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[bookmark: _Toc359484587]Theoretical Approach

Discussion via a text messaging service between two teachers. Teacher A has been teaching grammar according to the traditional approach for over 15 years, Teacher B has only been teaching English as a foreign language for 2 years, but believes in the communicative approach.

Teacher A									Teacher B
We need to talk about the lesson we're holding
together next Friday. The topic is adverbs of manner.
No problem. Do you have any plans yet?
Well I've been thinking about introducing the topic
myself and then giving the students gap filling exercises.
That's always worked best for me.
How do you want to introduce the topic?
Well, uhm, do you really think the students will learn much?
I mean gap-filling exercises aren't really that useful...
By telling them how it works. I'll give them all the rules.
Sure! At least they keep them quiet and thinking.
Trust me they won't need any rules.
But, that's exactly the problem... 
students don't need to think when filling in gaps.
Sure, how else should they know what they're doing?
Don't need to think? What are you talking about?
Well, research has proven that communication
is everything... humans communicate all day.
And when you're talking, do you think of grammar rules?
No because I've already internalised them. I can tell you all the rules.
Quite, that's why I don't want them communicating in my lessons.
It's just too loud.
I don't know any rules...
Besides, why can't you see that communication is natural?
It's something we do all the time...
So it's obvious that students learn best through communication.
Well if that's what you believe I'll let 
them talk whilst filling in the gaps.
No wait that's not what I meant.
When I say that communication is important I mean
that students need to use language in a natural environment.
They need to use language within a real context.
But there is a context within the exercise.
The activity is the context.
		I'm sorry but I disagree.
That's no meaningful context.
The students need to use language like a native speaker would.
And do you know any native speakers who fill in gaps?
Native speakers already know the language.
There's no need for them to do gap-filling exercises.
How can you expect your students to use language like
native speakers?
Well it's simple. Just give them the chance to.
So what do you propose for our lesson?
Well, first of all it's important to focus on one notion.
So what type of adverbs will we be discussing?
Adverbs of manner.
Besides what is a notion anyway...? I've never heard of that term before.
Well, a notion is a grammaticalised meaning of a single concept
 which is encoded within an actual utterance.
Just remember that notions are more natural for human beings.
So for teaching, this means that 
instead of introducing the will-future tense,
you should think about the notions, 
and ask yourself when you naturally use the will-future tense.	Comment by Poelzleitner Elisabeth: it’s a bit more than that. You do not ask yourself in what situations you use the will future – that would still be structural grammar as we know it.
We START with the MEANING – we say: How do Engl speakers make PREDICTIONS?
…. the use “will”

You do so when 'predicting future events or talking about expectations'
and when 'making quick decisions'.
As soon as your students understand this the underlying grammar
 will make much more sense to them. 
Ok well I'll watch you fail in front of the students.
Thanks for trusting me here.
No problem. What else do you think we need to pay attention to?
So, we're only giving the students a limited amount of information.
They'll be able to deal with the information much better.
They'll internalize the language automatically.
Just wait, you'll love it!
I'll love watching you fail.
But don't expect me to help you out!
Believe what you want...
Anyway we need to start with an awareness raising task.
So we can make the students aware of what they're going to learn 
without actually telling them about it.
It's kinda like learning by doing.
We'll start with a speaking task.
I'll whisper something into one student's ear.
And the rest of the class is going to guess what their fellow student is doing.
And you think they'll use adverbs?
Maybe not by themselves.
But if I start using some then they will too.
They'll unconsciously see that there is a certain grammatical form.
And they'll use it without me explaining how or why.
They'll work it out for themselves.
Ok. Then how do we continue?
Right.
So then we'll tell them about the new notion.
So I'll tell them when they use it.
And then they're good to go.
As if they can work out by themselves
how adverbs work.
Don't be ridiculous.
It's true, it'll work.
If you don't let them try they will never 
learn to solve problems by themselves.
It's an important skill.
So anyway we'll gradually guide the students
in the right direction.
Then we can do a reading task that contains adverbs.
And simply let the students underline the adverbs.
Underline the adverbs?
But that's ridiculous.
They won't learn anything.
Sure they will.
They will see the form that we were using in the speaking task.
And then their brains will further process the information.
That won't work.
Of course it will.
Then we'll do other activities that contain this notion.	Comment by Poelzleitner Elisabeth: so far you have not „named“ the notion, you have only talked about using adverbs. That is still structural.
We need to say: When we want to describe HOW you do something --- we need the adverb forms.
We just need to make sure that we pick the right activities
for the different stages the students need to pass through.
So one of the stages is awareness raising, right?
Yes, then there's also 
Conceptualization and hypothesis building,
Proceduralization in scaffolded conditions
and
Performance in teal-time context.
The notions are truly internalised,
only after the students have gone through all stages.
And you believe that the students will then 
be able to use adverbs correctly?
Not always, but it'll be come more natural to them.
You do know that planning this lesson will take ages...
Yeah, but at least the students will be learning properly.
And we won't need to review the topic as often.
Why?
Because the students are encoding their own thoughts
and not just learning tables of grammar by heart.
And trust me that's more effective.
It happens to me a lot.
My students can't remember much at all.
Well what do you expect if you're just teaching 
them how to learn grammar charts?
But how do you know which activities to pick?
They need to be mentally stimulating.
Students need to think about what they're actually doing.
And they need to use their own knowledge.
So they can create a strong connection between
the language and the real world.
Well it seems to make the language more personal.
Exactly.
We should give the students activities which are relevant to them.
Activities that they can personalize in some way.
So by reflecting about their own experiences etc. they will learn more
than talking about someone's experiences.
Especially if they don't even know the person. 
So let them talk about their parents' jobs.
But why would that be interesting for students to talk about?
They need to know language that they're interested in.
Language that they can use...
Ok so if you believe this will work
we can give it a try.
Email me your lesson plan and then we'll see.
Ok great!This is a nice, creative way to show your understanding of notional grammar. I see several valid points and hope to find the remaining ones in your practical part.
I still find some traces of structural thinking in your discussion, make sure you really root that out from your brain.



[bookmark: _Toc359484588]Lesson #1
Stage: Awareness Raising

[bookmark: _Toc359484589]Activity 1: Do it!
10 cards are handed out to students and they have to follow the instructions in front of the class:

You are jumping around wildly.
You are sitting on the teacher’s desk calmly.
You are whispering quietly.
You are hiding under the chair noisily.
You are looking at the teacher angrily.
You are jumping on one leg happily.
You are walking across the room slowly.
You are doing jumping jacks perfectly.
You are howling scarily. 
You are standing on a chair carefully.

Question: What is he/she doing?




[bookmark: _Toc359484590]Activity 2: Tell your partner how to do something
Stage: Awareness Raising & Conceptualization

Find a partner. Write 2-3 sentences how your partner has to do something. Your partner must do what you tell him. Switch!

Sample Sentence: You have to jump around quietly.
You have to ______________________________________________________
You have to ______________________________________________________
You have to ______________________________________________________





[bookmark: _Toc359484591]Lesson #2
Stage: Conceptualization and Proceduralization in scaffolded conditions

[bookmark: _Toc359484592]HANDOUT
Activity 1: Song
Listen to the song carefully and fill in the gaps. 

THE LOGICAL SONG 
When I was young it seemed that life was so wonderfu___
A miracle oh it was beautifu___ magica___
And all the birds in the trees well they'd be singing so happ___
Oh joyfu___ oh playful___ watching me
But then they send me away teach me how to be sensible
Logical oh responsible practica___

And then they showed me a world where I could be so dependable
Clinica____ oh intellectua____ cynica____
There are times when all the world's asleep
The questions run too deep for such a simple man
Won't you please, please tell me what we've learned?
I know it sounds absurd but please tell me who I am

I say now watch what you say they'll be calling you a radical liberal oh fanatical criminal
Won't you sign up your name
We'd like to feel you're acceptable respectable oh presentable a vegetable
At night when all the world's asleep
The questions run so deep for such a simple man
Won't you please oh won't you tell me please tell me what we've learned?
Any minute I know it sounds absurd but please tell me who I am


Discuss with a partner:
Do you like the song? Why or why not? _______________________________
________________________________________________________________
Which words in the text are adverbs? __________________________________
Why are they adverbs?  _____________________________________________
Do all adverbs end with ‘ly’? Give examples! ___________________________






HANDOUT
[bookmark: _Toc359484593]Activity 2: Abracadabra, one, two, three (taken from: More 2, p.90)

Read the text carefully. Then underline ALL adverbs. 

Debbie and her brother Robert were playing ball behind the house. Suddenly the ball landed in their neighbour's garden. "I'll get it," said Robert. "Be careful," Debbie said, "Mr Blogg loves to eat children for lunch." Robert didn't laugh. Mr Blogg was very unfriendly and Robert was scared of him. Slowly and quietly, Robert climbed over the fence. He looked through the bushes. The ball was right behind Mr Blogg's deckchair. Then everything happened very fast. Mr Blogg got up and shouted: "This time I'll get you!" Robert quickly climbed back over the fence. After a minute something came flying through the air. Robert and Debbie looked at it. "That was out ball," Robert said quietly. There was a big nail in the ball. There was a big nail in the ball. The following Saturday was Debbie's thirteenth birthday. They had a party in the garden with lots of friends. The young people were having a lot of fun. Suddenly Robert and Debbie's dad came into the garden. "Mr Blogg was here," he said. "You're making too much noise. Come into the house." The young people walked angrily into the house.
"Can we go outside later and roast some potatoes over the fire?" Debbie asked. "Of course," said her dad, "but don't make any noise."
An hour later they went outside to roast the potatoes. They were very quiet, but after ten minutes they heard the doorbell. It was Mr Blogg. Then dad came into the garden and told them to put the fire out. "Mr Blogg says there is too much smoke," he said. "I really don't like Mr Blogg," said Debbie.
Three days later Debbie and Robert were looking for Snowy, their cat. They found her unde the bushes near the fence. Snowy was very ill. Robert also found a rotten fish. We didn't have fish this week," said Debbie. "I'm sure Mr Blogg  threw the fish over the fence." They carried the cat into the house.
"Poor Snowy," said Debbie, "I really don't like Mr Blogg."
The next day Debbie was in the garden with a book. "What are you reading?" asked Robert. "It's a book on magic," said Debbie "Sally gave it to me." "What are you reading that for?" asked Robert. "I want to put a spell on Mr Blogg." "Spells don't work," said Robert. "Do you want to help me or not?" asked Debbie. "OK," said Robert. "What do I have to do?" "The book says to get five things from Mr Blogg," answered Debbie. "We can do that easily," said Robert.
"At ten o'clock that night, Debbie and Robert climbed the fence into Mr. Blogg's garden. They found a feather, the rest of a cigar, a piece of bread, half a hot dog and a bottle of beer that was half full. They climbed back into their garden, put all the things into a pot and hid it in the garden shed. The next day they put the pot on the cooker and filled it with water. They cut up the feather, the rest of the cigar, the piece of bread, the rest of the hot dog and threw it in the water together with the beer. Then they filled an empty bottle of  orange juice with the brown stuff. "What do we want  to do now?" asked Robert. "We have to go into Mr Blogg's garden and sprinkle this stuff round the house." They went over the fence and listened carefully. Nothing, They climbed over and started to sprinkle the brown stuff. When Robert and Debbie got to the garage they stopped. The door of the garage was open and they could see Mr Blogg by his car. He was pitting boxes into the boot. When he saw Debbie and Robert, he shouted: "Not I've got you." Debbie and Robert ran as fast as they could.
When they climbed the fence Robert lost one of his trainers. Mr Blogg picked it up. "I'll show it to your dad when he comes home," he shouted. Then he got into his car and went away. "§hat can we do no?" asked Robert. "Dad's going to be very angry." "Let's go into town and see grandma," said Debbie. "We can have dinner with her. And when we get back, everything will be over."
When they arrived at grandma's place they phoned their mum. "We'll be back after dinner," Debbie said. After dinner grandma brought them back in her car. There was a police car in front of Mr Blogg's house. Debbie and Robert went over to talk to a policeman. "Mr Blogg had an accident in town," the police officer said. "Is he in hospital?" asked Debbie. "No, he's in prison because we found lots of stolen computers in the boot of his car. And the house is also full of stolen things." "So your spell worked," said Robert. "Yes, it did," said Debbie. "But I'm glad he isn't in hospital."


Activity 3: Study and Remember
Take your scissors and cut out the sentences. Then put them into the correct order.

The Princess and the Frog

	Once upon a time there was a beautiful princess.

	Unfortunately, one day she dropped her golden ball into the lake.	Comment by Poelzleitner Elisabeth: this is an adverb, but not an adverb of manner
it will confuse the kids if you underline it and treat it the same way. I would avoid any attention of these other adverbs at this stage.
Later, you have words like “suddenly…” – it’s all ok, you have not underlined it anyway – so don’ t confuse the kids with underlining “unfortunately”

	The princess agreed happily.

	They lived happily ever after.

	Suddenly she heard a voice whispering to her quietly.

	"I will get your ball for you if you will kiss me," said the frog.

	She laughed joyfully.

	Then she kissed the frog carefully.

	She had a golden ball and loved to play with it in her garden.

	She cried unhappily.

	The frog quickly jumped into the water and gave the princess her ball.

	She saw a frog that was slowly climbing out of the water.

	There was a deep, dark lake in her garden.

	The frog immediately turned into a handsome prince.	Comment by Poelzleitner Elisabeth: that’s another one that does not fit in – it is not HOW WE DO STH



Then take the first sentence, read it carefully and try to remember it. Turn the sentence over and write it correctly into your exercise book. When you have finished writing the sentence, turn it over and compare. When your sentence is correct you may throw it into your tin. Do this with all the sentences until you have written the complete story into your exercise book.	Comment by Poelzleitner Elisabeth: I like this idea of the tin – or jar. 
I’ll use it next year with my NMS kids.
Thanks for the tip
😊






[bookmark: _Toc359484594]Lesson #3
HANDOUT
[bookmark: _Toc359484595]Activity 1: In the Zoo
Find a partner and finish the dialogue together. Include at least 8 adverbs in the dialogue. Use your imagination!	Comment by Poelzleitner Elisabeth: you are still coming from the structural side.
Tell the kids to add lots of details to the dialog, to describe HOW the animals behave.

If you feel they need a further tip – you can remind them: Don’t forget: When we describe HOW we do something, we use adverbs (-ly)
Add another tip how to do this: What other animals did Peggy see and what were they doing. Add more examples – and don’t forget to tell Sue HOW the animals were behaving.


Peggy: Hey Sue! Great to see you here. 
Sue: Hi Peggy, how are you?
Peggy: Fine thanks. I’ve just come from the Zoo.
Sue: Oh really! How was it? 
Peggy: Awesome!
Sue: Did you see an elephant?
Peggy: Yes! He was rolling around in the mud happily.	Comment by Poelzleitner Elisabeth: I’d highlight the example to make it clear what you expect the kids to do.
Sue: Oh great! And did you also see __________?
Peggy: 

[bookmark: _Toc359484596]Activity 2: Practice, practice, practice!
Now practice the dialogue together. When you are sure that you can do it use your phone to take the time. The dialogue should take about 2 minutes. If it is too long or too short add or delete some sentences. 

Activity 3: Make props
Use the colored cards and write the adverbs that you wrote have written (here they are 😊) in your dialogue on them. You will need them later.

Activity 4: Practice again!
Practice the dialogue with your cards and try to learn it by heart. 

Homework: Make a video	Comment by Poelzleitner Elisabeth: How are they going to do this. Will another student film them? 
What will happen to the video on their phones? If they are not shared – this won’t make any sense.
Keep these practical things in mind.
Recording is good, it will boost the quality, but only if it is shared afterwards. At least with the teacher, better with the whole class.
Now make a 2-minute video of yourself performing the dialogue. Use the props you crafted in class. You can also use other props. Be creative.
How would you test if they can use adverbs?



[bookmark: _GoBack]This is a very good project and I am sure your kids will start to understand the concept.
My only worry is that you are still coming from the structural side – deep down, that’s where you are starting.
Try very consciously to make that switch. That makes a big difference – and you won’T send any double-messages.

[bookmark: _Toc359484597]Conclusion:

After three intense and active lessons the students will definitely be able to apply the notion of adverbs. The learners immediately immerse in the understanding of how to do certain activities.
The lessons are constructed in a way that the activities and tasks fulfill the pedagogical principles and communicative criteria of the “Quick Check Grammar Chart”. Additionally, we covered all skills that play a major role in the centralized Austrian Matura. Namely, listening, speaking and writing.  
 	In the first session, the aim of Activity 1 is to raise awareness about how adverbs are applied. By having some students act out specific phrases the learners are committed to the task and will personalize how they enact the instructions. As the audience has to comment on the performance and explain what their classmates are doing, they have to encode their messages and be mentally active. Furthermore, students will use authentic language including the correct appliance of adverbs with the guidance of the teacher. The follow-up activity involves working with a partner and putting the newly acquired language in a personalized context.  	Comment by Poelzleitner Elisabeth: there is no notion of adverbs. What is the concept behind this form?
	The second lesson commences with a song activity including a fill-out-the-gap-task. After listening to the song, the students will discuss what they have noticed, filled in and discuss the notion of adverbs. Since they have already been confronted with many adverbs the learners will be able to answer these questions correctly. 
	The second and third activity are reading and writing tasks. The main reason behind these tasks is to provide the learners with written versions of adverbs in a text. As well as, to display the newly acquired grammar section encoded in a written text. These written tasks are designed to test the students’ current stage of understanding how and when to use adverbs. 
	The last session focusing on adverbs will include the stages of proceduralization and performance in real-time context. The learners have to write a dialogue in pairs, practice in class and make a video at home. This final session encourages the students to write their own adverb-based dialogues and use the new vocabulary they have acquired. 
To conclude, we believe that the notional grammar approach is perfectly suitable for not only introducing a new grammar topic, such as adverbs, but also to successfully teach correct language skills and performances. Throughout our planning we realized that only a small number of books involves a notional grammar approach. Therefore, we had to design most of the tasks from scratch and only used sections from a small number of activities as inspiration or templates.  
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