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[bookmark: _Toc486252147]Introduction: Selling C+C grammar
When starting to teach in a school it is often hard to find the right way to do so. Especially when it comes to teaching such a sensible topic as the grammar of a foreign language. There are many offers for a system to teach grammar. Imagine it as a supermarket full of products displayed. Sometimes, it depends on the time you have to observe what is a good product and what is a bad one. Therefore, I invite you to a supermarket trip with me and we can look at some concepts together. 	Comment by Poelzleitner Elisabeth: check on vocabulary.com
Arriving at the market we are overfloated with products. Shelves full of Traditional grammar, communicative Communicative grammar, acquisitionAcquisition-based grammar, cognitive Cognitive grammar and some loose products like competences, acquisition, notions and communication. It is not easy to find a way through all the concepts and it can be confusing to find the right one. It would probably be the best to ask for an advisor. Therefore, we’ll  ask the shop assistant that who seems to be highly qualified. 	Comment by Poelzleitner Elisabeth: flooded
We: Excuse me, we are looking for the best way to teach grammar! Could you give us some advice about the several concepts you have to offer?
Shop assistant: Of course! You see, we have various concepts. However, we are obliged to give a short introduction to the field to our new customers. Are you in any way familiar with pedagogical grammar?	Comment by Poelzleitner Elisabeth: I am confused. There is no contrast here – why HOWEVER?
why is he OBLIGED – he may be happy to help you
We: Well, of course. That is basically how to teach grammar in a way the learners can improve their language skills, right?
Shop assistant: Quite right, but there is still more to it. Learners should be able to create their own definitions for grammatical units, not just learn complicated phrases by heart. Therefore, it is extremely important to create or find the right tasks for the right learning stage. You have to consider various things when you want to create a good exercise. Such tasks should encourage the learner’s brain-work and give them a bit of a challenge. (Newby an Pölzleitner: 14)	Comment by Poelzleitner Elisabeth: concepts ?	Comment by Poelzleitner Elisabeth: plural 
We: There are a lot of things to consider when creating tasks. Are there different ways to teach this pedagogical grammar?
Shop assistant: Yes, there are! We have 4 different concepts to offer. First of all, we have the Traditional grammar. The basis of this concept consists of grammatical structures and the accuracy of their appliance. This accuracy is monitored by the teacher, whose role is to inform und control the learners. The learner becomes a knower of the language and has to deal with formal definitions that are often expressed with metalanguage. (Newby an Pölzleitner: 15) Another approach is the acquisition-based grammar. It focuses on the natural ability of learners to acquire language, students are, therefore, acquirers of language and according to that theory learners have an innate process to acquire language, just as their first language and a general concept of grammar, called universal grammar, which they can apply to any language they want to learn. 	Comment by Poelzleitner Elisabeth: check out bathroom appliances online 😊
you need applications here	Comment by Poelzleitner Elisabeth: are you sure you want to say control (unter Kontrolle haben, manipulieren)
	Comment by Poelzleitner Elisabeth: actually UG comes from Chomsky – not from Krashen, who would be the main representative of aquisition theory
We: That sounds a bit obsolete, especially this traditional grammar. Are there possibly better concepts than those two?
Shop assistant: Well, we also have communicative and cognitive grammar to offer. If you would come to this lane here. In my opinion those two concepts are the best way to go about this! The cognitive approach describes the students as individual and responsible learners of a language who are guided by a teacher that raises awareness to certain forms and supports their learning. The central point of communicative grammar is the social interaction. Language is viewed as a way of interaction and grammar is a tool to express what you want to communicate. The student is a user of language, and the teacher provides authentic contexts for communication. A very important aspect of communicative grammar are notions. (Newby and Pölzleitner: 13)
We: Okay, that is interesting! The communicative and cognitive approach sound a lot more promising than the other two. 
Shop assistant: Yes, those two are different concepts, however, they are complementary and can be combined. We have a great manual for that, look, it’s called Newby’s Pedagogical Grammar: A Cognitive + Communicative Approach?. 
Combining these two concepts brings many advantages, for example, the cognitive concepts seeks to analyze and describe grammar in terms of mental processes, whereas the communicative approach understands that learning a language is a dynamic process that is highly dependent on the individual learner and their perceptions of the world and personal opinions are encoded in the language-learning-process. (Newby an Pölzleitner: 19) Furthermore, a very important aspect is the implementation of notional grammar. 
We: Notions? We have heard of that, but could you still explain what that is?
Shop assistant: Notions are descriptors that explain small grammatical units. They derive from meaning and provide learners with grammatical structures for certain contexts and frames. (Newby an Pölzleitner: 22) For example, the future tense can have several notions, such as, arranged activity, interpreting signs, making prediction and expressing intentions. The aim is that learners don’t have complicated grammatical phrases in their mind, but more situations and concepts to know when to apply which structure.
We: Sounds like notions are easier to understand for learners than long, formal grammatical descriptions!
Shop assistant: That’s correct. It helps them to understand what they can do with language in an authentic context. Furthermore, it is easier for them to express what they can do and what not. Instead of ‘I can express the going to future’, which is an abstract grammatical phrase that does not personally mean something anything for learners, but is learned by heart, students can say ‘I can express an intention using the going to future’. This connects the grammatical structure of the ‘going to’ future with the notion of intention. (Newby an Pölzleitner: 23)
We: brilliant! We would like to take that package, connected with all everything that belongs to it!
Shop assistant: Of course, but wait! You still only have the theory; do you know how to apply that in class? You need to change your way of thinking, let me help you!
Here on the left lane you can see our chart that can be used to analyze and evaluate grammar activities:

	1 Grammatical objectives
	Which notion is this teaching?

	2. Activity type
	Is it oral, written, group work, problem-solving, fill-in etc.

	3. Procedure: what learners do
	What are the learners doing in the task? Filling in gaps, discussing with their partner, reading, underlining important parts etc.

	4. Learning aim
	What should the students learn from the task? Should they get aware of a certain notion, understand how to use it, test themselves etc. 

	5. Cognitive learning stage(s)
	

	6. Pedagogical Principles
	Check whether the task is effective according to the pedagogical principles.

	7. Communicative Criteria
	Does it fulfill communicative criteria e.g. a clear context?

	8. Coherence
	The part the activity plays in connection to the other activities. Are they connected? Are all learning stages covered?


(Newby an Pölzleitner: 42)
Shop assistant: you can use this chart to check if your activities are useful for your class. I hope my guidance was helpful to you!
We: Yes, it was! Thank you. We are going to take the C+C approach! You have definitely convinced us.Yes, this is a very creative, fun way to introduce the theoretical background. You’re selling it well.


What does Newby say to the passive voice?

Durch eine Passiv-Konstruktion kann ich einen Satz so ordnen, das seine neue oder wichtige Information am Ende steht, wo sie mehr auffällt. Auf diese Weise kann ich folgende Satzteile hervorheben.

[bookmark: _Toc486252148]1. Lesson One
Task 1: Card game and Task 2: Find information on the pieces of art
Source: http://bogglesworldesl.com/passive_voice_flashcards.htm

Both tasks are awareness-raising tasks. They can be played at the same time and the groups change from one to the next when they are finished. Students have to play with the set of cards to match the sentences. together. For the second task, students have to gather information on the pieces of art displayed underneath their sheet. Every pair has a sheet A and a sheet B and they have different information on the sheets. They then have to ask each other and give answers. 



Task 1:
Mix the cards thoroughly and hand each of your game-partners the same number of cards. The youngest in the group starts to read one card and the others check if they have the right card that fits theirs, the one who has the fitting card gets the pair. Winner is, who has the most pairs at the end of the game.	Comment by Poelzleitner Elisabeth: you SHUFFLE cards	Comment by Poelzleitner Elisabeth: that’s confusing

the matching card.
The player who has the matching card collects the pair.

	Abstract paintings [image: picasso style spain picasso paintings different types picasso self ...]
	Were painted by Pablo Picasso.

	‘Romeo and Juliet’
[image: ... : The secret marriage of Romeo and Juliet | Ms. Garvoille&#39;s English I]
	Was written by William Shakespeare.

	Coffee beans [image: Green coffee beans are separated before roasting.]
	Are grown in Colombia. 

	Van der Bellen
[image: Alexander Van der Bellen – Wikipedia]
	Was elected by the Austrian people in 2016 to be the next president of Austria.

	Blue jeans [image: having a favorite pair of blue jeans is like gold]
	Were invented by Levi Strauss.

	The Coca Plants [image: Coca Leaf Production Drops Off In Bolivia, U.N. Report Finds]
	Are used to produce Coca Cola. 

	The Eiffel Tower [image: Why Was the Eiffel Tower Built? » Science ABC]
	Was built in 1887-1889.

	Apple Inc.
 [image: Apple Logo Svg - ClipArt Best]
	Was foundet in 1977.



Task 2:
There are two different sheets with different information on it. Go together with a partner and ask each other questions on the pictures to find out as much as you can about the pieces of art. Your goal is to have filled out all the gaps.


Famous Artists     B Sheet

Use this dialogue to talk about famous works of art:

	Who painted/sculpted _____?
	It was painted/sculpted by _____?

	When was it painted/sculpted?
	It was painted/sculpted in ______?

	What was it painted with/sculpted from?
	It was painted with/sculpted from ________?

	Let me get this straight: It was painted/sculpted by ____ in ______
with/from _________.
	That’s right/correct.



	[image: vangogh]
	[image: rodin]
	
[image: jslee-ox1]

	Name: Sunflowers
Artist:
Date:
Materials:
	Name: The Thinker
Artist: Rodin
Date: 1882
Materials: Bronze
	Name: The Ox
Artist:
Date:
Materials:

	[image: scream]
	[image: david]
	[image: monalisa]

	 Name: The Scream
Artist: Munch
Date: 1893
Materials: Oil Paints
	Name: David
Artist:
Date:
Materials:
	Name: Mona Lisa
Artist: Da Vinci
Date: 1503-1506
Materials: Oil


	[image: guernica]
	[image: moebius_ants]

	Name: Guernica
Artist:
Date:
Materials:
	Name: Mobius Strip
Artist: Escher
[bookmark: _Toc486252149]Date: 1963
Materials: Woodcut



Famous Artists    A Sheet

Use this dialogue to talk about famous works of art:

	Who painted/sculpted _____?
	It was painted/sculpted by _____?

	When was it painted/sculpted?
	It was painted/sculpted in ______?

	What was it painted with/sculpted from?
	It was painted with/sculpted from ________?

	Let me get this straight: It was painted by ________ in _________
with/from _________.
	That’s right/correct.



	[image: vangogh]
	[image: rodin]
	
[image: jslee-ox1]

	Name: Sunflowers
Artist: Van Gogh
Date: 1889
Materials: Oil Paints
	Name: The Thinker
Artist: 
Date:
Materials:
	Name: The Ox
Artist: Joong-sup Lee
[bookmark: _Toc486252150]Date: In the 1950s
Materials: Oil paints


	[image: scream]
	[image: david]
	[image: monalisa]

	Name: The Scream
Artist:
Date:
Materials:
	Name: David
Artist: Michelangelo
Date: 1501-1504
[bookmark: _Toc486252151]Materials: Marble
	Name: Mona Lisa
Artist:
Date:
Materials:


	[image: guernica]
	[image: moebius_ants]

	Name: Guernica
Artist: Picasso
Date: 1937
Materials: Oil Paints
	Name: Mobius Strip
Artist:
Date:
Materials:



Analyzing Task 1 “Card game” according to the Quick Check Grammar Chart
	Learning stage
	I would put this task into the learning stage awareness raising as the task is created to raise student’s awareness on grammatical form of the passive. 

	Depth of processing and complex encoding
	The task is not so challenging but more to create a feeling for the sentence structure. 

	Commitment filter
	As it is a game the students will probably want to win it and are, therefore, eager to play the game. 

	Peer and social learning and interaction
	As the game is a group game the social interaction takes place.

	Personalization
	The task is not very personalized. 

	Contextualization
	The context is not very prominent in the game, but fits the purpose of the game. 

	Authenticity of process
	The sentences used in the game are authentic sentences, then could also be used in real-life communication. 

	Task-based
	The game raises awareness of the passive-form and is therefore accurate for this purpose.

	Testing versus teaching
	The exercise supports learning



Analyzing Task 1 “Famous artists” according to the Quick Check Grammar Chart
	Learning stage
	Again, this is a classic awareness-raising task. Students have given sentence-structures and are encouraged to train and drill the form. At this stage students should get a feeling for the language and the new form. 

	Depth of processing and complex encoding
	The task is not challenging for students, as they simply repeat certain structures, but they are getting used to the form and sound of the sentence structure. 

	Commitment filter
	To certain degree their problem-solving needs are affected, as they might want to find out who the creator of the artwork is.

	Peer and social learning and interaction
	Students work together in pairs.

	Personalization
	When it comes to personalization the task does not rely on students’ experience but more on general facts, it is therefore not personalized. 

	Contextualization
	The context of the task is a story is artwork and the producer of this artwork.

	Authenticity of process
	The passive is put into authentic sentences; however, students will most likely not often have conversations about art and I would argue that the activity does not appear too authentic to them.

	Task-based
	The purpose of the task is to generate a feeling for the new form and practice the structure in that context and at that learning stage it is useful.

	Testing versus teaching
	The exercise supports learning



[bookmark: _Toc486252152]Lesson Two
Task 1: Read the story of the potato chip
Source: http://www.madehow.com/Volume-3/Potato-Chip.html 
The short text below introduces the students to the passive notion “Vorgang”[footnoteRef:1] as Newby describes it. They should mark all the passive structures and come up with a rule that fits the usage of the passive in this case. The rules are then compared and corrected if they are too far away to the key point.  [1:  123] 


Task 2: Your own product!
After having prepared and discussed a rule for the notion, students should built groups of 4 and try to create their own product. They need to come up with a manual and present they product and its production to the class. 


Task 1
Read the story below and mark all the passive structures. Then discuss with a partner why the passive is used in that sentences and try to come up with a rule for it.

[image: Bag Of Crunchy Potato Chips Vector Clip Art Cartoon]The Story of the Potato Chip
Potato chips are thin slliced potatoes, fried quickly in oil and then salted. 
The potato chip was invented in 1853 by a chef named George Crum in New York. Angered when a customer returned his french fried potatoes to the kitchen for being too thick, Crum sarcastically shaved them paper thin and sent the plate back out. The customer, whoever he was, and others around him, loved the thin potatoes. 
The chips were commonly prepared in someone's kitchen and then delivered immediately to stores and restaurants, or sold on the street. Two innovations paved the way for mass production. In 1925, the automatic potato-peeling machine was invented. The chips were hand-packed into the bags, which were then ironed shut.
Potato chips received a further boost when the U.S. government declared them an essential food in 1942. In many cases, potato chips were the only ready-to-eat vegetables available. Today, potato chips are the most popular snack in the United States

Task 2
Now get together in groups of 4 and design your own product. You are a company that has an innovative idea and you want to produce a great new product. Use all your creativity and draw your product on a flip chart. Prepare to present to your class how your product is made and what steps it requires. 

Analysing Task 1 “The story of the potato” according to the Quick Check Grammar Chart
	Learning stage
	I would put this task into the conceptualization and hypothesis building learning stage as students are confronted with a certain notion of the passive (Vorgang) and have to find a general rule why the passive is used in these situations. 

	Depth of processing and complex encoding
	It is certainly not the most challenging task, but students are required to not only find the passive structures, but come up with a rule that fits in this case. 

	Commitment filter
	To certain degree their problem-solving needs are affected, it is, however, not very affective

	Peer and social learning and interaction
	Students have to come up with a definition of the notion with a partner. 

	Personalisation
	The task is not personalized, it has not much to do with their personal life.  

	Contextualisation
	The context of the task is a story about the production of potatoes and, therefore, also an authentic context. 

	Authenticity of process
	The passive is put into an authentic context, where it would be used naturally, where it would also be used in real-life communication.

	Task-based
	The purpose is to establish a notion of the passive voice and for that reason it fulfills its purpose. 

	Testing versus teaching
	The exercise supports learning



Analysing Task 2 “Design your own product” according to the Quick Check Grammar Chart
	Learning stage
	I would even put this task in the stage Performance, as the students have to apply their skills in a authentic real-world communication situation. They are not guided with a language task, but left to themselves to apply the learned forms. 

	Depth of processing and complex encoding
	Students’ brains are activated through the challenge to create something new and creative. They have to consider what forms of language they use when they want to express certain things. 

	Commitment filter
	It is affected, as it is not only motivating to create something new, but they can bring in their own ideas.

	Peer and social learning and interaction
	At this is a group work the social learning is fulfilled. 

	Personalisation
	The task can be very personalized. Students can bring their own ideas and discuss wishes and suggestions for the product with their partners. 

	Contextualisation
	The context of the task is the production of a new product, which is an authentic task to use the passive voice. 

	Authenticity of process
	The passive is put into an authentic context, where it would be used naturally and also be used in real-life communication.

	Task-based
	The purpose of the task is to strengthen their skills in the passive voice and also to provide them with an authentic context to practice communication. 

	Testing versus teaching
	The exercise supports learning. 



[bookmark: _Toc486252153]Lesson Three
Task 1: Practice the passive voice with scenes from TV series
Source: https://www.youtube.com/watch?v=ycxcgYUtGvE
The video shows scenes from TV series where the passive voice is chosen. Students should watch the scenes and then try to figure out in pairs why they have decided to use the passive voice instead of the active. 

Task 2: Writing a dialogue
After watching the video, the students should try to think of another possible scene where it would be necessary to use the passive voice. They should come up with a short dialogue and prepare it for presentation.

Introduction to the students:
Task 1:
The video has several different scenes from TV series. After every scene, you will have time to talk to your neighbor about the scene. Try to figure out why they have used the passive voice.

Task 2: 
With your partner think of a situation where you would and your friend would need to use the passive tense to express yourself. Try to write a small dialogue about that scene, which we will need for your homework later.

Homework Task
Film your dialogue at home with your partner and upload it to https://clyp.it/ and share it with your whole class.


Analysing Task 1 “Practice the passive with scenes from TV series” according to the Quick Check Grammar Chart
	Learning stage
	I would put this task into the learning stage conceptualization and hypothesis building as students are confronted with a certain notion of the passive (WER oder WAS) and have to find a general rule why the passive is used in these situations. 

	Depth of processing and complex encoding
	They have to be mentally active to a certain degree as they have to listen closely and detect the reason for the usage of passive in different dialogues. They not only need to understand the dialogue but analyze it. 

	Commitment filter
	To certain degree their problem-solving needs are affected, however, the task is not highly affective.

	Peer and social learning and interaction
	As the students have to discuss every scene with a partner the task does depend on social learning. 

	Personalization
	The task is not personalized, the scenes have nothing to do with their personal lives. 

	Contextualization
	Although the scenes are very short, there is still a hint of context in every scene and the students can think of the reason why passive is used in that context. 

	Authenticity of process
	These scenes from TV series are still scripted and do sometimes not display authentic communication. However, I would argue that students are able to differentiate between a series dialogue and authentic communication.

	Task-based
	The purpose is to establish a notion of the passive voice and for that reason it fulfills its purpose. 

	Testing versus teaching
	The exercise supports learning



Analysing Task 2 “Writing a dialogue” according to the Quick Check Grammar Chart
	Learning stage
	I would put this task into the learning stage of Proceduralizaion in scaffolded conditions as the students have to apply the theoretical rule they have just established to a self-created context.  

	Depth of processing and complex encoding
	Learners must be mentally active as they have to apply the just learned notion to a new context they have to come up themselves.

	Commitment filter
	I would say yes, as coming up with such scenes themselves can be fun and they can prepare an interesting scene for the class. 

	Peer and social learning and interaction
	The learners do not only have to work in pairs to create a new scene, but also share that with the whole class. I would definitely say they learn together. 

	Personalisation
	Students can think of scenes of their lives and include friends and family in their scenes, therefore, the task is personalized. 

	Contextualisation
	Students create their own context to their scenes. 

	Authenticity of process
	They should use passive where it naturally belongs when having a conversation.

	Task-based
	The task is to strengthen the notion and include it in their language skills, the task fulfills that.

	Testing versus teaching
	I would argue that it is both. It helps when learning how to use the passive tense in a conversation, but also tests if students have understood the concept behind that notion.



Testing Task 
[image: 10 Most Beautiful Gardens In The World]Your garden at home has been renovated the last few weeks and it is now just as you have always dreamed of. You are so excited that you have to tell a friend about your new garden. Tell him/her what has been changed. What has been removed and what has been created? 

I am not so sure about the passive here. You would not use lots of passives if this was your own garden and you know the people who have done all the work. They have changed this and that, they – or we---have installed …have removed, replaced…
It is all pres perf for changes – but very few passives.

[bookmark: _Toc486252154]Conclusion
Learning about various ways of teaching grammar and the, for me, new approach to teaching grammar introduced by David Newby was very enlightening. Grammar is one of the most sensitive topics in language learning and for me it was always marginalized. Nowadays, especially after this course, I think that it can be a great way to teach not only how language works, but actually makes you produce language right from the start. 
Although I am totally convinced that the c+c approach is the best possible way to teach grammar nowadays, it also means work for us as teachers. Most of the existing activities are not suited for this approach and have, therefore, to be adapted. Furthermore, when creating or designing new tasks you always have to keep in mind if they are useful and help the students in their language development. 
First of all, you have to estimate the learning stage of an exercise. It is extremely important to give tasks step by step always thinking about the learning stage your students are. This can be different in every class and has to be evaluated every time you teach. Second, the tasks should be evaluated according to the pedagogical principles and communicative criteria, as this those points make a task a good task. Of course, not every task can fulfill every principle or criteria, but when evaluating you see which points are missing in one task and prepare a task with the missing point for the next session, to make sure you have a balanced task-choice. Third, you have to stick to your approach and not give up, when you notice it might take some time. We have talked about how many teachers are still using methods from traditional grammar. It is easy to use tasks in class that already prepare the students for an exam, but the students then simply know what to fill in in a gap and do not think about the purpose or the context of the structure they are using. Therefore, one of the most important messages I have learned in this course is to always trust your students to understand. Even if it seems like they have not had any training for the exam, they had when learning when and how to use the forms. They do not need special exam-training if they have understood when to apply which structure and do it automatically. 
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it has been a pleasure to read your paper. Both parts are very good and show that you have digested the concepts that we have dealt with in this course very well.
Congratulations,
[bookmark: _GoBack]That’s excellent work.
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