Knowing Grammar
or Using Grammar

O

CREATIVE APPROACHES TO TEACHING

COMMUNICATIVE GRAMMAR
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Teaching and learning grammar

» What works well?

€

* What are the problems?

SR

-,,ei

Save this padlet for future reference

https://tinyurl.com/grammar-padlet

What’s the status quo?

https://tinyurl.com/whats-on-your-mind-today

Der neue Lehrplan

O

Didaktische Grundsitze — Auswahl

-] Im Unterricht ist die Zielsprache Medium der Interaktion

Auf allen Kompetenzstufen ist zu beachten, dass sich Lernende der
Zielsprache iiber lernersprachliche Zwischenschritte
annahern.

Lehrplan lebende Fremdsprache Sekundarstufe s
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Didaktische Grundsatze — Auswahl
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Didaktische Grundsitze — Auswahl

O

Uber meine
Plane
sprechen

Der funktionale Aspekt der Grammatik hat Vorrang gegeniiber dem
formalen Aspekt. Die situative Einfithrung und das indd%’ve ErschlieBen

gran matischer Sachverhalte aus kommunikativen Zusammenhéngen und
Textbeispielen sind anzustreben.

I am going

to...

Gr ische Teil

diirfen nicht zum direkten Lernziel
werden.

Lehrplan lebende Fremdsprache Sekundarstufe
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Why does the new curriculum choose a
MEANING intg FORM approach?
Cognitive competence
( femammcnivecompess
o |
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Addresser Addressee
Context: setting, channel genre, topic, key etc.
©David Newby
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Remember:

< - ©

Grammar rules found in textbooks or grammar

books do not come from God but are formulated by
human beings.

Many rules found in traditional grammar books can
be de-verified and prove unreliable.
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A first example: Meaning into Form

Ispealk - She speaks - live - He lives

Cuntenges: Find the e

Communicative
Grammar

Thisis .

Approaches to teaching grammar

O

e Traditional grammar
¢ Communicative grammar
* Acquisition-based grammar

» Cognitive grammar
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Grammar rules must be:

O

they cannot be de-verified by
examples

understandable by learners

« valid or true:

¢ transparent :

 systematic: e.g. in the use of terminology

e economic: not contain unnecessary information

12



Is this rule valid?

» Reported speech:

Backshift of tenses

from to

Simple Present Simple Past
Simple Past

Present Perfect Past Perfect
Past Perfect

will would
Progressive forms

am/arefis was/were
was/were

has been had been
had been
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The Reporting Circle

1don't quite believe this.
1don't tust
tdon'tcare...
isjusta fact...
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How efficient is this? ] }&;,
4
I e

O

Adverbs of frequency
Our friend helps us. (always)

You are right. (usually) )
i i DieWarter aiways, often, usually, sometimes, never
They stay in bed late. (sometimes el
Beispicl: never drink milk./ often read books.
BeimVerb {0 be (am/is/are) kommen die Worter
aiways,often, usually, sometimes, never vorinach dem

I don’t go to the doctor. (often)

Verb.

Source: 1 Beispiele: /m always hungry. / They re often late.

i
\ = e
1 go shopping in Paris. (never) ) 10§00
<. ~ )
She is late. (usually)
e ivays wathes V.
Adverbs of frequenc
1 get headaches. (often) it —
She often eats bt aten
i Simon and | are usually tired. usually
He forgc's y blﬂhday. (alwaYS) We sometimes have curry. ‘sometimes
I mever drik itk % 1 never
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Let’s look at a few examples

@)

clandestine agreements between our parties. »

Queen Elisabeth: « I'will not retire — I regard being queen as a job for life. »
o But commentators quickly noted that Elizabeth — who seems to be in excellent health
— has said in the past that she regards being queen as a "job for life.“ (Daily Herald)

‘Where do you come from?

‘Why does
o She said that ....she comes from... or the shifting
o She said that .... she came from.... rule not
« What are you going to do in the upcoming holidays? always
work?

o She said that she is going to...
o She said that she ways going to...

* «Iwork at Praxismittelschule and at Graz university. «
* «Ilove Greece. I go there every summer. »

Nehammer & Kogler« We promise there won't be any more side-letters or other
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How efficient are the following exercises?

O

» Work with a partner and DO the exercises. Try to
watch yourself. What’s going on in your brain?

4

Step 1%
Adverbs of ﬁe'q’“ency

» What do they practice?
» How efficient are the exercises in your handout?
» What makes them efficient or inefficient?
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(@ ook at the cable. Write sentences. Put the verbs in the correct forms!
T oty | o~ im0 d
-l e e 4
| My cat/ J/A/ | break. \
My cat always breaks things.
2 1t/ be/ /XK / happy y
s KT J ‘?/
4 /K I go ! out all day. Y .
e
) T have chicken for dinner. ‘Write sentences that are true for you
I. have eggs for breakfast. .
I. have chocolate for lunch. I'sometimes.....
I. have soup for dinner. Inever ...
I. have potatoes for lunch. Toften ....
I. have orange juice for breakfast. My mum usually ...
I. have hot dogs for dinner. My dad always...
I. have fish for breakfast. My friend ... never...
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GRAMMAR CHANT JIJERERIE

ﬁ € A chant. Listen and repeat.

Sue and Jack. Blue and black ﬂ
Jack and Sue. Black and blue. \
‘What does Sue wear? \

What does Jack wear?
Listen to the chant.

They're a funny pair. . {,)/ y
No, he doesn't /
Does he wear a red shirt?
No, no, nol A '
Don't you know, his name is
His name i Jack and he,

‘wears black.
Think of somebody in class. Work with a partner.
o Ask and answer questions.
Example: A Does he sometimes wear blue jeans?
B Yes, he does.
A Does he often wear brown shoes?
B No, he doesn't.
A Does he always wear T-shirts?
B VYes, he does.
A ls it John?
B Yes,itis.
Finding out about my friends
oot i P
T —
H
H oo oentew. T o
o
Where doyoulve? What'syouremall address?
g
Doyou avearypets? Whatareyour favori habbies?
irs. Poliiner's answers [ Vour answers

My nameis Elisabeth Polzleitner

Tlive in Graz,St.Peter.

Icome from Austria, from Bruck
an der Mur.

Yes, Thave one sster. She s
called Maria

Ves, Thave a cat and four ducks.

Ireally like reading, skiing and
learning languages.

Tspeak German, English, French,
Greek and ltalan.

Tike allfrfts and vegetables. |
donot cat meat. One of my
favorite foods is Indian cury.
My e-mail address Is
elisabeth.poelzleitner@phst.at

My phone number at schaol s
0316 80671222
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Advantages of a notional « meaning into form »
approach

A « meaning into form » approach

« reflects the way that grammar is used in real life

+ makes it possible to teach and practice one meaning at a time

+ avoids the danger of confusing different meanings

+ provides a more systematic and reliable system (no exceptions)

« assists in grading (step by step, one meaning at a time)

23

05/03/2024

Adverbs of Frequency
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Implications for teaching
* Meanings give rise to forms

» These meanings are defined as notions that are
expressed through forms.

P PR

Cogaitive competence ‘Cognitive comprience.
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Examples of grammatical notions

Future Notions

[arranged activity] I'm playing tennis tonight.

[expressing intention] I’m going to use my new racket.

[interpreting signs] It’s going to be a tough match.
[making a prediction] I’ll probably be back by six.

[spontaneous decisions] I think "1l change my racket.

24



More examples...

O
poton e ]

[Experience] I’ve never been to England.

[Changes/completion]  You’ve had a haircut!
[Duration - state] I’ve been here since yesterday.

[Duration — activity] They’ve been playing tennis for an hour.
[Recentness — state] I’ve been on holiday.

[Recentness —event]  I’ve just seen a car accident.

[Recentness — activity] I’ve been watching television.

Why are these
steps so
important?

STReosnosis

s TACTIE SORSATION
GORRALD & COMDINATED ~
OVEMINTS s— W

LATERAL SURFACE OF CEREBRUM SHOWING
AREAS OF FUNCTIONAL LOCALIZATION

(Tanushree, 2011)
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How can we teach C+C grammar

Efficient grammar teaching must consider the
necessary learning stages:

* Awareness raising
» Conceptualization

e Proceduralization in scaffolded
conditions

» Performance in real-time context
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The 12 Principles of Brain-based Learning

O

e W M

1. The brain is a parallel processor |

2. Learning engages the entire physiology. l‘ 1‘.;; .

3. The search for meaning is innate. ¢ Bls o

4. The search for meaning occurs through "patterning.*

5. Emotions are critical to patterning.

6. Every brain simultaneously perceives and creates parts and wholes.
7. Learning involves both focused attention and peripheral perception.
8. Learning always involves conscious and unconscious processes.

9. We have (at least) two types of memory systems: spatial and rote

learning.

10. The brain understands and remembers best when facts and skills are
embedded in natural spatial memory.
11. Learning is enhanced by challenge and inhibited by threat.

12. Every brain is unique (Caine & Caine

OBrocanto 2: artificial language for a computer game.
QExplicit training versus implicit training

OTested 2x (at low proficiency and high proficiency at
end of training)
02 test-types:
Qproficiency test (play the game)
QERP (event related potentials - show brain patterns in
real time) show reaction to syntactic irregularities
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This effect was
EVEN
STRONGER
after months of
no e

Although explicittraining is
sufficientto develop the ability for
structural reanalysis that may be
under conscious (explicit)
control, it does not reliably lead

G V”“ ) processing for syntax.
' : Syntactic processing
e relied on the same rule-
L governed aul:omattild:a
LAY str g that
e T is typical of
I procedural memory in
L1

[—————

it Low proficiency

morpho-syntactic

to the earls

processing that is found in L1 and
may depend on procedural
memory.

Explicit training does not lead to
a systematicand consistent
reliance of syntax on either
lexical/semantic or L1-like

pr atlow
nor does their syntax

processing relies, at
e et least in part, on
et gk lexical/semantic
Pt e memory
r q
S ol and shows that this
{T\” Lot reliance can result
ot from implicit training.
i (no rules needed)

rely on any other neurocognitive
processes that would be reflected
in ERP components.

““Hello, I am Mrs. Polzleitner.

Awareness Raising

Ilive in a blue house in Graz. Tam an
English teacher. T love reading books and
learning languages. I speak English,
German, French, Italian and Greek. I also
like sports. In winter I go skiing and in
summer I go jogging. I ride my bike to
school every day. My favorite food is
Indian curry. T am vegetarian, so do not
‘eat meat.

This is Mrs, Polzleitner.

She lives in a blue house in Graz.
She is an English teacher. She
loves reading books and learning
languages. She speaks English,
German, French, Italian and
Greek. She also likes sports. In
winter she goes skiing and in
summer she goes jogging. She
rides her bike to school every
day. Her favorite food is indian
curry. She is vegetarian, 5o she
does not eat meat.

0 il,...[‘

e

‘What do you n
nd the rule.

LT

35
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Don'‘t forget that
this was a very
limited set of

possible phrases

Behavioral

Mean d' score

Both training

methods yield

irly comparable
outcomes.

OExplicitgroup
®|implicit group

Low proficiency

High proficiency
Test session

What does this mean for

teaching?

>
@

34

Communicative Grammar

Peters cat and Maria's dog...

Chattonge:

e

R _:?“nm W

36
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Dem o
pocesrg.

0 el ity
Dol processng
(anguage  wars)

iniuii

e

I,....

-C'Q_

Awareness Raising

Teachers* Conference: whac your ceachers have said about you...
Some students are a bit
disorganized and forget to hand

in their homework.

Most students of 2b do their
homework regularly.

Some kids hand in sloppy work.

Afew kids are very noisy.

EUT IS PRSI Pl Many students are nervous during
fficiently in class. tests.
tudents workslowlybut - R

T Py Y T (Al The reading diaries are really
beautiful.

T P R (0 STl The workshops are excellent.
j ind workshoj
What do you notice?
Find the rule.
T'he teachers would like to know who
is responsible for collecting the
‘mobile phones.

Another example...

37

Conceptualization --
Proceduralization

‘What’s behind

Lackgonone

Conceptualization and
hypothesis building
T Bod Tmes
0 T o o oHg
k wn wnile
Fotnd / ke
ryn,) o ot
il ok e

More examples of concept « logos »

41
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Let’s play the game

n

Breakout rooms:

Try a mini version of this game in your breakout room.

Decide who is A, B, C,D

Each player secretly opens their file (by clicking on the respective
card)

Player A starts: Read out the NAME on your first card. Then act
out what this person is doing. The other players guess what x is
doing.

Tip: The activity has the same initials as the name:

e.g.: Clair West is clapping wildly.

Take turns acting out the activities on the cards.

40

Grammatical Concepts = Notions
Background and Circumstances

@

42



Performance in real-time contexts

‘Watch some of the examples of AHS and MS students here:
https://epep.at/?page_id=2490

Personalization

Wark with s sarior.

“How long have you...” @
00
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Personalisation and Groupwork

Examples: T have a cat. He is called Moritz..
T am learring Ttalion.

him for more than 15 years.
Ttalan for many years.

47
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o

l

o

(P
Depth of processing and @
mental activity &
Example: Passive Pairs @@

Dual processing (world and
language) 2

L
=

44

!

Peer/social learning and
interaction

46
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Testing grammar in
meaningful, communicative
contexts.

o Can the learners USE the
grammar

« or do they only have declarative
knowledge of the rules

48



Basic writing: 3" person s

| O

Graded Writing (M2): Write about Thomas

Where does he live? Where does he come from? What languages does he speak in school and at home? What are
his hobbies. What are his likes and dislikes? What can you say about his family?

Use all the information from the pictures. Then invent more details (Erfinde noch weitere Dinge iiber ...) Write as
much as you can.

New York
from: Mexico
Eand Sp

all images: pixabay CCO
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Future plans

Your Easter holidays
Write a letter to your English pen friend. Tell him/her about your Easter holidays.
Give lots of details and make your letter interesting.

*  Where did you go? What did you do?

* Describe what was going on around you (past progressive: ...when we got
there the sun was shining... everybody was chatting...)

« and by using lots of adverbs (quickly, dangerously, beautifully...)
If your holidays were really boring you can invent a few plausible details.

Write about 200 — 250 words.

plausible details are details that | will easily believe are true (glaubhaft)

51

Adverbs...

2 Ve are sorey o intorm
L% 9 that You havens
ob.
-
{ How would you pick up ... How would you shut ... How would you read ...

Now i's your turn: Egon, the spider
An nteresting lesson:

Somebody is watching you...

Iagine a inteesing leson n your clas. Egon, the spider is

‘What docs he sce? What s going on in the classroom? How do.
Sarah and the Fly! ‘you and your clasmates behave? Wrie sboot 100 words

on the'w
oy, Here s what the fy s

s iing e dsk qicl. She i wrling slowly
She stop and looks up. She s chewingherpeneilthoughtfly.
i g ing

Ther ing ogain.
She She et op and e ey,
she s i She isenscarcflly. Then she s back o 3
e desk and stars wriing ain
She s wrting quicky now. She inishesthe story and bapily

W

closes her otehock

e sory i nally iished!
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Daily routines, time, 3" person s
Writing: Mike’s daily routines | |

Tellus everyhing about Mike's dailyroutines

st a5 many new words s posibe and d detals!
(First then,ater that, i the mornin,but, bcaus, .

i 1 spial block.
15

T G =55,
p C\% s
G -, 3
= 50

o
ok 7]

Vinat does Mike urually
o between 23nd 3

&
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Future plans and vague predictions

MO: Graded Writing

What are your plans? What else might you do?

Choose ONE of the following:
Write about your plans

for the coming weekend
for the rest of the week
for the next holidays Perhaps...
for getting a good grade in English /Math / German

52

Book project: grammar: general experiences (present perfect
tense, past events — past simple)

Text 2 - write this text on a piece of paper

Your teachers have some money to buy more WHO ﬁg ' E I g ! vz

WAS ... books for the next 3F.

Write a letter to Ms Loitsch or Ms Bergmann and

explain why they should buy an extra copy of YOUR ﬁ @ ‘g % %
book. —r = [ = «
Start your letter correctly.

Tell us that we should definitely buy a book about your person.

Tell us who your person is, and why he/she is famous.

Give us a short description of your person’s life.

Tell us what difficulties and the person in his/her life and how
he/she overcame them.

Explain why you admire the person and why you think other students should read about this

person or will enjoy reading about that person.
«  Write an ending to your letter

53
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Circumstances — and — past events

O

Write the beginning of a spooky story.
Describe the atmosphere and the
sefting of the first two _pictures in detail.

Writing — Part 3

What can you see/hear/smelle What ==
happened in picture 3 (plot, story: \&ﬁ
Suddenly...)

Then describe what happened after
picture 3in 4-6 sentences.

Most adventurous teacher contest

& en
St e 10 e h s e competion, ang ey, i
; e
e o Decig ce,
ey sy Cde, e, e,
S o emchvay CVepy, tns)
ast g
- Simpy,
o
=
Fr—.
g
Pl
Ao
U
St

I would like to enter my teacher Mrs.

Shings that show ic.

Dear team of the Most Adventurous Teacher Contest,
Bergmann for the prize. |
Shink she is a very adventurous person, and she has done 10t of

adventurous person and that we should

Best regards,

(name, class)

I hope that I have convinced you that our teacher is a very

‘win the Mozt Adventurous

Test M10o
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Knowing or using grammar in the test

O

Duration: The History of GIBS: What happened...? How long.....? Since when....2
Look at the timeline below and write 10 sentences about our school. Write about 5 important
EVENTS or STATES in the history of GIBS and 5 things that have been going on for a long time.

2011
Mrs

Goroe.
Hal

10 teachersin
Klusemannstrasse
i Stierschneider
Mrs. Polzleitner,
Mrs Langbauer, MrsTark,
Ms. Guggenberger,
Mrs.Hermann, Mr Knasar,
(and3 otherswhoare no
longerat GIBs)

Choose one..

" Graded Wring (M) 11 hd 2 sperpower
+ Hyoucoud choose s superpoer o o dy, what
[

> Whntwedd it vs?
[ "

[ ——

Wt s s o
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Reading books + past tenses

O

A Diary entry from another point of view
Choose an interesting character (not Amy or Dan) and an interesting scene from your book. o
‘Write a diary entry from this person's point of view.

Remember: In a good diary entry the character describes

«  theevents of the day

«  the scenes in some detail so that the reader can picture what was happening

«  how they felt about these events

« their plans for the next steps

Remember to use the correct tense forms (past / past progressive (-ing) / past perfect)

Make your diary interesting to read. Write a maximum of one page.

59

et Wi W10} coud e syutere e wr

‘Graded Writing (M10): | could be another person.

+ you coud beanther prson forcne de,who woul

ond Conditionals

a0

Jayouser
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Let’s try out
more
activities

Grammar Workshop

While doing these grammar activities
always ask yourself:

» What learning stage does this
support?

» Which of the pedagogical principles
does it fulfill?

¢ What’s going on in your brain?

60
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How efficient are the exercises
in your textbook?

» Choose a topic that you are going to
teach in the near future.

¢ Use the grammar quick checker to
analyse the exercises that your
textbook offers for this topic

» Improve them if necessary and add
other activities to provide practice for
all the learning stages.
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