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I. Introduction: Why teach communicative grammar?

In the classroom, teaching a foreign language has gone through many changes over the years. In the past, traditional ways of teaching grammar in particular have made many children’s lives miserable and robbed some of their joy of learning a foreign language. Although having to complete numerous verb drills, boring fill-in the gap exercises and other similar tasks, students still have a hard time applying grammar rules in real life context. Therefore, it is provocative but important to question, if their needs and development of performance skills have been challenged thoroughly?
For many years teachers and researchers have been busy trying to find new and efficient ways to learn and teach a foreign language. In the field of Neuro-linguistics, scientists have found a new approach that offers purposeful ways of acquiring a second or foreign language. By making connections between pre-existing and new knowledge, teaching grammar in a communicative way allows the learner to link new knowledge about the world to the existing one.  Hence, the presented materials make sense and are processed in the learners mind, making it a real life task and therefore relevant to the learner’s life. Professor Newby labeled this approach the Cognitive Communicative Approach to foreign language teaching. This approach focuses on designing language classes and especially grammar lessons that are meaningful and authentic to the learner’s situation. By questioning the appropriateness for the learner, in respect to the different learning stages, teachers prepare their input to create autonomous output and performance.  

There are numerous advantages of the Cognitive Communicative Approach to teaching a foreign language compared to traditional language teaching. The C+C Approach incorporates the existing knowledge about the human brain and how learning really works and adapted its principles and strategies accordingly. Learning is basically the process of transforming information from our short-term memory into our long-term memory. This process is called memory consolidation and it is the key to any successful learning as it determines what a person will be able to remember and what he will forget. But this does not happen randomly, there are certain factors that can improve the memory consolidation. For example, if we can connect new information to already existing knowledge, the memory consolidation process is much more likely to be successful and effective. Associations also help to strengthen new knowledge in the brain. Moreover, information is usually stored in our brain in connection to the context it was acquired in, therefore for retrieving the information it helps if the context is similar or the same. These are a few examples of how our brain consolidates information. If we now take a look at traditional grammar teaching, we hardly find exercises and material that will consider the existing knowledge of the learner, or that will help the learner build associations; many of the traditional grammar exercises don’t go beyond the meaning of an individual sentence.

The context that grammar is learned in will deviate greatly from the context that the learner will need the language in. It is unlikely that a student of English will have to do many fill-in exercises for the present perfect tense after he has finished school. He will rather need it to express himself in an authentic and meaningful context. Consequently, it would be much more useful for the student if the context he learned the tense in would be closer to a situation that he will need it in. Another example: What good does it do, if a pupil memorised the four Conditional types by heart, but is not able to use the structures correctly in a spontaneous conversation? This is a problem that frequently occurs due to the traditional grammar teaching’s failure to intertwine mere knowledge about grammar and meaningful usage. Therefore, instead of internalising merely the structure of the Conditional types by doing meaningless fill-in or sentence manipulation exercises, the learner should be prepared for using the Conditionals in the respective context to express genuine meaning. The C+C Approach considers how memory consolidation works in our brain and therefore follows all the mentioned principles. C+C exercises and learning materials always try to tie in with existing knowledge and help build associations. Also the C+C Approach is concerned with offering materials and learning situations that are as authentic as possible, which will help the learner later on to retrieve the acquired information more easily. 

The teacher’s task is to offer the learner the appropriate material that appeals to the four learning stages that language learning can be classified in according to the C+C Approach. A pupil will hardly be able to use a new grammatical function right away. First, there has to be appropriate exercises for the stages “Awareness” and “Conceptualisation.” Learners are encouraged to recognise the pattern or shape of a grammatical notion themselves, by e.g. forming a hypothesis about it, then test it, maybe overthrow it and finally store the new concept in their minds. The following stages “Proceduralisation” and “Performance” build on the first two stages. The learners should now connect the rule to their personal experiences and schemata, automatize the rule and finally be able to generate their own utterances. It is crucial for successful language learning to cover all four stages to guarantee that a concept will be fully understood and also find its way into the spontaneous autonomous output of a language learner. Traditional grammar does not necessarily distinguish between these stages or guarantee that all of them are incorporated; therefore the C+C Approach should be the preferred approach.
Knowing what we know today about learning processes and the human brain, it is hard to justify the traditional approach to grammar teaching, as it does not reliably fulfil the claims that derive from this knowledge. That does not mean that nothing can be learnt with the traditional approach, but it certainly shows that the traditional approach can hardly be as effective as an approach that is adapted to the working principles of our brain. But there are more factors that influence our language learning than only memory consolidation and learning processes in general. When searching for the best approach to teaching a foreign language and its grammar, one has to consider how language itself works in our brain as well! Again, the C+C Approach is aware of this issue and adapted its principles accordingly. Another example will illustrate this more precisely: if I wanted to tell someone about my plans for the future, I would not start by thinking about the future tenses, then sort out the appropriate one accordingly to what I wanted to express, and then form the sentence. Naturally, I would first think about what it is I wanted to express and then choose the appropriate form. But this is not how traditional grammar teaching is designed. In traditional grammar teaching the focus is usually on the grammatical structure. Every student knows those future tense exercises, where he has to decide whether to fill in the weak or the strong attitude of the future. We learn precisely how to form the tense, which key words to look for, and so on. But the most important part, namely to know the function of the grammar item, when it is used to express what exactly, is the part that is emphasised on the least. And this is where the C+C Approach differs from the traditional one. The C+C Approach is a notional approach that focuses on the function of grammatical structures. It starts with what is expressed and then proceeds to how it is expressed. Instead of building a concept in the leaner’s mind that is labelled “Future tense”, the C+C Approach emphasises the building of concepts that are labelled “Intentions and plans”, “Predictions and expectations” and so on. And it is no accident that these labels, which are known as notions, coincide with what a speaker wants to express. The C+C Approach is a Notional approach that starts with meaning. It is designed to help the learner express meaning by using grammar, making grammar a means to an end rather than an end itself.
Additional to all the already mentioned benefits of the C+C Approach, it also considers the social needs of the language learners and reflects on the personal relevance of language notions. All learning is influenced by the learner’s social environment. Humans are social beings and after all, the purpose of language is to communicate in a social context! Therefore it makes sense to take relevant social interaction into account when teaching grammar as well. Peer learning and group work activities can help learners with their learning processes, and sometimes peers are more successful in teaching each other than teachers! It is sometimes easier and more motivating to learn and try to understand something coming from a friend. Furthermore, the C+C Approach focuses on teaching materials that are relevant to the students and that they can relate to. For example: it would help very little to have 12-year-olds do an exercise about travelling around the world, because it is unlikely that they have done this or will do it in the near future. But they could relate to a school trip or their summer holidays or travelling with their parents. That being the case, language material has to be adapted to the life situation of the learners. And this will again help them to link new knowledge to pre-existing one.

All the principles of the C+C Approach are linked together and then represent a well-structured, thought-through teaching concept that has the only and most important goal to enable language learners to successfully communicate in a foreign language.
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II. Practical part: Teaching materials for the Conditional II
Lesson 1
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Activity 1:
IMAGINE! If I were … , what would I be?
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Getting to know each other! Every person in the class gets to pull a card and give a personal answer. The teacher gives the first example.
Example: “If I were an animal, I would be a cat.” – “Why?” – “Because I think cats have a great life! They get treated like royals.”

	If I were….

I would be…
	an animal
	a song
	a continent
	a movie

	a city
	an actor
	a color
	a building
	a book

	a sport
	a TV series
	a piece of furniture
	a drink


	a country

	a mountain
	a river
	a scientist
	a teacher
	food

	an instrument
	a millionaire
	an author
	a game
	a vehicle


Activity 1.1:

( Work with a partner. Write down 3 people’s answers.

Example: “If my teacher were an animal, she would be a cat.”

These 3 answers are using the Conditional 2 (If-clause type 2). Compare them and find the pattern. Can you make up a rule for the Conditional 2? When is it used and in what kind of situation? What does the 2nd if-clause express?
Activity 2:

Song “Being Around” by The Lemonheads
http://www.youtube.com/watch?v=vZc-zZGmn-w
( Read through the text and try to match the sentences. Then listen to the song and check your answers.

If I was in the fridge, 
would you mow your lawn?

If I was the grass, 
would you open the door?

If I was your body, 
Would you eat it?

If I was a booger, 
would you blow your nose?

Would you keep it? 
would you still wear clothes?

I’m just trying to give myself a reason, for being around.

If I was the front porch swing, 
would you shake your thing?

If I was the dance floor, 
would you let me bounce?

If I was a rubber check, 
would you let me hang?

Up and down inside your bank account?

Would you trust me, not 
to make you,

I’m just trying really hard
to break you?

Notice me being around.

If I was a haircut, 
could I clean your flat?

If I was a maid, 
would you wear a hat?

If I was the carpet, 
would you wipe your feet,

In time to save me from mud off the street?

If you like me, if you love me,

Why don’t you get down on your knees

And scrub me?

I’m a little grubby

From being around.
( Find your rule from activity 1.1 in this text! Underline the words that support your rule!

( Do you think the song is funny? With a partner, try to make some more (funny) similar conditional sentences.
Lesson 2
Activity 3:
GIVING ADVICE and STATING ONE’S OPINION! Guess the problem!
Step 1: Work in pairs. First, one person chooses a problem from the list below and gives some advice for that problem. Do not use the words from the given sentences!

Your partner should try to guess which of the problems you are talking about. If they are wrong, give more advice.
After they have guessed correctly, discuss if you gave good advice or not. Then swap roles. Continue until you have completed the list (use different phrases each time you give advice). 
Step 2: Come up with two problems of your own and give your partner advice on it! He/she should try to guess what kind of problem you’ve got!
Useful phrases for giving advice

If I were you, I would/I'd ...

If I were you/If I were in your shoes…, I would/you could…
I think the best thing to do/the best thing would be to ...
I think/I really think you need to/must/should ...

My suggestion/advice is (to) ...
You could try ...
You probably/definitely/really should ...
I would strongly advise that ...
One thing you could/should/have to do is ...
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The best/most important thing (to do) is to ...
List of Problems:
1. You can’t wake up in the morning. 
2. Your bedroom is always messy. 

3. You never hand in your homework on time. 
4. You feel shy when you talk to boys/girls. 
5. You haven’t studied for today’s exam. 
6. You have no WIFI. 
7. You have ink on your shirt. 
8. You can’t sleep. 
9. Your English skills aren’t improving. 
10. You lost your friend’s favourite book. 
11. (
12. (
Step 3: What was the best advice you got today from your partner? Write down the best advice and share it with the class. 
Activity 4:

HYPOTHETICALLY SPEAKING! Chain writing game
( Complete the first sentence. Write below the dotted line. Then fold the paper at the dotted line, so that only your handwritten sentence is visible. Now hand the paper to your neighbour.

Your neighbour should copy and transform this part of the sentence now to the beginning of a new sentence and continue this sentence. Be creative! Go on until all the lines are filled.
( Look at the example and then try it out in your group! Take turns! When you are finished, read the story aloud to your group! 
If I won at the lottery, ...

(continue below the dotted line)
...........................................................................................................................................................

I would buy an island for myself.

(then fold the paper at the dotted line) 

...........................................................................................................................................................

If I had an island for myself, ...
(copy the sentence from above and transform it into the beginning of a sentence) 

...........................................................................................................................................................

I would …
If I could change one thing about the world, …
...........................................................................................................................................................

I would 

...........................................................................................................................................................

If 

...........................................................................................................................................................

I would 

...........................................................................................................................................................

If 

...........................................................................................................................................................

I would 

...........................................................................................................................................................

If 

...........................................................................................................................................................

I would 

...........................................................................................................................................................

If 

...........................................................................................................................................................

I would 

...........................................................................................................................................................

If 

...........................................................................................................................................................

I would 

Other starter sentences:

If I could make one wish, …
If I were in a fight with my best friend, …

If I could move to any place, …

If I had a million Euro, …
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Homework activity:
What would you do?
( Write questions using “if” for the following answers!

1. What would you do if you found a necklace in the locker room                 ?
I’d probably give it to my teacher.

2. ___________________________________________________________________________?
I’d share it with my friends.
3. ___________________________________________________________________________?

I’d call the police.
4. ___________________________________________________________________________?

We’d run as fast as we could.
5. ___________________________________________________________________________?

He’d be extremely angry.

6. ___________________________________________________________________________?

I’d ask my best friend’s advice about it.

7. ___________________________________________________________________________?

She’d probably call her parents.

8. ___________________________________________________________________________?

I’d stay at home all day.
9. ___________________________________________________________________________?

We’d sail around the world.

10. __________________________________________________________________________?

There’d be no more wars.
( Look at the questions you wrote. Now write new answers of your own to your questions.

1. I would sell it and buy myself some new clothes.

2. ____________________________________________________________________________
3. ____________________________________________________________________________
4. ____________________________________________________________________________
5. ____________________________________________________________________________
6. ____________________________________________________________________________
7. ____________________________________________________________________________

8. ____________________________________________________________________________
9. ____________________________________________________________________________
10. ___________________________________________________________________________
Lesson 3:

Activity 5:

How well do you know each other!
Step 1: Complete the sentences below for yourself and guess what your partner would answer!
Step 2: Now work with a partner! Talk to him/her to find out whether your guesses are correct. Tick off your correct guesses!
Step 1 – Example:

	If…
	You
	Your partner (guess!)

	If I could have lunch with a famous person, …
	I would like to eat with Bruno Mars.
	I think you would like to eat with Justin Bieber.


Step 2 – Example:

A: I think if you could have lunch with a famous person, you would like to eat with Justin Bieber. Is that correct?
B: “Yes, that’s right.” Or “No, I would like to eat with Taylor Swift.”

	If…
	You
	Your partner (guess!)

	If I could have one wish, …

	
	

	If I could beam to any place, …
	
	

	If I didn’t have to sleep, …


	
	

	If I were famous, …


	
	

	If I had wings, ...


	
	

	If I were a genius, …


	
	

	If I was very rich, …


	
	

	If I could be doing anything I liked now, …
	
	

	If I could learn another language, …
	
	

	Add your own examples below:
	
	

	(

	
	

	(

	
	

	(

	
	


Step 3: Switch partners! Now tell your new partner what you found out about your first partner! Compare who had more correct guesses!

Step 3 – Example:

A: If B could have lunch with a famous person, he/she would like to eat with Taylor Swift. I got it wrong, I though he/she would like to eat with Justin Bieber. What about your partner?
Testing activity:
Giving advice!
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( Write a text with 60 words on one of the problems. Imagine you were in their situation, what would you do? Try and give the person some good advice!

Problem 1:
Tom has problems in mathematics. He really needs to improve his grade. What advice could you give him? What would you do if you had problems in a school subject?

Problem 2: 
Sandra and Martin are good friends. But yesterday they got in a fight, because Martin lost Sandra’s favourite pen. Give Sandra or Martin some advice how to resolve their quarrel. What would you do if you were fighting with your good friend?

III. Theoretical analysis of teaching activities
Activity 1.1: IMAGINE! If I were … , what would I be?
	Learning Stages


	This activity raises the Student’s awareness by giving them a new notion/form to form a true sentence with. 

	Depth of processing 

	Although the mental activity can vary from student to student, the possibility for a creative answer can activate a student’s depth of processing.

	Dual processing 
	Students should activate their knowledge of the world in order to understand the task.

	Personalization
	The activity is personalized because students are asked to give their answer that is a true statement about themselves. 

	Commitment filter


	The exercise is intended to raise students’ attention about forming hypothetical statements about themselves and make them think about the used notion and form. Through making an individual/ real connection to the statement it becomes relevant.

	Peer/social learning and interaction


	Social learning is integrated as the students learn new things about each other that they might have not known yet. 

	Teaching vs. testing


	This activity is meant to help the learner in processing and therefore is merely informative not testing. 


Activity 2: Song “Being Around” by The Lemonheads
	Learning Stages


	During the song students have the possibility to become more aware of the used form and build hypothesis about the concepts/ forms they notice. Concepts start to connect to forms from the previous activity making the students conscious about what is happening. 

	Depth of processing 

	There is not much processing going on in this activity, because the students only need to look and listen closely to identify the form. 

	Dual processing 
	This activity does not require dual processing, as its main aim is to recognize a pattern.

	Personalization
	There is an opportunity for personalization during the first part of the activity, because students can guess what notion is the topic of the song. 

	Commitment filter


	Students are asked to actively engage in the activity in order to make the text meaningful and cohesive. 

	Peer/social learning and interaction


	The second part of the activity provides peer interaction and space to discuss personal or made up situations using the form structure. 

	Teaching vs. testing


	This activity tests if the student is able to connect the sentences to make them meaningful and after that identify the forms dealt with in a context. 


Activity 3: GIVING ADVICE and STATING ONE’S OPINION! Guess the problem!
	Learning Stages


	This activity is directed at learners in the proceduralisation stage. They are encouraged to use as much of their own knowledge about the world and link it to the grammar dealt with in class. 

	Depth of processing 

	Through this activity the students can imbed his/her concepts about the ‘giving advice’ in their long-term memory. 

	Dual processing 
	Students have to connect their language knowledge and knowledge about the world in order to give meaningful advice.

	Personalization
	The activity requests the student to give their personal advice to their fellow student and therefore their answers will be personal and relevant for both.

	Commitment filter


	If they take the activity and the commitment seriously, the outcome will be rewarding to the students.

	Peer/social learning and interaction


	Due to pair interaction this activity benefits the peer interaction. Generally seen it also supports social learning, as the students are discussing real life situations or problems and trying to find useful solutions. 

	Teaching vs. testing


	This task is conducted on the teaching level, as the teacher only hears bits of the pair conversations.
Step 3 can test the social skills of feeling into another person’s situation. 


Activity 4: HYPOTHETICALLY SPEAKING! Chain writing game

	Learning Stages


	Through the chain writing students are proceduralizing the information in scaffold conditions. 

	Depth of processing 

	The students need to be mentally active, do formulate the hypothetic sentence correctly and come up with a funny answer to add on. 

	Dual processing 
	The students have to create a connection with their knowledge of the world and their knowledge of language when coming up with a new sentence.

	Personalization
	Students do not have to personalize in this activity, because the focus is more on their creativity and imagination. 

	Commitment filter


	There is not too much commitment needed, as it is divided amongst all in the group. 

	Peer/social learning and interaction


	This activity is supposed to be fun and interactive. Every student has contributed to the story that comes out at the end and therefore positively supports peer building.

	Teaching vs. testing


	There is no testing involved in this activity as it’s main aim is to have fun with the form and come up with a story that will help them internalize the use of the form.  


Activity 5: How well do you know each other!

	Learning Stages


	Students are challenged to perform in real-time context by making true statements about themselves and guessing the answers of their partner.

	Depth of processing 

	Their brain needs to especially be active in order to find the right guesses that are true about their partner. E.g. by thinking back to events where they were together, or their partner told them about. 

	Dual processing 
	Dual processing is happening during this activity because they are using the language and their knowledge about the world simultaneously. 

	Personalization
	This activity is practises personalization as students are sharing their own true statements. 

	Commitment filter


	In this activity the commitment filter needs to be activated and through it can enrich the students. 

	Peer/social learning and interaction


	Peer learning and interaction are two core elements in this activity, because comparing guesses and answers will provide feedback on how well the students know each other and about new things they might not have known about each other.

	Teaching vs. testing


	There is no testing involved in this activity. 


Testing activity: Giving advice!
	Learning Stages


	On the learning stage of performance students are asked to create a text by using their complete knowledge about the notion of giving advice.

	Depth of processing 

	In order to give meaningful advice, students have to be mentally active and really feel themselves into the role of their peer.

	Dual processing 
	Through information about their peer, students can formulate meaningful sentences to give useful advice.

	Personalization
	They have to feel themselves into the role of their peer and give the best advice they can think of.

	Commitment filter


	To give meaningful advice, the commitment filter has to be activated.

	Peer/social learning and interaction


	Even though this exercise does not include social learning directly, previous social interaction and experience is needed to complete the task.

	Teaching vs. testing


	This exercise is designed to test the student’s knowledge about the notion of giving advice in a context.


IV. Short Conclusion
In retrospect, the course on ‘Communicative Grammar’, working on the activities and writing this paper, we have found that we feel much more confident about teaching grammar in a communicative way and offering our future students activities that will support them in learning English. Not only will designing and using C+C Grammar activities help our students in learning a foreign language, but especially identify their location and learning stage and regarding this, offer them tasks that aid in the learning process and require active processing the in their brains. Through working on the different notions of C+C Grammar concepts and patterns will develop, as the content is dealt with in a context relevant in their personal lives. Following this learning path, students will be able acquire the ability to store knowledge not only in their short-term memory but rather in their long-term memory.  
Knowing and understanding the benefits deriving from the C+C approach, we see it as our task to critically review our future course material and activities and keep track of them. Another benefit we have seen clearly amongst our colleges is to discuss them and share the good ones that come our way. 
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