[bookmark: _GoBack]



Seminar Paper
Communicative Grammar SS 2014
Dr. Elisabeth Pölzleitner

Teaching the notion of experience
Including a theoretical analysis of Communicative & Cognitive Grammar

            
1010100 Florian Hladin
0273283 Lisa Palli





Table of Contents
a) The advantages of teaching C+C grammar
1. Introduction…………………………………………………………3
2. What is Cognitive Communicative Grammar?..................................3
3. The advantages of notional grammar……………………………….5

b) Practical part- Teaching the notion of experience
1. Introduction…………………………………………………………7
2. Lesson 1 (Tasks 1-3)………………………………………………..8
Homework………………………………………………………….11
3. Lesson 2 (Tasks 1-2)………………………………………………. 11
4. Lesson 3 (Tasks 1) …………………………………………………12
5. Testing activity……………………………………………………...12

c) Theoretical analysis of teaching activities 
1. Lesson 1 Tasks + Homework……………………………………….13
2. Lesson 2 Tasks + Homework……………………………………….16
3. Lesson 3……………………………………………………………..17
4. Testing activity………………………………………………………18

d) Bibliography…………………………………………………………….19




1. Introduction
	The Austrian AHS-Lehrplan states that the main goal is teaching students how to communicate successfully. But how can we make sure that students really develop good communication skills? When looking at what most pupils who have been taught grammar in a “normal” (traditional) way are able to do after eight years of learning English, one will find that many can recite a long list of grammar rules and are quite good at writing and understanding, but have considerable problems with speaking in open contexts. This can be explained by the fact that traditional approaches to grammar tend to teach the students a lot of theoretical knowledge, which helps them to complete grammar exercises, but which doesn’t help them as much in real life because they don’t know how to apply it in a practical way. 
	For this reason, linguists have developed a new approach to language teaching called Cognitive and Communicative Grammar (C+C Grammar), which is not based on the knowledge of grammar but, first and foremost, on the speaker's ability to use it. Knowledge and ability – that is the potential to use grammar and the actual use of it in real life contexts - must not be taken for one and the same and therefore a separation of the teaching materials as well as exercises and tests according to these two criteria, is vital for the learners’ skill development. Since developing the ability to use grammar should be the focus of language teaching as well as the main concern of every teaching effort in general, it is necessary for teachers to be acquainted with C+C Grammar and know what it entails. In this way, they may be able to find the most effective method of incorporating it into their syllabus, thereby making sure that it is of special benefit to their students. The following pages, therefore, attempt to explain the basic concepts and ideas of C+C Grammar, as well as the advantages that a C+C approach to grammar possesses compared to more traditional approaches.
2. What is Cognitive Communicative Grammar?
	In order to understand what C+C grammar is and why it is better to teach C+C grammar than traditional grammar, it is necessary to first explain a few basic concepts. As mentioned before, C+C grammar is a combination of two different approaches to grammar, naimly the communicative and the cognitive approach. In a communicative approach, language is seen as a tool, which helps us to express our ideas and interact with other people. The most important thing is therefore that the students learn to use the language in real, every-day life situations in order to communicate fluently and efficiently. Meaning is given greater importance than form and language is always practised in a contextualised way, in situations which should be as close to real life as possible. In communicative classrooms, it is therefore the teacher’s task to provide suitable contexts for communication and give the students the tools they need to learn how to express themselves in the foreign language. For instance, students would practise the past tense in a more open and personalized way by talking about what they did last weekend (which they would also do in real life) instead of completing a gap-fill exercise with verbs in the past tense- something they definitely wouldn’t do in real life. Compared to students who have been taught traditional grammar, students who have been taught C+C grammar might not be as good when it comes to completing grammar exercises, but they will  be able to use grammar in order to express their ideas and communicate efficiently in real life. This does not mean that they won’t make any mistakes when speaking, but it does mean that they will be much better users of language- using language in the way that it should be used, naimly for communication. 
	As the name already indicates, a cognitive approach to grammar differs from a communicative approach in that it focuses more on the cognitive aspect of learning languages, that is on the way in which our brain works. Cognitive grammar looks at what happens in our brain when we perceive, process and engage with new information, and uses these findings in order to teach grammar in a more efficient way. It is a very real approach in the sense that the task are designed to appeal to our mental processes, therefore making sure that the way in which we learn language relates to how our mind works. Rather than looking at language as an isolated phenomenon, a cognitive approach sees languages as being embedded in more general knowledge structures as well as human desires and motivations. For instance, human beings naturally possess a drive to solve problems. This is a general characteristic, but it can be used in language teaching in a meaningful way, by designing tasks such as puzzles, guessing games or riddles which appeal to this drive. If the tasks we use appeal to learners‘ natural desires, it is much more likely that they will be motivated to do them and will be more mentally active while doing so, since they are really curious about the solution. It is obvious that they will also profit much more from doing something if they really pay attention to it, and have to think deeply and use their knowledge of the world in order to complete a task.
	The cognitive approach to grammar is a very lerner- centred approach in the sense that it focuses not only on general mental processes, but also on individual preferences and learning styles. These individual factors are taken into account when it comes to planning and carrying out tasks, which, needless to say, makes for more effective language learning. In addition, inductive learning is favoured over deductive learning, which means that the teacher encourages students to work with texts and find out new structures themselves instead of giving them an explicit set of rules. This approach ensures that students will be more mentally active when dealing with grammar and use their mental strategies and previous knowledge in order to find out what the new item of language could mean. Instead of listening to their teacher explain a long list of  boring, abstract theories or memorizing a set of rules, students will work with grammar in a much more practical, contextualized way, thinking about new things on their own, comparing their ideas with their peers‘ and establishing their own hypotheses. By engaging with language in an active way, making guesses and forming their own rules, students not only become responsible users of language, but are also able to internalise and remember the new information much better. It is obvious that students who have spent a long time focusing on an item and thinking about it‘s meaning, and have created their own “personalized“ rule will not forget it as soon as those who have simply studied a list of rules by heart for a test. For this reason, the C+C approach makes students better language users in the long term.
3. The advantages of using notions in order to teach grammar
	A vital part of C+C grammar is the concept of teaching notions rather than mere rules. These notions are based on the way in which our mind works, that is, on the way in which we categorize information and use language to express this information when we communicate with others. Essentially, we sort (new) data such as linguistic forms into different mental concepts, with forms which convey the same meaning being stored in the same mental category. For instance, one notion would be that of “experience” which is expressed with the help of the present perfect in English, and with the Perfekt in German. In the act of communicating with others, we grammaticalize these mental concepts and ideas, encoding them into words (i.e. forms) with the help of language. Notional grammar is therefore concerned with providing language learners and teachers with a framework which helps them understand and reproduce the process of grammaticalization that underlies every utterance.
   
	While traditional grammar focuses on the formal aspect of utterances, notional grammar deals with what lies behind these forms, what they mean and what they are used for. Rather than, for instance, analyzing the form of an utterance like 'I've never been to Australia', notional grammar defines the teaching objective as a concept, in this case: 'Experience'.
 
	By using this approach, the rules which students learn are no longer arbitrary, but become closely connected to a semantic concept of ideas and events that is stored in their minds and that they are therefore familiar with. One mental notion is always encoded into the same form, which means that there are no exceptions, and which, needless to say, makes it much easier for students to learn, understand and, ultimately, to use grammar. In addition, the personalization in the utterances students are dealing with is increased as they can draw from their own, individual experiences and concepts - real things that have happened to them and that help them to understand the foreign language and produce utterances in it. 

	As a result, students will also be more likely to commit to the tasks they have to fulfill; the connection they have made with their own, personal concepts being an invaluable asset when it comes to motivation. The fact that they, as already mentioned, see a rationale behind grammar rules will undoubtedly cause them to put a level of effort into their proceedings that could hardly be achieved otherwise.

	Notional grammar critics may argue that it is difficult and complex to compose notion-based tasks, to incorporate them into tests and to subsequently grade them. Why spend a lot of time and energy designing tasks based on (single) notions when it would be much easier to copy exercises from grammar books? This, however, cannot be a valid argument since it is impossible to teach grammar in a meaningful way without considering the way in which our mind categorizes and stores the input that we receive. When creating meaningful exercises and tasks for learners, it is, ultimately, only logical to revert to mental concepts which are the same for students and teachers, thus laying open the rationale behind these tasks. Essentially, what makes notional, speaker-based grammar more effective than purely form-based sentence grammar is the learners' consciousness of what they are learning, when to apply it and how to use to express their own ideas in real- life situations.

	Finally, another important aspect of C+C grammar is the fact that the tasks should contain some kind of personalization, giving students the chance to use their own knowledge of the world and share their ideas when completing activities. For instance, a task in which students interview someone about their last weekend would be personal, since they have to create their own questions/ answers, whereas transforming verbs from present to past tense in a text is evidently very impersonal. The reason for the importance of personalization is that the minute students are able to see the connection of these “boring” grammatical theories to their real life, grammar stops being something abstract and starts becoming a tool which actually helps them to talk about real things, which are important to them. By talking about their own lives, students link the new grammatical items to many different personal items stored in their brain, forming new synapses and ensuring that the new grammatical item will stay in their brain for a long time, and not simply fade after a test. All those who say that they don’t have time to teach grammar the C+C way- one notion at a time, can therefore be proven wrong easily. Taking the time to teach grammar in a way that fulfills the learners’ communicative needs and cognitive processes is worth the effort because it will enable students to use what they have been taught in order to do precisely what the Austrian Lehrplan states: communicating efficiently. 


Theoretical part (pages 2-5) based on David Newby: “An Introduction to Cognitive Communicative Grammar for teachers”

b) Practical Part- Teaching the notion of Experience

1. Introduction
	With our paper, we do not only want to explain the advantages of C+C grammar compared to traditional grammar, but we also want to show that it is possible to design materials, which fulfill the communicative and cognitive criteria mentioned above. For this reason, we have chosen one notion - naimly that of experience which we express with the present perfect in English, and designed a series of activities, which would help students to understand, practise and, ultimately internalise it. It is obvious that these tasks represent our personal approach to grammar, and that not all of them are perfect, but by looking at them you will at least get a good idea of what the C+C approach to grammar is and how it might be used in order to teach grammar in a way that is not only much more interesting for the learners, but that will also be much closer to communication in real-life.  











[image: http://upload.wikimedia.org/wikipedia/en/0/02/Homer_Simpson_2006.png]Lesson 1, Task 1. It’s Simpsons time!
Springfield is looking for a model citizen. Can you imagine who will take part in the competition? Yes, Homer Simpson. Work in groups of 3-4 people and try to    put the following parts of Homer’s interview into the correct order. 
(Task 1 invented but loosely based on the Simpsons, episode 32, Picture 1 from http://en.wikipedia.org/wiki/Homer_Simpson#mediaviewer/File:Homer_Simpson_2006.png)Picture 1


	
Interviewer: So.. tell us something about yourself. Why do you think that you would be a good candidate for this prize?
Homer: Well, you see I’m a loyal citizen and a very good person. I’ve lived in Springfield all my life and I’ve done many things that are good for our community. For example, I’ve bought a lot of beer at the supermarket of Springfield. I’ve also raised three very polite children and I’ve even been to church with them three times. I’ve helped many people here in Springfield.
Interviewer: Really? Who did you help?
Homer: Once, I helped an old lady carry her shopping bag. In return, she gave me ten dollars. That was great!
Interviewer: Did you accept the money?
Homer: Yes, of course. Why wouldn’t I?
Interviewer: (sighs) Okay, anything else?
Homer:  I’ve convinced many people to vote for Mr. Burns in the next elections.
Interviewer: How did you do that?
Homer: That was very easy. I just told them that they would get free beer if they voted for him.
Interviewer: (laughing). Thank you very much, Homer.


  
After students have put the dialogue into the correct order, ask them for their opinion. Do they like the Simpsons? What do they think about Homer? Is he a good citizen? Will he get the prize?
Once you have discussed that, students should focus their attention on the text again. Do they notice anything that is new? Have them discuss the following questions in groups and see what they come up with.
	[image: http://www.pi-news.net/wp/uploads/2009/09/detektive.gif]           
          It’s time to be a detective! 
Look at the text and try to find out the following things:
1. How do you form this new tense? (the Present Perfect tense)

				       Your rule:Picture 2


………………………………………………………………………………………

2. Can you find out when we use the Present Perfect and when we use the Past Tense?
Your rule:
………………………………………………………………………………………....


“Be a detective“ based on Pölzleitner http://www.polzleitner.com/epep/Grammar/experience-brain.pdf, Picture 2 taken from http://www.kluengelbeutel.de/rubriken/geschichte_hintergrund.htm 
[image: http://www.simpsoncrazy.com/content/wallpapers/simpsons/TheSimpsons1_1024.gif]Picture 3

Task 2: Now it’s time to test your rules. How would you complete 
the following sentences?
1.  (Bart): I’m a good person too, dad. I ……………… many donuts for you and I …………………………  more than 50 dollars out of your wallet. Also, I …………….. TV with you many times.					

2. (Lisa):  I am a much better person than you Bart! I ……………………. Maggie many times and I …………………. mum cook dinner a few times. I ………………... stolen anything.

3.  (Homer): I…………. to church five times. The first time ……….   my baptism but I don’t remember it. The second time was many years later, when I ………. Marge. The last three times I ………. there with my children. My wife ……….. me to go.

4. Choose another Simpsons character and write 2-3 sentences about him/ her> What could make that person a good citizen? 
         
Task 2 invented but loosely based on the Simpsons
 Picture 3 taken from: http://www.simpsoncrazy.com/wallpapers/simpsons 

Task 3: Let’s talk about your own experiences.

Work in groups of 3-4. Your teacher will give you a set of cards. Try to form true sentences about your own experiences. For each verb, think of two sentences: one normal sentence and one funny sentence; but both sentences should be true. Write down your sentences. Then every group will read out a few sentences. Who has come up with the funniest sentence?

Example: water> We’ve watered the plants in our classroom a few times./ We’ve never watered our teacher‘s cat.

Here are your verbs:

	
break

	
climb
	
swim

	
		eat

	
water
	
see


					
	never- once- twice- 
three times- lots of times


Expressions you may use:  



Task 3 based on David Newby, Grammar for Communication (2004): p.179, exercise 83
[image: http://upload.wikimedia.org/wikipedia/en/0/02/Homer_Simpson_2006.png]
Lesson 1, Homework: 
Now it’s your turn: Your school is looking for two model students. Are you a better candidate than Homer? 1


Write a letter to your principal (about 150 words) and say why you would be a  good candidate. Remember to mention all the good things you’ve done at school and in general (helped others etc.). You can also include bad things you’ve never done.

Note: Social skills (helping others, being able to work in teams..), and being creative, independent and responsible is more important than having good grades. Prize: a trip to Vienna (visits to Schönbrunn Zoo and the Prater included). 


Lesson 2, Task 1: Peer correction
Students should get into groups of three  and swap their letters in order to do a peer review of each other’s work (with each person correcting two letters and each person receiving feedback twice). They should quickly check each other’s work for grammar (especially the use of the new notion) as well as spelling. Then they should give the other person feedback as well as say whether they think that this person would be a good candidate for the award. In addition, one or two students can read their letters out loud to the class.

Task 2, Task 2: Guess who> Has he ever…?
The students will be asked to split up into two groups of equal size. There will not be appointed speakers, but instead, the role of the speaker will alternate from round to round, giving everybody the chance to talk. Each one of these groups will secretly appoint one student among them; it is the other group's goal to find out who this person is by asking questions as to whether or not the person has had certain experiences; this will be the job of the current group speaker, who has to come up with question by him/herself, as for example: 'Has this person ever been late to school?', 'Has this person ever been to the United States?' or 'Has this person ever achieved an A in an English test?'. The group, after hearing the question, has ten seconds to come up with the answer as inconspicuously as possible so the other group cannot immediately discern who the person is; the group speaker of the current round will then give the correct answer to the question. If one group thinks that they have found out who the person is, they can take a guess subsequently. If the group does not guess correctly, the turn-taking continues. This goes on until every person in both groups has been in the role of the speaker at least once or until one group guesses the person correctly.

Alternatively (or if the class consists of students that have known each other for a short time, thus reducing the knowledge of their colleagues' experiences) the groups can also be asked to perform the same exercise by asking questions about famous people, such as athletes, actors and actresses or musicians. The questions would have to differ slightly, for example, 'Has this person ever been on a certain television show?' or 'Has this person ever played for a certain football club?'. This time, it would be necessary to determine the field in which the person is active beforehand. 

Lesson 3, Task 1 True sentences
Students are given ten to fifteen minutes to write about their own experiences. This should be done in true sentences, in whose choice they have complete freedom; since similar exercises and task have already been completed at this point, this will not be a problem for them. Students should be encouraged to think about small, interesting things which their classmates might not know about them (eg. I’ve never been inside of Schloss Eggenberg). Afterwards, pupils can wander around the room and compare their sentences to others', find out what separates or connects them. Alternatively, it is also a possibility to have students talk to the class about their partners' (preferably not their best friend) experiences which they have just heard. Subsequently, it will be their job to come up with one 'untrue' sentence to be incorporated into these true sentences about their partners, which their classmates will have to find out.

Testing activity: It’s time to boast! The Austrian Magazine for Students is holding a competition to find the best school in Graz. For this reason, students from different schools have been invited to write an article in which they explain why their school is better than all others. 
You’ve been at your school for nearly four years now. What do you think makes your school special? What are the most awesome things you have done?  In your article, tell others about all the great things you’ve done at school, which make your school special. You can mention things like projects, trips and outings, but also interesting lessons you’ve had. You can also mention what you have learned as a result of these great experiences.

c) Theoretical analysis of teaching activities

Lesson 1, Task 1. It’s Simpson’s time! (Homer’s interview)
	Learning Stages
	Awareness- raising. Students are presented with a new form (present perfect) and notion for the first time. In the second part (be a detective) they should form a hypothesis of the meaning of this notion.


	Depth of Processing
	Quite deep: students have to order text and they are asked to establish a link between the new form and the notion of experience and contrast it to the past tense


	Dual processing
	Active because students need to activate their knowledge of the world in general (what kind of actions make for a good citizen) and more specifically, about a TV series. They also have to think logically about which parts of the interview fit together. The task is, however, not very authentic.


	Personalisation
	The task is personalised because the students are asked for their own opinion about the Simpsons, but other than that it is not personalised.


	Commitment filter
	Could be high because according to my experience students usually like the Simpsons and therefore might be motivated to do this exercise. They also have to solve a puzzle (put the pieces in the right order), which might cause additional motivation. 


	social learning and interaction
	Students work in teams which fosters peer learning and which means that there will be a lot of interaction.


				
Teaching vs. Testing			
	This task is only suitable for teaching since a new item is presented and students aren’t asked to produce anything themselves.





Lesson 1, Task 2 Now it’s time to test your rules (Bart, Lisa and Homer talk about their experiences)
	Learning stages
	Conceptualisation/ Hypothesis testing. Students test their hypotheses about the use of the present perfect and the past simple in a very restricted context, thereby building up a concept about the notion of experience in contrast to that of past events/ states.


	Depth of processing
	Quite deep because students have to complete the gaps to form meaningful sentences and think about which verb and which tense makes sense in that context.


	Dual processing
	Quite active since students have to use their knowledge about the world and the Simpsons to complete the sentences. Not very authentic however (not something you would do in real life)


	Personalization
	This exercise is not personalized. The only personal part might be the fact that often more than one answer is possible so students can form slightly different sentences. 


	Commitment filter
	Could be lower since this exercise isn’t personalized and quite restricted but students might be motivated to find out more about the Simpsons and to find out whether their theories were correct.


	Peer/ social learning and interaction
	Students work with a partner, which is why this activity fosters peer learning and interaction.


	Testing vs teaching
	This task could be used for teaching and testing. However, it is more suitable for teaching since students only have to produce language in a very restricted context.



Lesson 1, Task 3. Let’s talk about your own experiences (form normal/ funny sentences)
	Learning Stages
	Proceduralisation in scaffolded conditions. For the first time, students have to produce their own sentences about their experiences with the help of a list of verbs and sample sentences.

	Depth of processing													
	Quite deep  because students have to create their own, meaningful, funny/ normal sentences and think about things that are true for all group members.

	Dual Processing

	Students have to use their knowledge of the world around them (i.e. of their classmates‘ and their own experiences) in order to fulfill this task.

	Personalization			
	The task is personal to the students since they form sentences about themselves and their classmates.

	Commitment filter			
	Commitment filter could be high because students might try to form funny/ boring answers and have fun doing this activity.

	Peer/ Social learning and interaction 
	This task encourages peer learning since students work together to find good sentences.

	Teaching vs. Testing

	This task is more suitable for teaching since it is therefore difficult to measure individual achievement in group work. Also, a more coherent writing or speaking task, would, in my opinion, be more suitable for testing.



Lesson 1,  Homework. Now it’s your turn: Your school is looking for two model students.
	Learning stages
	Proceduralisation in scaffolded conditions.              Students have to apply their knowledge of the notion of experience and the contrast to the past tense in order to create a coherent text.

	Depth of Processing

	Deep. Mental energy is required because       students  need to produce their own sentences  using the new form correctly.

	 Dual Processing

	Very active: students need to activate their knowledge of the world since they need to think about what kind of qualities their principal would  look for in a model student. This task is also authentic since students might write a letter like this (to apply for some position…) in real life.

	Personalization

	The task is personal to students because they have to think about their own experiences i.e. about all the good things they’ve done and create their own text.
	

	Commitment filter

	Students‘ commitment could be high because they want to prove that they are good students and they want to write good texts to win the  prize.

	Peer/ social learning and interaction	 
	No social learning since students are asked to write the texts on their own. By comparing them to other students‘ texts in class, they might learn from each other.

	Testing vs. Teaching			
	This task could be used both for testing and for teaching. In this case, we have decided to use it as a teaching activity since it doesn’t make sense to do a test after only one lesson. If it is used for testing, students should be given enough time to think of what to write since coming up with good sentences might not be that easy.



Lesson 2, Peer Review of the homework
	Peer/ social learning and interaction
	The combination of first composing own, individual texts and then comparing them to others in combination with critical evaluation helps students gain consciousness of own mistakes, their strengths and their weaknesses and learn from their classmates, thus emphasizing peer learning.



Lesson 2, Guess Who
	Learning Stages
	Performance: students have to use their knowledge about expressing experiences in an open context.

	Depth of Processing
	Quite deep; students have to apply what they have learnt about experiences in order to form meaningful questions; this time, they are not dealing with their own experiences, but with the experiences of their classmates.

	Dual Processing
	Deep, since the students have to think about real-world, authentic experiences that they think their classmates have had, combining their knowledge of grammar with their personal knowledge of their friends and colleagues.

	Personalization
	The task is highly personal since the students, as mentioned above, are to form questions about their colleagues whom they spend most of their school careers with.

	Commitment filter
	Students will be committed due to the highly competitive nature of the task; the possibility of prizes may further increase their level of enthusiasm. 

	Peer/ social learning and interaction
	Interaction takes place between the person who is asking the question and the opposing group; furthermore, students have to work together in finding out the correct answer to the question, and then to guess the person correctly.

	Testing vs. Teaching
	This task is not suitable for a testing situation.




Lesson 3, True Sentences
	Learning Stages
	Performance. Students are familiar with the matter and now have to form true sentences based on their own experiences in order to talk about and compare them with their classmates.

	Depth of Processing
	Deep. Students have to apply what they have learned about expressing experiences, this time to talk about themselves.


	Dual Processing
	Dual processing is high since the sentences that the students produce come from their surroundings, from their individual experience and their knowledge of the world.

	Personalization
	The level of personalization in this task is very high, since students have the chance to talk about their own, individual experience. There are no guidelines to which they have to stick, they can choose themselves what they want to talk about, thus granting them permission to be as personal in the forming of their sentences as they want.

	Commitment filter
	Students will be committed to the task since they get to display their experiences, but also to boast about themselves.

	Peer/ social learning and interaction
	There is active interaction between classmates when they talk about their true sentences. They have to listen to them, comment on them, compare their own sentences to them. It is possible to either have pupils talk to as many people in the class as possible or to only one other person, preferably not their best friend, and to tell the class about this person's specific experiences.

	Testing vs. Teaching
	This task is more suitable for teaching, but it could also be used in a testing situation in a certain context; especially the use of true sentences in order to boast can be helpful (see below).


Testing activity: It’s time to boast> Why is your school the best school? Tell us about all the awesome things you’ve done at school, which make your school special.
	Learning stages
	Proceduralisation in scaffolded conditions.              Students have to apply their knowledge of the notion of experience and the contrast to the past tense in order to create a coherent text.

	Depth of Processing

	Deep. Mental energy is required because  students  need to produce their own sentences using the new form correctly. They also need to structure their text appropiately.

	 Dual Processing

	Very active: students need to activate their knowledge of the world since they need to think about what kind of things they have experienced which might be special/ cool/ worth telling others about. This task is authentic since students might write a similar article in real life (for the yearbook..).

	Personalization

	The task is personal to students because they have to think about their own experiences at school, pick out the most interesting ones and write their own text.

	Commitment filter

	Students‘ commitment could be high because they want to prove that their school is cool and come up with better texts than their classmates. Commitment could be increased further by telling the students that the best texts will appear on the school homepage..

	Peer/ social learning and interaction	 
	No social learning since students are asked to write the texts on their own. 

	Testing vs. Teaching			
	Due to its open-ended nature, this task is very suitable for testing. Students‘ texts will show very clearly if they have understood the differences between the past tense and the present perfect. The only problem might be that they use almost only past simple forms (In year 2 we took part in a school project..) but this could be solved by giving them a strict word limit, which makes it more likely that students will write sentences about their general experiences such as “We have also been to the theatre twice and we have even performed our own play.“




d) Bibliography
Newby, David (2002), Grammar for communication. Exercises and Creative Activities, Vienna: ÖBV & HPT.  
Newby, David (2004), Grammar for communication, Vienna: ÖBV & HPT. 
Newby, David (2013), “An Introduction to Cognitive Communicative Grammar for Teachers”.

Newby, David (2008), “Pedagogical Grammar: a Cognitive + Communicative Approach”, In: Carl Winter, Future Perspectives for English Language Teaching, Heidelberg. 


· Webliography:

The Simpsons on Wikipedia: http://en.wikipedia.org/wiki/Homer_Simpson#mediaviewer/File:Homer_Simpson_2006.png, 12.6.2014
Task 2: Elisabeth Pölzleitner‘s Homepage “Be a detective“: 
http://www.polzleitner.com/epep/Grammar/experience-brain.pdf, 10.6.2014 
Picture 2 (detective):
http://www.kluengelbeutel.de/rubriken/geschichte_hintergrund.htm, 12.6.2014
Picture 3 (the Simpsons family)
http://www.simpsoncrazy.com/wallpapers/simpsons, 10.6.2014

 


image1.png




image2.gif




image3.gif
;ﬁllwm% .com Always Real. Always Simpsons.





 


 


 


 


Seminar Paper


 


Communicative Grammar SS 2014


 


Dr. Elisabeth Pölzleitner


 


 


Teaching the notion of experience


 


I


ncluding 


a theoretical analysis of 


Communicative & Cognitive


 


Grammar


 


 


            


 


1010100


 


Florian Hladin


 


0273283 Lisa


 


Palli


 


 


 


 




        Seminar Paper   Communicative Grammar SS 2014   Dr. Elisabeth Pölzleitner     Teaching the notion of experience   I ncluding  a theoretical analysis of  Communicative & Cognitive   Grammar                    1010100   Florian Hladin   0273283 Lisa   Palli        

