining 5 stories were either incomplete or had some software issues (audio volume too low, proprietary file formats). 
Step 6: Writing user guides for other students and evaluating the project
Since this project was part of a larger Erasmus project that aimed at spreading the idea of digital storytelling and making it available to other schools, the students were asked to use their newly gained knowledge and experience and to produce user guides for digital storytelling. We kept the concept of user guides fairly open in order to allow the learners to include the kind of things that THEY found important. This task gave the students a chance to sum up their personal experiences and what they had learned in the project and pass it on to peers in other schools. The user guides also gave the teachers valuable insights into the learners’ thoughts about the digital storytelling project. The learners produced the user guides in groups. This gave them another chance to talk about their experiences and compare the different problems they had encountered and strategies for solving them. Almost all the user-guides included the following sections: 
· How to come up with a good story idea
· How to find the right pictures
· Choosing the right software (pros and cons of the programs they had used)
· Personal thoughts about the project
For our purposes the last section “personal thoughts about the project” is the most interesting one. The learners’ evaluations are all very positive and show great satisfaction with the project results. In order to ascertain that the positive comments were not just “friendly lies” to make the teachers happy, we also administered an online survey that allowed the learners to express their ideas freely and anonymously. I learnt to see the small things in life and how wonderful they actually could be.[sic]

The majority of the learners mentioned the level of intimacy in the project as the most interesting and most rewarding aspect. Sharing a personal story had been a challenging step for many, but in the end, they felt confident about sharing their stories with others, both in the class and outside. In the online survey most of the learners said that they had enjoyed listening to their classmates’ stories and that they had learned more about one another than ever before. On the negative side, technical problems and the odd experience of hearing their own voice online were mentioned several times in the survey. It is a great feeling. - This is my life! - amazing!!

At the end of the project we can say, that this project has certainly helped to achieve the goals we have defined at the outset:
· The stories that were produced by the two classes include a great variety of cultural aspects that play a role in the daily lives of the students and their families. Listening to these stories has certainly helped to raise the learners’ awareness of cultural aspects of their everyday lives and the people around them. Seeing my story on a public website was a little bit embarrassing, but it was also cool to see my work I put into it. [sic]

· Due to the level of intimacy the learners engaged deeply with the content, which has certainly contributed positively to the development of the learners’ Theory of Mind and their social and interpersonal competences. The responses in the survey show that a sense of mutual trust has been established in the classes, that allows the students to share their personal stories without embarrassment.
· Even though the process of writing the stories, recording their voice and producing the videos has been perceived as long and tedious to some students, many learners expressed great pride in seeing the finished stories online. This sense of achievement and ownership has also increased the learners’ confidence as active participants in society. Many learners commented that it felt “cool” to see their work online, visible to the general public. It felt very cool...and it just gave the feeling as if you did something bigger






· Concerning the improvement of the students’ digital skills the survey showed three main groups. About half of the learners expressed that they had learned some new skills, mainly recording their voice and editing videos. Some students said that they had not improved their digital skills, they had already known how to work with audio and video software before. A few students complained about the amount of time needed for technical issues. They would have preferred to write the stories and share them in class without producing digital versions. 
[bookmark: _GoBack]Conclusion
All in all, we can say that the project has been extremely successful. We are already planning a follow-up digital storytelling project in another secondary school with an even more diverse cultural and socio-economic background. The following comments taken from the learners’ user guides show the degree of satisfaction with the project very clearly:For me it was pretty hard to come up with a good idea for my story. When I first started thinking about what would fit to the topic “family” I thought to write about my grandfather in World War II because it is a very important aspect in my family and I wasn’t sure if I had anything else to tell which would be really interesting. Then I realized that it wasn’t about a great plot but about something that I could really tell others because I can identify with the story. So I asked my parents for advice and together we came up with an idea for my final story. Finding the right pictures for my story was hard as well and I’m still not quite satisfied with my choice. Mainly I took my own photos of objects that have something to do with my story, because it makes the story more personal if you have your own pictures.                                Anja
I personally really liked this project, and the fact that I like telling stories is not the only reason for that. Coming up with a good story idea was like exploring my memories and going through all these awesome moments I have spent with my family. This was probably the part of the project that took up the most time for me. However, when I finally had some ideas it was quite obvious which of the ideas I would choose to make a good story. I took the story that had most to do with my relation to my family. The story that is very important for me in my life.                                   Leonie

I specifically liked this project, because it really had to do with one’s personal opinions and stories, but also because I could choose the story I would later work on, on my own. And this was actually the hardest part of the whole project: Finding a personal story which is interesting and still not too personal. As a matter of fact, for me this wasn’t very easy, but as soon as I had an idea that fit, the project became quite simple and also fun, except for a few technical issues you’ll read about later…                                                                         Sophia
S
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