A colloction of EPOSTL reflections from different students:
good and weak!!



Viktoria Sammer


Assessment, F: Error Analysis
1. I can analyse learners’ errors and identify the processes that may cause them.


At the moment I cannot yet identify all the processes that may cause errors, as I don’t know the students’ strengths and weaknesses.

2. I can provide constructive feedback to learners concerning their errors/interlanguage.



I’ve learnt giving constructive feedback during this course. The different forms of feedback and the assessment scale have been useful tools here. Moreover, the experience with authentic learner texts has been most helpful.

3. I can deal with errors that occur in class in a way which supports learning processes and communication.
4. I can deal with errors that occur in spoken and written language in ways which support learning processes and do not undermine confidence and communication.



I don’t know this yet, as I am not teaching in a class but I’ve bought Newby’s Communicative Grammar and I think that it’s good for working with students in class, as communicating successfully in the foreign language is the main goal. I consider it very important not to undermine confidence during a learning process.


Assessment, D: Language Performance
1. I can assess a learner’s ability to produce a spoken text according to criteria such as content, range, accuracy, fluency, appropriacy of register etc.


As we’ve concentrated on written texts and worked on them, I am not so confident yet when it comes to assessing oral production. However, with my knowledge of the English language I think that I would be able to assess spoken texts.


2. I can assess a learner’s ability to produce a written text according to criteria such as content, range, accuracy, cohesion and coherence etc.



I consider myself being quite confident when it comes to assessing a text’s structure, register, cohesion, coherence or task achievement. 
3. I can assess a learner’s ability to understand and interpret a spoken text such as listening for gist, specific or detailed information, implication etc.

4. I can assess a learner’s ability to understand and interpret a written text such as reading for gist, specific or detailed information, implication etc. 



I don’t know this yet but I think listening and reading comprehensions are very important, not only because these tasks are part of the Matura but also because reading and listening are central tools for being proficient in a foreign language.

5. I can assess a learner’s ability to engage in spoken interaction according to criteria such as content, range, accuracy, fluency and conversational strategies.
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6. I can assess a learner’s ability to engage in written interaction according to criteria such as content, range, accuracy and appropriacy of response etc.



I think that online platforms such as Moodle are good for encouraging students to engage in written interaction and for keeping them communicating.


Methodology, E: Grammar
3. I can deal with questions learners may ask about grammar and, if necessary, refer to appropriate grammar reference books.



Of course an English teacher has to know the grammar rules of the language but in my opinion it is even more important to be able to tell and show students where to find out about them themselves.

5. I can evaluate and select grammatical exercises and activities, which support learning and encourage oral and written communication.



I already know good sources for grammar activities and exercises but I think as a teacher one cannot always stick to the same old-fashioned material but should always try out new things with students. Being innovative as a teacher and create own grammar and language games could encourage students as well. I’ve made the experience that it can be of advantage to share material with colleagues because everyone has other ideas.



Methodology, F: Vocabulary
1. I can evaluate and select a variety of activities which help learners to learn vocabulary. 
2. I can evaluate and select tasks which help learners to use new vocabulary in oral and written contexts.
3. I can evaluate and select activities which enhance learners’ awareness of register difference.
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Assessment, A: Designing Assessment Tools
1. I can evaluate and select valid assessment procedures (tests, portfolios, self-assessment etc.) appropriate to learning aims and objectives.



I think that a teacher gets in contact with assessment procedures best when actually working in a school.

2. I can negotiate with learners how their work and progress should best be assessed.



This point is very important. Assessment procedures are often predetermined by the school, Lehrplan or Bildungsstandards. Nevertheless, the teacher should pay attention to the students’ different needs.

3. I can design and use in-class activities to monitor and assess learners’ participation and performance.
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Assessment, C: Self-and Peer assessment
1. I can help learners to set personal targets and assess their own performance.
2. I can help learners to engage in peer assessment.
3. I can help learners to use the European Language Portfolio.


Theoretically I know some strategies and ways to encourage and help students but the effectiveness can only be evaluated in a real class room, I guess.


Assessment, B: Evaluation
1. I can identify strengths and areas for improvements in a learners’ performance.



A teacher has to know the individual students for doing so but during the course I’ve already gained some experience in this area.

2. I can assess a learner’s ability to work independently and collaboratively.


For self-assessment I would need the experience of working with students.

3. I can use the process and results of assessment to inform my teaching and plan learning for individuals and groups (i.e. formative assessment).



I think I could do so quite well. A teacher has to react on the students’ individual weaknesses and strengths.

4. I can present my assessment of a learner’s performance and progress in the form of a descriptive evaluation, which is transparent and comprehensible to the learner, parents and others.
5. I can use appropriate assessment procedures to chart and monitor a learner’s progress (reports, checklists, grades etc.).



With transparent assessment scales this should be possible. It is very important to have a transparent and clear assessment in order to be a fair teacher.

6. I can use assessment scales from the Common European Framework of Reference.



7. I can use a valid institutional/national/international grading system in my assessment of a learner’s performance.
8. I can assign grades for tests and examinations using procedures which are reliable and transparent.


With a little practice, using grading systems really makes assessment easier and more transparent. This is one of the most important things that I have experienced during this course.
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Reflection 3: (EPOSTL: F.1-4: Error analysis, p. 57) 				 Julia H.
Correcting a text is quite hard for me. Since I struggle a bit with my own language skills it was even harder to correct the text. It was sometimes difficult to decide if something is correct or not because I would have written it differently. I think it also has to do with my lack of confidence. I was really afraid to correct something which is actually right. Therefore I spent a lot of time reading the text again and looking things up. However, I think correcting is something that you have to learn and experience plays an important role. I think sometimes it is easy to identify the processes that may cause errors because I made similar mistakes as well in school. However, sometimes it is quite hard to analyse the process behind a learner’s error. 
Since I had a really bad English teacher and never received any positive feedback I tried to give positive feedback although the text was not that good and contained many spelling mistakes. In school I never looked forward to a writing task because I never received a positive feedback. Therefore I think positive feedback is one of the most important aspects when it comes to correcting. Many students put a lot of effort into their writing and I think it is just fair if the teacher rewards this. Even with texts which are really bad, I think it is important to mention something positive. For me it is harder to give negative feedback because I always felt very demotivated by negative feedback as a pupil.
For me correcting written language is easier because when you correct spoken language you do not have time to think about it. You can not press a “pause” button and look things up if you are not sure. You have to react immediately and this is sometimes quite hard for me.

Reflection on EPOSTL descriptors F. 1-4  (p. 57) 				Julia R.
In general correcting texts is still hard for me. I struggle quite a bit with my own language skills from time to time and this makes correcting even more complicated. Very often I realize that I would express something differently but cannot decide whether the student's version is wrong or whether it is just another possible way to say it. Honestly, correcting is frustrating from time to time. Apart from that, it is embarrassing if you correct something that is actually ok. I guess experience plays an important role when it comes to assessment. The more you correct, the better you get since many errors occur repeatedly and thus you know the answers by heart at a certain point. 
With some errors it is easier for me to analyse them and identify the process that may cause them due to my personal experience as a second language learner. However, at other times I have no clue why certain errors occur, although, I believe that experience will also be helpful here in the future. 
As far as feedback is concerned, I feel comfortable stressing positive aspects and also think that focusing on these is one of the most important things when it comes to correcting. This is true for written texts, especially. If a student put a lot of effort into writing a text it should definitely be rewarded. In my opinion, focusing on the content in the first place is a good starting point. As soon as you start correcting the mistakes, the content might be forgotten and thus giving positive feedback gets much harder. 
One problem I experienced when correcting my first text (GIBS), was that I did not know how much feedback to give on a mistake related to relative clauses. I wanted to help the student and explain the different relative clauses in the easiest way possible but in the end I had a whole paragraph of explanation. On the one hand, I did not want to confuse or overwhelm the student with all the grammar but, on the other hand, I felt uncomfortable only telling him: this is a non-identifying relative clause. Use a comma and “which” instead of “that”. 
On the whole, I think it is still easier for me to deal with errors that occur in written language than in spoken language in class. This is again related to experience and to being self-confident as a teacher when 25 kids are starring at you in class. 


EPOSTL
SELF ASSESSMENT (p. 21)
A. Speaking/Spoken Interaction


1. I can create a supportive atmosphere that invites learners to take part in speaking activities. 
For Halloween the learners discuss and guess the meaning of some fun and interesting facts or questions about ghosts with their partners (e.g. ‘How long do ghosts live?’). After receiving the solution of one fact each, the learners try to find out the right answers from their colleagues by discussing the facts. 
That was a very nice activity and it worked well. In order to answer the question, you’d need to ask yourself, “how do you create the supportive atmosphere so that the students will actually speak in English.” Can you think about that here?

2. I can evaluate and select meaningful speaking and interactional activities to encourage learners of differing abilities to participate.
Providing the learners with a text as a basis for their discussion is helpful because it supports weaker learners with vocabulary. Stronger learners profit from good phrases that help them improve their speaking skills. 
Texts should be age-, topic-, and skill-appropriate. 
Did you have this aspect of differing abilities in mind when planning your lesson? Your comment makes good sense – but it is obviously very general.
3. ...
4. I can evaluate and select a range of meaningful speaking and interactional activities to develop fluency (discussion, role play, problem solving etc.). 
Learners work with a text about a radio-chat-in-show. In their groups they take on the roles of the different protagonists and read out the text to each other. Then the learners try to find out the most important information. The learners should then exchange the information with the other groups. 
That’s a good start. You have described the activity. Now it would be interesting to see/read your thoughts when preparing this activity.
Your question could be: How can I use the texts to make them speak as much as possible? Which of the texts in the book are most suitable for that purpose? 
5. ...
6. I can evaluate and select a variety of materials to stimulate speaking activities (visual aids, texts, authentic materials etc.).
Providing the learners with a text as a basis for their discussion is helpful because it supports weaker learners’ with vocabulary. Stronger learners profit from good phrases that help them improve their speaking skills. 
Texts should be age-, topic-, and skill-appropriate. 
True, but you’ve said that before. There are lots of different texts that you can use. How did you select the texts for the speaking activities? Would a narrative (story) have been as useful for your activity? When browsing the book of  Ghost Stories, what did you have in mind? What were you looking for – in order to make the kids speak?

(You might have had other reasons to choose these particular texts – like content, vocab, grammar…) 
What was your main goal? 




Working with the EPOSTL
When I started working with the EPOSTL the most difficult thing was to find specific examples for the different descriptors because, in my opinion, they are rather general. After my first teaching session I had a look at some of the ‘classroom management’ descriptors and had the feeling that I could, to a certain degree, fulfil some of the descriptors. When thinking about then in more detail, I found out that I couldn’t express why exactly I thought I could do those things. Fortunately, Mrs. Pölzleitner told me to formulate the descriptors as questions (e.g. “I can make and use resources efficiently...”  “HOW can I make use of resources efficiently?”). This helped me a lot because I started thinking about examples from my own teaching and the teaching that I had seen. 
	I like the EPOSTL because of its wide range of categories and descriptors. I found descriptors for all the important situations that I encountered in class. They provide a good starting point for in-depth reflexion when you formulate the descriptors as questions. However, I definitely couldn’t have used it so efficiently without a supervising teacher who showed me how to use it best. 

I’d also appreciate a detailed table of contents because it takes a lot of time to find the right page if, for instance, you are looking for the ‘listening’ category in the ‘methodology’ section.  

EPOSTL reflections

Classroom Management
1. I can take on different roles according to the needs of the learners and requirements of the activity (resource person, mediator, supervisor etc.). 
Group work
I provide the learners with clear instructions, which are also written down somewhere if it is a longer project (to allow them to re-read the instructions and to keep an overview). When learners are working in groups I give them individual feedback as well as whole group feedback and steer them in the right direction. 
Learners should develop the ability to manage their group work themselves. That means that the procedure should always be structured in the same way (at least in the beginning). As a consequence they will acquire routine in their work. I would leave the organisation of the individual work to the learners and keep myself in the background. 


2. I can create opportunities for and manage individual, partner, group and whole class work. 
The different ways of working should be balanced. That means that I have to give learners the opportunity to work alone, with their partner, in groups or in the plenum. 
As an example, learners could read a text for themselves and then discuss it briefly with their partner. In that way they can order their personal thoughts and find out what their partner thinks. They can compare their ideas and re-think their own opinion. Then, the learners could discuss their thoughts with the whole class. When doing that I have to make sure to keep this structured and meaningful. I have to ask precise questions and encourage the learners to share their ideas. I can do this by asking them individually (‘What do you think, Polly?’) or addressing the whole class (‘Who doesn’t agree with this?’). Then I have to make sure that some conclusion is reached.

3. I can make and use resources efficiently (flashcards, charts etc.). 
I have to design the handouts very carefully. They should be structured clearly so that the learners can use them easily and effectively. I should always make a good master copy that I can keep for later use. Therefore, I have to put a lot of effort into the material because the learners should see that I do my work in a responsible way. As a consequence, they should handle their own work in a responsible way as well. 
Teaching material such as cards for specific exercises should be printed on good paper so that the learners can use them effectively (thin paper might tear). In that way I can also use them again (I have to make sure to get them back after the activity). It is also clever to laminate cards that will be used often.

Classroom Language
4. I can use various strategies when learners do not understand the target language.
I can say the German word when the learner’s don’t understand a specific word.
I can explain an assignment in English as well as German. 
I can paraphrase.

5. I can encourage learners to use the target language in their activities. 
I use some form of language police in group work (one learner makes sure that everybody speaks English).
I tell learners to repeat what they have said in English. 
I praise the learners when they use English instead of German. 

Interaction with learners
2. I can keep and maximise the attention of learners during a lesson. 
I use some audio device to get the learners’ attention (a bell, a harmonica, a whistle etc.) when they get too distracted or when I want to regain their attention after an activity. 
I am interested, excited and motivated in the topics myself. Consequently, I can make the learners interested and willing to engage with a certain topic. 
I am attentive to learners’ needs and wishes so that they are attentive to my needs as well.

Lesson Organisation
4. I can plan lessons and periods of teaching with other teachers and/or student teachers (team teaching, with other subject teachers etc.). 
I decide on a topic together with the other teacher(s). I agree on the basic structure and then do some individual work. I get back together with the other teacher(s) and compare the results. I make clear what my personal job is and what the other teachers do. I know about what the other teachers do but don’t have to be an expert in their field. 

Identification of learning objectives
2. I can plan specific learning objectives for individual lessons and/or for a period of teaching. 
I decide what I want learners to be able to do after a lesson or a period of teaching. I write down the most important points and keep them in mind when designing the exercises. At the end of the lesson/period I make sure that learners have achieved my/their objectives. 
I am aware that my personal objectives as a teacher and the individual objectives of students will differ.  I include both of them in my goals. 






Grammar 
5. I can evaluate and select grammatical exercises and activities, which support learning and encourage oral and written communication. 

When choosing exercises for a present perfect tense grammar workshop, the most difficult thing in the beginning was to select exercises that were appropriate for the notions that had been introduced (e.g. duration, general experience etc.). I found a game that I was sure the pupils would enjoy but then I realised that it didn't fit any of the notions. I decided against it because it would only have confused the pupils. I learnt that each exercise should be clearly connected to a notion.  

Additionally, when doing an oral grammar activity the pupils need to be supervised, especially in the first learning stages. In that way, the teacher can make sure that the pupils form the piece of grammar correctly. Otherwise the pupils might learn the wrong phrases by heart. After doing an oral drill with a specific piece of grammar, I found out that it's advisable to let the pupils write down some of the sentences too. This helps them to internalise the right form even better because they repeat it using another skill than speaking. 
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