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[bookmark: _Toc104803465]INTRODUCTION		
The following lessons and tasks are supposed to help students understand and actively use adverbs. Since the German language makes no visible distinction between adverb and adjective, it is especially important to German learners of English that adverbs are taught comprehensively and thoroughly. The tasks focus solely on the adverbs of manner, since adverbs of time, frequency and degree are usually taught as vocabulary and not separate kinds of adverbs.	Comment by Pölzleitner Elisabeth: Are supposed to -- means that you wanted this, but it's probably not going to happen.
Say: have been designed to help…

Supposed to always has this strong negative connotation of "it's not going to happen"	Comment by Pölzleitner Elisabeth: That adverbs be taught ( this is an English subjunctive - check it in Swan)
The tasks build the learners knowledge from the bottom up, first making them aware of the difference between adjective and adverb, and then helping them practice how they are used differently from each other. In the process, the tasks focus on using adverbs in their most natural and authentic language context while providing students with fun and engaging games or exercises. 
The tasks are made to be used for students in 3rd or 4th grade, with a language level of A2. Alternatively, some tasks could also be adapted for B1 students, since some vocabulary is quite advanced for A2 level.

	Awareness Raising 
(Text Comparison)
	As an awareness raising activity, we have planned a text comparison. Students read through the same text twice, with the second text being slightly adapted to fit more adverbs. 
They underline the adjectives in the first text and the adverbs in the second. Once learners are done underlining, they form basic utterances and phrases with five adjectives and five adverbs. 
There is a definition of when to use adjectives and adverbs above the texts. 

In this stage, learners will probably need assistance, especially with the forming of sentences. Make sure to plan enough time for every student to thoroughly go through the text and create meaningful sentences. 
To emphasise the real-life aspect, make sure to mention to the students that sentences and phrases produced should describe either things they own (adjectives) or their last week in school (adverbs).

	Conceptualization/Scaffolding (Adverb Brainstorming)
	This task is supposed to introduce students to the relation between verb and adverb and practice the adverbs of manner in scaffolded conditions. Students get a list of common English verbs, and then brainstorm an adverb that fits the verb, recalling the last task. They then again have to write sentences that are true to their experiences. 
This task adds a communicative aspect as well. Once students have written their sentences, they go around class in a free form setting and ask their classmates for their specific sentences, writing them down. Make sure to emphasise that it is important for learners to ask full questions and provide them with enough time to really talk to enough of their classmates. 
Also mention the competitive aspect and fairplay rules: Do not interrupt a talking pair and the pupil with the most sentences wins!

	Proceduralization, scaffolded (Last Summer)
	In the following exercise, it is the other way around – adverbs are given and they have to come up with verbs that go along with them. Since they have already written down many sentences, this exercise enhances learning, and the chances of making mistakes are rather low.

	Proceduralization, scaffolded (Adverb Battleship)
	This is a fairly simple but fun and engaging  task for practicing adverb vocabulary, spelling and sentence production.
This task grasps learners attention by providing a fun game for them to play: Battleship (Schiffe versenken) 
The rules are quite complicated for learners to understand if they have never played a similar game before and might require an additional explanation by a teacher.
However, once the task gets going, the fun starts. Learners battle each other and try to sink each other’s “Adverb ships”. Both students have different adverbs and placement on the grid is up to them. Only when all letters of an adverb are hit and a correct sentence is formed can the adverb ship be sunk. As a teacher, be sure to have an eye on the learners sentences and provide correction and tips if necessary.
This task can be closed out by collecting a ‘best of’ all the sentences produced by students in a whole class teaching mode.
This task also needs quite a lot of time, especially in the explanation so make sure to plan ahead.

	Proceduralization, scaffolded (Adverb Animals)
	A task which focusses on the communicative aspect of the main notion of adverbs of manner, which is describing how certain actions are performed. In this case, these actions are animal noises or certain animal specific actions (such as a lion lying around lazily). Animal-adverbs and verbs are provided in boxes, so students can focus on building sentences, the position of the adverb in a sentence, and the meaning of what they are saying.
Learners try to guess each other’s chosen animal by the description of its actions. Make sure to mention that learners have to take turns describing and guessing, should keep the descriptions vague at the beginning and only give reveal the obvious at the end (provide examples for obvious combinations, such as “My animal howls loudly”). Most importantly, emphasise the importance of forming full sentences and never mentioning the name of the animal.

	Proceduralization, scaffolded
(Adverbs Song/Rap)
	It’s time to get creative and musical! 
As an inspiration, they should watch the video by scanning the QR-code. We also uploaded this short part of the video, in case it will be taken down from YouTube, so that the teachers can still show it to their students.
This could be done in school or as a homework task.

	Performance in real-time context
 (Talent Show)
	For this writing task, the students should produce a coherent and cohesive text, including not only sentences with adverbs, for it to be more authentic.





[bookmark: _Toc104803466]ADVERBS TASKS
[bookmark: _Toc104803467]TEXT COMPARISON
 
Underline all the Adjectives in the following text! 
Adjectives describe what things are like.
Today my alarm did not go off, so I did not get up on time. When I looked at my new clock, it was 7:15 am, and school starts at 8:00! I got up from bed and went down to the kitchen to get a quick breakfast. I was still very tired. My mother was angry with me, because she thought that the new clock she bought would help me get up at the right time. Since it was so expensive, we could only get one and my sister had to use an old one which belonged to my grandfather. She was not happy about that because it was very faulty and sometimes went off in the middle of the night while everyone was asleep.
I finished breakfast and went outside to catch the bus. It was a bright and sunny day which made going to school even harder. At the bus station I realised that I forgot my backpack and ran back to the door. Years of football training made me a fast runner. At the door my mother was waiting for me with the big backpack in hand. Now she was even angrier than before! I took the backpack, which was very heavy from all the important books I had to take to school, and ran back to the bus station. 
Sweaty from all the running I got in the bus. It was full of busy people going to work and I felt uncomfortable squeezed in-between them. My bus ride was short, and I got out after just 7 minutes. I walked the rest of the way to school, and was afraid that my teacher would be mad at me for being late. When I reached the see-through school doors I noticed all my friends walking up the stairs. I went in and joined them. So I wasn’t late after all!

When you are done with underlining, choose 5 Adjectives which describe things and come up with sentences about something you own! 
	
	

	
	

	
	

	
	

	
	


Adjective:		            Your phrase:







Now take another look at the same text and underline all Adverbs AND the Verb it is referring to! 
There might be some new sentences and phrases.
Adverbs describe how things are done or how things happen.
Today my alarm did not go off, so I woke up late. When I nervously looked at my new clock, it was 7:15 am, and school already starts at 8:00! I quickly got up from bed and went down to the kitchen to get breakfast. I ate my breakfast tiredly. My mother looked at me angrily, because she thought that the new clock she bought would help me get up at the right time. Since it was so expensive, we could only get one and my sister unfortunately had to use an old one which belonged to my grandfather. She was not happy about that because it did not work properly and sometimes went off in the middle of the night while everyone was peacefully sleeping.	Comment by Pölzleitner Elisabeth: I wonder if it wouldn't be better to say: listlessly -- or slowly -- because being tired is more a state than an activity. So using it as an adverb is a bit odd.
I finished breakfast hastily and went outside to catch the bus. It was a beautifully bright and sunny day which made going to school even harder. At the bus station I realised that I forgot my backpack and ran back to the door. Luckily, years of football training made me a fast runner. At the door my mother was impatiently waiting for me with the big backpack in hand. Now she was even angrier than before! I took the backpack shyly, which was very heavy from all the books I had to take to school and ran back to the bus station.
Sweaty from all the running I got in the bus and accidentally stepped on someone’s toe. I apologized awkwardly. The bus was full of busy people going to work and I uncomfortably squeezed in-between them. My bus ride was short, and I got out after just 7 minutes. I walked the rest of the way anxiously, afraid that my teacher would be mad at me for being late. When I reached the see-through school doors, I noticed all my friends excitedly walking up the stairs. I went in joyfully and joined them. So I wasn’t late after all!

	
	

	
	

	
	

	
	

	
	


Now choose 5 Adverbs and come up with true phrases that describe your last week in school!
Adverb:	      	  Your Phrase:
	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	Learners are presented the differences between adjectives/adverbs and can study and search for words in their own tempo. Focusses solely on the adverbs of manner.

	
	Conceptualization and hpothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	
	

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding : Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	
	Task is embedded in a real world context and learners have to actively and thoroughly read through the text 

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	
	
	The task presents a doable challenge for learners and therefore supports a feeling of “success” when it is completed

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	
	
	
	This is designed as a task that should be done in an individual work setting. Learners get to share their sentences with the class afterwards.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	
	Learners get the chance to create sentences and phrases with adverbs that reflect their own experiences.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	
	
	This task does not include a communicative criteria.

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	
	
	Learners read a text that is written as natural as possible and then use adverbs in their most common form as manner adverbs.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	
	
	Students should at the end be aware of the differences between adverbs and adjectives, as well as able to create small, short phrases. The concept is found out by them.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	
	The task engages learners minds and supports the learning process by providing explanation, cognition and production.

	
	This exercise supports learning processes…
	
	
	[image: ]
	


[bookmark: _Toc104803468]ADVERB BRAIMSTORMING
Think about something you did last week. Think about HOW you did it.
On the bottom you find a list of verbs, highlight those you want to use and then brainstorm a fitting adverb. Make sure you have three verbs and adverbs.
Verb						    Adverb
	eg. walking
	slowly

	
	

	
	

	
	



Once you’ve got your adverbs and verbs, write down sentences describing something you did last week. Make sure the statements are true!

Your sentences:walk		run		sleep		swim		eat		tell	     fly
sing		try		win		call		talk		write		
watch		read		played		

	

	

	




[image: Wartungsarbeiten an unserer Webseite]

Remember: Adverbs describe HOW you do something!

Now ask your classmates what sentences they wrote down!
Make sure to ask full questions! (eg. What did you…) Don’t interrupt each other!
The person with the most sentences collected at the end of the time limit wins!


___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hpothesis building
	
	
	
	Introduces the link between the adverb and verb more specifically and further elaborates on the difference between adjective/adverb.

	
	Proceduralization in scaffolded conditions
	
	
	
	Verbs are given, learners should come up with sentences and adverbs themselves. There is clear instruction into what to do and easy free production.

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding : Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	
	Emphasises the link between adverbs and verbs, learners must think about the adverbs themselves. Creates connection to the real world by sentence production that is relevant to learners experiences.

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	
	
	The mental process of brainstorming and the exchange with classmates increase the fun and enjoyment factor.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	
	
	
	There is a clear communicative task. Students must share their work with their classmates and use question forms.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	
	Learners can let their own experiences influence the sentences they produce and use adverbs they like. 

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	
	
	The task has a clear communicative goal of sharing. 

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	
	
	Learners will have to write idiomatic sentences and ask questions that are authentic to real-life language processes.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	
	
	Students will collect multiple different sentences, see what their colleagues wrote and compare this with their own work.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	
	Supports learning of adverb vocab, sentence production and connection between adverb/verb.

	
	This exercise supports learning processes…
	
	
	[image: ]
	


[bookmark: _Toc104803469]LAST SUMMER
What did you and your family do last summer and HOW did you do it? Write down 6 sentences.
Happily, excitedly, beautifully, bravely, quietly, loudly
Example: I bathed in the sun peacefully. ___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hypothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	X
	The students have to form simple sentences using adverbs. Since an example is given, the chance of making mistakes is rather low.

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding: Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	X
	The learners must think of their own experience and must form the complete sentence by themselves, so they need to be mentally active. 

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	X
	
	They might enjoy thinking of and then talking about their experience.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	X
	
	
	The students will work on their own.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	X
	This whole exercise is about personal experience.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	X
	
	The context is talking about your weekend.

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	X
	
	When talking about what you did last weekend in real-life, you might use some of these sentences. Simply writing down single sentences is not very authentic, though.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	X
	
	
	There is no end product to this exercise. 

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	X
	This exercise supports learning since they have to come up with their own ideas and form sentences with the same structure over and over again.

	
	This exercise supports learning processes…
	[image: ]
	[image: ]
	X
	





[bookmark: _Toc104803470]ADVERB BATTLESHIP
Follow the rules carefully!
You are competeing against each other. Do not show your competitor your sheet!
Each of you should have both a sheet with ADVERBS and SENTENCES written above the large right column (Spalte). 
Now in the worksheet called ADVERBS put all the Adverbs on the right into the playing field on the left. You can put them in:
[image: Ein Bild, das Tisch enthält.

Automatisch generierte Beschreibung][image: Ein Bild, das Shoji, Kreuzworträtsel enthält.

Automatisch generierte Beschreibung][image: Ein Bild, das Text, Shoji, Kreuzworträtsel enthält.

Automatisch generierte Beschreibung]Vertically 			Horizontally				Diagonally 






Your aim is to guess where your opponents’ words are! Your Adverbs are now your ships!
Take turns guessing the letter placement of your opponent (eg. say “A2”). If your opponent manages to guess the position of a letter you say “hit” and have to reveal the letter. They can then take another guess straight away. If the square is empty, you say “miss” and its now your turn to guess.
Once you got all letters of a word, form a sentence with it. Only when the sentence is correct, the ship is sunk and you can write it down. If you are not sure about a sentence, ask your teacher. 
Whoever sinks all 6 ships first wins!







	Student B

	
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	Adverbs

	
1
	
	
	
	
	
	
	
	
	
	
	

	
2
	
	
	
	
	
	
	
	
	
	
	
HASTILY

	
3
	
	
	
	
	
	
	
	
	
	
	
BEAUTIFULLY

	
4
	
	
	
	
	
	
	
	
	
	
	
SHYLY

	
5
	
	
	
	
	
	
	
	
	
	
	
AWKWARDLY

	
6
	
	
	
	
	
	
	
	
	
	
	
ANXIOUSLY

	
7
	
	
	
	
	
	
	
	
	
	
	
EXCITEDLY

	
8
	
	
	
	
	
	
	
	
	
	
	

	
9
	
	
	
	
	
	
	
	
	
	
	

	
10
	
	
	
	
	
	
	
	
	
	
	


	Student A

	
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	ADVERBS

	
1
	
	
	
	
	
	
	
	
	
	
	

	
2
	
	
	
	
	
	
	
	
	
	
	
NERVOUSLY

	
3
	
	
	
	
	
	
	
	
	
	
	
QUICKLY

	
4
	
	
	
	
	
	
	
	
	
	
	
TIREDLY

	
5
	
	
	
	
	
	
	
	
	
	
	
ANGRILY

	
6
	
	
	
	
	
	
	
	
	
	
	
PEACEFULLY

	
7
	
	
	
	
	
	
	
	
	
	
	
JOYFULLY

	
8
	
	
	
	
	
	
	
	
	
	
	

	
9
	
	
	
	
	
	
	
	
	
	
	

	
10
	
	
	
	
	
	
	
	
	
	
	



	Student A

	
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	SENTENCES

	
1
	
	
	
	
	
	
	
	
	
	
	

	
2
	
	
	
	
	
	
	
	
	
	
	1.

	
3
	
	
	
	
	
	
	
	
	
	
	2.

	
4
	
	
	
	
	
	
	
	
	
	
	3.

	
5
	
	
	
	
	
	
	
	
	
	
	4.

	
6
	
	
	
	
	
	
	
	
	
	
	5.

	
7
	
	
	
	
	
	
	
	
	
	
	6.

	
8
	
	
	
	
	
	
	
	
	
	
	

	
9
	
	
	
	
	
	
	
	
	
	
	

	
10
	
	
	
	
	
	
	
	
	
	
	



	Student B

	
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	SENTENCES

	
1
	
	
	
	
	
	
	
	
	
	
	

	
2
	
	
	
	
	
	
	
	
	
	
	1.

	
3
	
	
	
	
	
	
	
	
	
	
	2.

	
4
	
	
	
	
	
	
	
	
	
	
	3.

	
5
	
	
	
	
	
	
	
	
	
	
	4.

	
6
	
	
	
	
	
	
	
	
	
	
	5.

	
7
	
	
	
	
	
	
	
	
	
	
	6.

	
8
	
	
	
	
	
	
	
	
	
	
	

	
9
	
	
	
	
	
	
	
	
	
	
	

	
10
	
	
	
	
	
	
	
	
	
	
	



	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hpothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	
	Provides adverbs that learners must connect to a verb and form a sentence with. Minimal scaffolding is given.

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding : Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	
	This task has more of a adverb-vocabulary focus than a grammatical focus. Students still process grammar by forming sentences.

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	
	
	The game-mode of this task provides a fun way of practicing vocabulary and sentence production while still providing problem solving and success opportunities.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	
	
	
	A competitive, social task that requires full concentration and the opportunity for students to test their knowledge.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	
	Learners have the opportunity to produce sentences true to their lives with the given adverbs.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	
	
	Students must communicate throughout the exercise to achieve victory and beat their opponent. 

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	
	
	Learners use language to ask questions and exchange phrases.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	
	
	Learners exchange sentences, ideas and practice vocabulary together.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	
	This task provides students with a great way of testing their adverb-vocab knowledge in a fun and engaging way. 

	
	This exercise supports learning processes…
	
	
	
	



[bookmark: _Toc104803471]ANIMALS

Take a look at these animals and then look through the adjective and adverb boxes!
[image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ]Now work with a partner: describe WHAT (verb) and HOW (adverb) an animal of your choice does something without giving away the name of the animal itself. Your partner has to guess which animal you are describing! Speak in full sentences and take turns guessing and describing!
Verbsrun			hop		fly		sing		squeal (quietschen)	
jump			roar		meow		bark		sneak (schleichen)
stand			lie 		sit		gnaw (nagen)	sniff
growl (knurren)		howl		yawn		


Adverbsfast			loudly		high		beautifully		calmly		
carefully		elegantly	patiently	powerfully		quietly		
rapidly		lazily		noisily		gracefully		angrily		
aggressively			silently



















	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hpothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	
	Learners are provided with a list of animal-specific adverbs and verbs which helps them in their description.

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding : Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	
	Learners are expected to imagine what an animal might sound like and put verbs and adverbs in the correct form/order to form an understandable description.

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	
	
	The communicative and game like nature of this task provides an engaging way of using adverbs of manner to describe how certain animals do things. Success and problem solving is also given by guessing the animal.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	
	
	
	Essentially a communicative task, the work in pairs should increase the learning factor of this task.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	
	Learners get to describe sounds or actions and are asked to evaluate how they perceive these sounds in their own mind and then express this perception to their partner.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	
	
	A clear communicative context on HOW is given in the description of actions/sounds.

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	
	
	The learners will have to use authentic language to describe how things sound or perform certain actions.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	
	
	There is no clear outcome or end product provided by the task.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	
	Learners should already have a good idea of adverbs when performing this task, but are introduced to more specific adverbs in the process.

	
	This exercise supports learning processes…
	
	
	[image: ]
	


[bookmark: _Toc104803472]ADVERBS RAP/SONG

[bookmark: _Hlk105077100][image: Musiknoten mit einfarbiger Füllung][image: ]Scan the QR code and watch the video from minute 0:20-1:00. Get together in groups of three and choose a number of irregular verbsadverbs from the list below. Now produce your own rap or song.
Have fun! 

	accidentally
angrily
anxiously
awkwardly
badly
beautifully
bravely
brightly
busily
calmly
carefully
carelessly
cautiously
clearly
closely
correctly
courageously
cruelly
eagerly
easily
elegantly
enormously
eventually
faithfully
foolishly
fortunately
frankly
generously
gently
gladly

	happily
hastily
healthily
honestly
hungrily
innocently
joyously
kindly
lazily
loudly
madly
mysteriously
nervously
noisily
painfully
patiently
perfectly
politely
poorly
powerfully
punctually
quickly
quietly
rapidly
rarely
really
recklessly
regularly
reluctantly
repeatedly
	rightfully
roughly
rudely
sadly
safely
selfishly
sensibly
seriously
sharply
shyly
silently
sleepily
slowly
smoothly
softly
speedily
stupidly
successfully
suddenly
suspiciously
tenderly
tensely
thoughtfully
tightly
truthfully
unexpectedly
violently
warmly
weakly
wildly
wisely





	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hypothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	X
	In this exercise, the focus lies on practicing.

	
	Performance in real-time context
	
	
	
	

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding: Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	X
	The students have to produce sentences on their own.

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	
	X
	They will quite certainly enjoy creating and performing their own rap or song.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	
	
	X
	Since this is a group task, peer and social learning will be enhanced.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	X
	The students can include their own experiences or ideas, when coming up with sentences.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	X
	
	
	There is no real context given.

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	X
	
	The students will probably not often write songs, using many adverbs, but the sentences they will use should be authentic.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	
	X
	The students will create their own song or rap, which will be on video, for their peers to see.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	X
	By thinking of their own sentences and working together with classmates, this exercise supports learning.

	
	This exercise supports learning processes…
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[bookmark: _Toc104803473]WRITING TASK: TALENT SHOW

There was a talent show in your school last Friday. Write a short text about it. Describe what you and at least 5 of your friends did and HOW you did it.
Example: My best friend Sarah took part in the show, and she danced beautifully.

[image: Ein Bild, das dunkel, Nachthimmel enthält.

Automatisch generierte Beschreibung][image: ][image: Ein Bild, das Frau, Person, drinnen, Sport enthält.

Automatisch generierte Beschreibung]






	
	Quick Check Grammar Chart
	-
	
	+
	Explain why

	Learning   Stages
	Awareness raising
	
	
	
	

	
	Conceptualization and hypothesis building
	
	
	
	

	
	Proceduralization in scaffolded conditions
	
	
	
	

	
	Performance in real-time context
	
	
	X
	This text should not only be a lot of sentences including adverbs, but coherent and authentic.

	Pedagogical   Principles   and   Communicative   Criteria
	Depth of processing and Complex encoding: Will the learners be mentally active and process grammar, lexis and their “world knowledge”?
	
	
	X
	The students have to come up with all of the sentences on their own. They have to think of what they and their friends could show on a talent show, and have to use the past simple and adverbs.

	
	Commitment filter: 
Will the learners’ cognitive and affective needs be met? (e.g.: curiosity, problem solving, enjoyment, fun, success)
	
	X
	
	There is no problem solving or alike included in this activity, but the students are likely to have fun and enjoy writing about their own and their friends’ talents.

	
	Peer and social learning and interaction:
Pair – or groupwork, sharing, oral activities, jigsaw activities…
	X
	
	
	There is no peer work intended in this activity.

	
	Personalisation: 
Do the learners have the opportunity to draw on their personal experiences and express their own ideas?
	
	
	X
	They should write about themselves and their friends, which is why it is personalized.

	
	Contextualisation: 
Is the exercise embedded in a clear communicative context?
	
	
	X
	The context here is a talent show, which could also happen in real life, and they write about their own and their friends’ talents.

	
	Authenticity of process:
Will the learners use language in natural, “language-like” ways (rather than manipulate forms)?
	
	
	X
	There are no forms which the students have to fill-in, or talk after a given structure. They have to talk about what they and their friends did for a talent show, which could happen in real-life as well.

	
	Task-based: 
Do the students fulfil a purposeful task that will have an outcome or end product?
	
	X
	
	Since this is a writing task, the students could add this to their portfolio folder and maybe draw a few pictures of themselves and their friends doing their talents.

	
	Testing versus teaching:
Does the exercise support learning or only test it?
	
	
	X
	This exercise supports both, since they have to actively think of the grammar they use and not just fill something in.

	
	This exercise supports learning processes…
	[image: ]
	[image: ]
	X
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