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1. What is C + C Grammar and why teach it? – A conversation
In the staffroom, the two new “Unterrichtspraktikantinnen”, Caty and Kathi, are talking about the way they were taught grammar in school. Both of them experienced a traditional way of grammar teaching, which is why they start talking about all the advantages of the way grammar is taught today. Another English teacher, who is an ardent advocate of the traditional grammar teaching approach, overhears their conversation and joins in.
C: It’s such a pity that I’ve never experienced a communicative approach to grammar teaching. I’d have enjoyed the grammar lessons so much more if my former teacher had applied Newby's cognitive and communicative approach to his way of teaching grammar. But no! Instead of focussing on procedural knowledge (knowledge about how to perform cognitive activities) the traditional grammar exercises we did in school mostly just focused on developing and testing declarative (factual) knowledge. But having factual knowledge and being able to actually apply this knowledge in real life are two different things, the latter isn’t something you can master simply because you know the forms, and this is not taken into account by traditional grammar.
K: I know what you mean. In school, we used to learn grammar by means of deductive processing, meaning a new grammar item was introduced and explained by the teacher and then followed by activities and exercises. But the exercises were boring and mechanical and in many cases you could simply copy and fill in a given structure, without having understood the meaning of the sentence – we did not even have to read it! I’d have preferred it if my teacher had made use of inductive processes, that is, given us language containing new grammar, allowing us to come up with the rules on our own. A more communicative and learner-centred way of teaching would definitely have made a big difference. Students nowadays can be very lucky that more and more teachers adopt the C+C approach, takes account of contexts for communication that are meaningful and authentic and both facilitates and supports students’ learning processes. (see Newby: 17, 28-29)	Comment by Lis Polzleitner: Better: more and more teachers are adopting…
The progr form shows this progress better.	Comment by Lis Polzleitner: Something is missing here.
Teacher: Oh, come on! Inexperienced teachers like you – fresh from university – you always think you know better, don’t you! But I'll tell you what...you don't know anything about teaching. I’ve been teaching English for more than 25 years now and traditional grammar teaching still is the best way of doing it. 	Comment by Lis Polzleitner: I guess your old teacher might be thinking along these lines but would probably (hopefully) not say it.


C: Well, several years ago this approach probably was assumed to be the right one but times have changed. In the last years many language teachers have dedicated themselves to finding a more meaningful approach to teaching grammar. 
K: Traditional grammar has often been criticised for putting its main focus on grammatical knowledge, which means developing awareness and understanding of grammatical rules only. For example, pupils are often given “fill-in-the gaps” exercises. These exercises, however, do not require students to be mentally active, which is why there is not much reason behind and sense in filling them in. If it comes to learning grammar it’s important to focus on grammatical competence and grammatical performance as well. (see Newby: 28)
Teacher: Jaja. I see. I've heard about it, you don't have to tell me. It’s just always the same. They come up with new ideas or methods, give them fancy names but in the end, they never deliver what they promise. Or even worse...the new approach is basically the same as the old one, but is has a fancier name. I’ve been in this “business” for such a long time now, so believe me when I tell you that the “changes” I’ve experienced were all more or less senseless, pointless, useless...whatever you want to call it. They definitely weren't worth all the fuss. 
C: We really appreciate your experience as a teacher but as we’ve just finished university, where we were taught a truly meaningful way of teaching grammar, we are convinced that C+C Grammar is the most holistic and only useful approach of them all. 
Teacher: Aja?! Well, in that case tell me about your super-duper fancy new way of teaching grammar! What is C+C Grammar?
K: As we’ve already said, C+C Grammar follows a very learner-centred principle of teaching grammar. Its aim is to enable students to react to utterances appropriately and to communicate successfully in real life. To achieve this, learning grammar cannot not only be restricted to having knowledge of the grammatical code, it also involves the ability and the skill of using grammar appropriately in realistic contexts. The teacher's task is to facilitate and support students’ learning processes instead of prescribing rules and controlling their use. (see Newby: 17)
C: Since C+C Grammar allows students to gradually build up not only grammatical knowledge but also grammatical competence and grammatical performance, learners are provided with a learning process that is closely related to how language works naturally in the brain. Notional grammar defines a framework for analysing and explaining this process. (see Newby: 28)
Teacher: Notional Grammar, there you have it! What a fancy word. Do you even know what ‘notional’ means for? I don't!!	Comment by Lis Polzleitner: ?? 

K: Notional Grammar has notions as its key elements. A grammatical notion is a combination of a grammatical concepts, such as ‘past experience’, and the form by which it is expressed; in the case of the concept ‘past experience’, its form is the present perfect, as in: I’ve been to Paris. In other words, a notion is a package of a meaning and the form by which it is realized. This package comprises one of the many benefits of notional grammar as it corresponds to the way in which grammar is naturally stored in our brains, that is, in terms of concepts and surely not in terms of lists of grammatical properties, as suggested by the traditional approach. The aim of the notional approach is to teach meaning and form together, which has many advantages for teachers and learners. As some forms realize more than one meaning, just consider the form of the present perfect simple, which realizes the content concepts of ‘experience’, ‘changes/completion’, ‘duration of a state’ and ‘recent events’, it is extremely important to split and separate the different content concepts to allow understanding to grow. Since there is a one to one relationship between the meaning and the form, this is possible. (see Newby: 22)
C: Traditional grammar, in contrast, focuses on giving students the grammatical form along with a set of rules for when to use it and how to form it. These convoluted, meta-linguistic explanations, without any real-life-connection, however, may be very abstract for students, which is why they often do not grasp grammar and all the different content concepts realized by the same form are usually muddled together and taught in one go, burying the students with their weight. The rules found in grammar and schoolbooks also have a second weakness: in many cases, they‘re de-verifiable and do not correspond to the way in which English is actually being used by native speakers. If you want to take aback a native speaker of English, just give them your typical rule for reporting found in schoolbooks! (see Newby: 17)
Teacher: Hmm...well...I have to admit, that somehow this makes sense. Tell me more about it. Is there anything in particular you need to pay attention to when applying it?
C: Since learning takes time and entails different stages of progression, it’s important to always take into account the so-called cognitive learning stages when teaching new grammar. Students need to be given activities which correspond to the different learning stages in the right order. There are four cognitive stages: awareness raising, conceptualization, proceduralization and performance. 
K: In the awareness raising stage learners are introduced to a new item of grammar. You might think that this is what is called “presentation” in traditional grammar teaching, but what Communicative Grammar does differently here is that it looks at grammar from the perspective of the learner. Instead of handing out ready-made rules, learners are given the chance to digest new grammar in their own time, look for patterns and come up with rules by themselves, giving them the chance to apply their problem-solving skills. 
C: In the second cognitive learning stage, conceptualisation, the students are given activities to help their rule-building process and strengthen their hypotheses formed in the awareness stage. 
K: In the proceduralisation stage, students are given the chance to completely internalize the newly acquired knowledge so that it becomes part of their long-term memory. To do this, students are provided with activities in which they apply the new notion in different contexts. This process can be facilitated by designing activities which require the students to draw on their episodic memories so as to do the activity. The aim is to slowly guide students towards the final stage, namely performance. In this final stage, students are able to use the newly learned notion in meaningful, life-like contexts and real life. (see Newby: 33-35)	Comment by Lis Polzleitner: Correct, but you’d need to explain why this helps.
e.g.: This will  link the new concepts to strong, existing networks in the learners’ brains and thus be  triggered more easily and automatically when similar situations occur.
C: Furthermore, when it comes to designing and planning meaningful grammar exercises, the so-called pedagogical and communicative principles, a set of criteria, need to be taken into account. These principles help you to make sure that activities meaningful and support and facilitate students learning processes.
K: The first principle, depth of processing and mental activity, requires you to think about whether an activity stimulates the learners’ brains. Students need to be required to think about what they are doing instead of mechanically manipulating the form of a word given in brackets and fill it in the gap, as in such exercises, the information will go in one ear and out the other, instead of being internalized. 
C: Dual processing and authenticity of process require activities to relate to real life instead of solely focusing on language. In line with this, learners should be encouraged to apply their own knowledge of the world to solve tasks and the activities should imitate authentic processes, such as reacting to an utterance or interpreting signs. 
K: Activities need to activate students’ commitment filter, that is to say, they need to fulfil the students’ cognitive and affective needs so that the students are encouraged to commit themselves to learning new grammar and will thus let the new information sink in. Cognitive needs are catered too by arousing students’ curiosity or having them use their problem-solving skills, and affective needs can be met by selecting activities that are fun. 
C: Peer/ social learning and interaction should also be taken into account: students should be encouraged to communicate and interact with their peers, thus enabling them to learn from each other. 
K: Last but not least, it is important that activities are personalized. This means that students are given the chance to link up the new grammar to their episodic memory. The activities need to link to the students’ experiences. This will help the learners to make strong form-meaning connections.
Teacher: Wow, ok, I really have to admit defeat here. Not only do the two of know a lot about C+C Grammar, but also the approach itself sounds surprisingly promising to me. I’m a bit overwhelmed by all this information, I need to digest it, but I think you have me convinced. I’d like to try this out for myself, would you two help me with that?
C + K: Absolutely! 	Comment by Lis Polzleitner: That sounds very convincing. You have explained all the main points of c+c grammar.
Great job



2. Practical part: material for teaching the notions ‘recent events’ and ‘recent activities’ 
The following activities are designed for teaching two notions of the present perfect tense: (1) recent events[footnoteRef:1] and (2) recent activities, following the principles of the C+C approach to teaching grammar. The target learners are in third grade. The reader should note, however, that the activities all fail to live up to the requirements of meaningful activities when it comes to the criterion of personalization. This is explained by the nature of the notion of recentness.  [1:  N.B.: In American English, the past tense tends to be used to realize this notion instead of the present perfect. So as not to confuse and overwhelm students, they do not need to be made aware of this fact at this level. However, this can be done later, and should be addressed if students adopt this different pattern unconsciously. ] 

Recentness entails something that has happened in the recent past but is relevant for now, especially by having left its ‘mark’ on the present. For example, if you hear a loud shattering noise from the kitchen, you will ask “What has happened?” and are likely to hear the following response from the kitchen: “I’ve just dropped my glass!”. What is illustrated in this example is that the concept of recentness as expressed by the two notions is restricted in its scope in terms of the length of language produced to communicate it: noise – question – answer. This can be transformed into a more general structure: prompt (evidence of cause/effects of cause) – [inquiry] – reaction/deduction. 
Even if the activates are designed in a way that follow this pattern and thus imitate the natural occurrence of the notions, it denies students the possibility of talking about themselves. Students may of course have done something recently which leads the above pattern and is in some way evident to the teacher; however, this is rather unpredictable and cannot be expanded into an activity. For example, several of the students may look tired because they have been sitting in class all morning. 	Comment by Lis Polzleitner: activities	Comment by Lis Polzleitner: follows?
	Also, the reader may notice that this paper does not include a writing activity. This is a further consequence of what has just been explained in the above, as a meaningful text cannot be created making use of the notions. Instead, a written exercise to be done at home has been designed.
	If not otherwise indicated, the activities have been created by C. Hauser. 

2.1. Lesson 1
2.1.1. Activity 1 How to play this game
PART 1 
Step 1: Work with a partner. You get one set of cards, which contains 20 pictures and 20 sentences. Each sentence belongs to one picture. 
Step 2: Match the correct sentence to each picture. Spread the pictures and sentences face up on the table. You have 10 minutes to find the pairs.
Step 3: With your partner, sort the pairs of cards into 2 different categories. What categories can you think of? Tip: The two categories do not have the same number of card pairs in them. 



	[image: ]
	She’s just caught a fish.

	[image: ]
	They’ve just graduated.

	[image: ]
	He’s just broken the window.

	[image: ]
	The car’s just been hit by a deer.

	[image: ]
	They’ve just heard a joke.

	[image: ]
	He’s just proposed to her.

	[image: ]
	The bomb has just exploded.

	[image: ]
	She’s just won an Oscar.

	[image: ]
	He’s just fallen off his bike.

	[image: ]
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	They’ve just scored a goal. 

	[image: ]
	She’s just fallen down the stairs.

	[image: ]




	They’ve just got married.

	[image: ]
	The plane has just crashed.

	[image: ]
	She’s just tripped.

	[image: ]
	She’s just hurt her leg.

	[image: https://lh3.googleusercontent.com/MozUdkgDBU5QTusnTb4NTXb2xbO3g_Zj2Zcbov8Gg1mFoNbHiaRBzq4gjF4FCEurdwJoFKj3MvCZNoeyUAs8RRde_ijeIvoUFPTA-jHlkzr-TiDEtlgvsFM4ax4SAXb2ig]
	He’s been running.

	[image: ][image: ]
	They’ve been gardening.

	
	They’ve been painting

	[image: ]
	The cat has been eating sprinkles.

	[image: ]
	The girl has been walking in the snow.



Ad. step 3: the teacher should give the students time to think for themselves and try out different categories for dividing the card pairs. The division to be arrived at is the following: the first fifteen card pairs (as ordered above, at least) express the notion of ‘recent events’, whereas the last five card pairs express the notion of ‘recent activities’. The aim is that the students notice but more importantly are made aware of and understand the difference between ‘event/state’ and ‘activity’ and the structural form they are realized by. Should students not arrive at this, the teacher should tell them how to divide the card pairs, but not why. 
Instead, students are to work in pairs to find a rule for why the simple form is used in the one set of card pairs and the continuous form in the other. Students should do this secretively, and whisper their ideas into their teacher’s ear. 
Once students have come up with a rule (e.g. wenn etwas ist/passiert         dann simple, wenn man etwas tut               dann continuous [the arrows/curl are meant to represent possible gestures students use while distinguishing]) they are to take their grammar book, write down their rule, draw a logo for the two new notions and write five to six example sentences. 
2.1.2. Analysis of activity 1 
	Learning Stage
	Awareness raising, conceptualization
	Students are presented with two notions for the first time. Thereafter, they are asked to deduce rules themselves. 

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Depth of processing is fairly deep and students are mentally active as they come up with different categories for dividing up the card pairs, and need high mental activity to come up with their own rule. The drawing of their grammar logos also activates their visual channel and requires them to draw on metal energy.

	
	
	[image: ]
	

	
	
	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students should access their knowledge of the world in order to match each sentence to its picture.
The process involved, i.e. recognizing/interpreting the (visual) ‘evidence’ they are presented with, is authentic as this is something we do automatically all day long.
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	+
	

	
	Personalization
	-
	The activity is personalized in that students create their own logos for the two notions and come up with at least one true example sentence. The remainder of the activity is not personalized.
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	+
	

	
	Commitment filter
	-
	Students’ commitment filters are activated as this activity is task-based. Students will have fun doing this activity and will be motivated by the prospect of understanding and using new language.
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	+
	

	
	Peer/social learning and interaction
	-
	As this activity is done in pairs, both peer learning and interaction will take place. Students especially benefit from interaction during the division stage and when they deduce a rule.
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	+
	

	
	Testing vs. teaching
	
	This activity is suitable for teaching only.

	
	This exercise supports learning processes…
	



2.2. Lesson 2
2.2.1 Activity 1
The teacher brings along the cards that were used in the previous lesson. How to play this game
PART 1
Step 1: Work with a partner. You’ll get the same cards you have used during your last English lesson. 
Step 2: Match the correct sentence to each picture
PART 2
Step 1: Now make two piles: one with all the pictures, and one with the sentences. Now shuffle each pile and spread out the cards on the table (but don’t mix them, have the cards with pictures on the left, and the cards with sentences on the right), but face down this time. 
Step 2: Now you take turns: the younger one of the two of you starts. Turn over one picture and one sentence. 
· If the two cards go together, keep them and play again. 
· If the two cards don’t go together, read the sentence out loud but turn it into a negative statement. Then come up with a sentence that fits the picture. Example: “He hasn’t just fallen off his bike. A bomb has just exploded!” Then turn both cards over, it’s your partner’s turn.
Step 3: Keep playing until there are no cards left. The student with the most pairs is the winner.



















2.2.2. Analysis of activity 1

	Learning Stage
	Conceptualization
	Students are exposed to the new notions and encouraged to internalize the new concepts.

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	This activity requires students to be mentally active: students have to pay attention to the content of the cards, their position on the table and continually need to access their hypothesis of the new grammatical concept so as to formulate meaningful sentences should the two cards they turn over not match.
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students access their knowledge of the world in declaring sentences as false if they do not match the picture and in coming up with their own sentence to match what they see on the picture.
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	Students’ commitment filters are activated as this activity provides fun and challenges their memory, and will be driven by the prospect of winning/success.
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	+
	

	
	Peer/social learning and interaction
	-
	As students work in pairs, they will interact with each other. Peer learning is also enabled as students will correct/help each other when formulating their own sentence with non-matching pairs of cards.
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	+
	

	
	Testing vs. teaching
	
	This activity is suited for teaching only; the pictures, however, can be used for testing as well.

	
	This exercise supports learning processes…
	





2.2.3. Activity 2
[image: ]
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For this exercise, the teacher can either provide the students with a version including clues as to what the reasons may be, or one which leaves more leeway as to what caused the present state. Ideally, students are given the choice between the two, or are given the choice to ignore the clues and come up with their own ideas instead.
This exercise can be found in: Newby, David (1989/1998). Grammar for Communication. 2nd ed. Wien: ÖBV. 180.

2.2.4. Analysis of activity 2
	Learning Stage
	Conceptulization /proceduralization
	Students are exposed to the new notions and encouraged to internalize the new concepts and apply this newly acquired knowledge in scaffolded conditions.

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Students need to access and use their hypotheses about the forms in this exercise and need to understand the meaning of the sentences, thus mental energy is required. The exercise in which the clues are left out requires a greater amount of mental energy as students come up with reasons themselves. 
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students must understand the meaning of the given sentences and need to access their knowledge of the world to do the exercise, either to come up with their own reasons or to select the right clue. 
The process of deducing what may have caused a present, evident state is authentic as this is something we do on a regular basis in our day-to-day lives, although rather more unconsciously. 
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	The commitment filter here is most likely not activated through fun but by applying problem-solving skills, in so far as students need to puzzle over the reasons behind ‘present’ states. 

	
	
	[image: ]
	

	
	
	+
	

	
	Peer/social learning and interaction
	-
	As this exercise is done individually and does not involve communication (albeit students may want to discuss/exchange their ideas with each other) and thus neither encourages social learning nor interaction.
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	+
	

	
	Testing vs. teaching
	
	This activity can be used both for testing and teaching.

	
	This exercise supports learning processes…
	



2.2.5. Activity 3
In this activity, the teacher plays different sounds and students guess what has just happened. For instance, the sound could be that of glass shattering and students’ guesses could be as follows: “A window has just been broken.” “Someone has just dropped a glass” “A plate has just shattered.” 
	A selection of the following sounds could be used: 
· car door open and slam: https://www.youtube.com/watch?v=Tb2KyzcQoJE
· cell phone ring: https://www.youtube.com/watch?v=UTs1V8LNziI
· Knife sound effect: https://www.youtube.com/watch?v=eIjwIIaF3t0 
· car key sound: https://www.youtube.com/watch?v=7wKC8vdusPM 
· zipper zip up: https://www.youtube.com/watch?v=nInxbcU0fZw 
· glass shattering: https://www.youtube.com/watch?v=u4Z3csarLos 
· window shattering: https://www.youtube.com/watch?v=pinIn6BhnZQ
· car crashing: https://www.youtube.com/watch?v=vV6DC5tpU44 
· woo hoo sound: https://www.youtube.com/watch?v=ZeK0Wuw9_aY 
· pop- sound: https://www.youtube.com/watch?v=K7PiPGkg3gg 
· balloon pop sound: https://www.youtube.com/watch?v=Rz1OXrbCEtE
The procedure is as follows: so as to ensure that students will produce utterances using the desired form, the teacher should write the sentence “What has just happened?” on the board and plays a first sound as an example. They then hand out the following sheet to their students.
Listen to the sounds and guess what has just happened. Write a complete sentence.
Example: “splash!” Something big has just fallen into the water. 
1._____________________________________________________________________
2._____________________________________________________________________
3._____________________________________________________________________
4._____________________________________________________________________
5._____________________________________________________________________
6._____________________________________________________________________
7._____________________________________________________________________
8._____________________________________________________________________
9._____________________________________________________________________
10.____________________________________________________________________















When every student has their sheet, the teacher plays the ten sounds, each at least three times in a row and allows the students ample thinking time. When students have made a guess for all the ten sounds, the teacher plays them again, starting with the first and students say what they think has happened. Here, the teacher can also tell the students what caused the sounds. 
2.2.6. Analysis of activity 3
	Learning Stage
	Conceptulization /proceduralization
	Students need to access their hypothesis/knowledge of the rules in this activity in order to formulate sentences. If the students’ hypotheses have not already been confirmed in the previous exercise, the process of hypothesis-testing is continued in this exercise. However, there is less scaffolding in this activity; students are given a different context to apply the new notion.

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Students need to listen attentively and access their knowledge and experience to identify the sounds they hear, which requires mental energy and resources. 

	
	
	[image: ]
	

	
	
	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to identify the possible cause of the sounds and guess what has happened.
The process of identifying the source of a sound is authentic and frequently carried out in our day-to-day-lives, albeit often unconsciously.
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	This activity provides fun and will also make students curious about their fellow students’ ideas and guesses as well as what has really caused the sound.
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	+
	

	
	Peer/social learning and interaction
	-
	As soon as students share their guesses, peer learning and interaction takes place. However, the main part of the activity is completed individually. 
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	+
	

	
	Testing vs. teaching
	
	This activity is suitable both for teaching and testing.

	
	This exercise supports learning processes…
	




2.2.7. Homework task – written task
The teacher shows their students a flip-flap and gives them the following sheet to create their own for homework. The students can either draw pictures themselves or use the Internet. 	Comment by Lis Polzleitner: You’d have to explain that. People who have not attended this course will not know what a flip-flap is. 
You might just add a link the my examples on epep.at
Recent Events – Present Perfect 	Attention: Cut off the top row and glue it under the flaps
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	Recent Activities – Present Perfect 	Attention: Cut off the top row and glue it under the flaps






[image: ]
	[image: ]
	[image: ]
	[image: ]

	




	
	
	

	






	
	
	



2.2.8. Analysis of homework task – written task
	Learning Stage
	Conceptualization
	Students need to have understood the concept in order to create their own flip-flaps. 

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Students need to reflect on their concept/hypothesis of the new grammar in order to find/draw suitable pictures and create meaningful, matching sentences. Thus, processing is fairly deep.  
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to think of situations in which the present evidence in whichever form triggers deductions/guesswork being done as to what has happened. 
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	This activity provides fun and the prospect of showing their flip-flaps to their fellow classmates will further motivate them.
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	+
	

	
	Peer/social learning and interaction
	-
	As this is a written homework task, neither peer learning nor learner interaction is involved. 
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	+
	

	
	Testing vs. teaching
	
	This activity is suitable for teaching. 

	
	This exercise supports learning processes…
	



2.3. Lesson 3 
2.3.1. Activity 1
Students are to get into pairs to exchange their flip-flaps and peer-review each others’ creations. They should come up with their own sentences as a reaction to the pictures they see and make sure the sentences their peers came up with are correct and meaningful. 
2.3.2. Analysis of activity 1
	Learning Stage
	Conceptualization /proceduralization
	Students need to access their hypotheses in order to create their own sentences and in order to assess their peers’ sentences. 

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Students need to access and use their hypotheses about the forms in this exercise, thus mental energy is required. They further need to process the visual data provided by the pictures and deduce information from them. 
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to process the pictures’ contents and make deduction as to the cause of the state captured in the visual. 
The process of speculating on the cause of what is evident now is authentic and frequently carried out in day-to-day life. 
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	This activity provides fun and satisfies students’ curiosity about their peers’ creations. They are further motivated by the prospect of adopting the role of a teacher in reviewing their peers’ work. 
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	+
	

	
	Peer/social learning and interaction
	-
	This activity assigns peer learning and interaction an important role as students review each other’s work. Students try out each other’s work and give feedback on it. 
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	+
	

	
	Testing vs. teaching
	
	This activity is suitable both for teaching.

	
	This exercise supports learning processes…
	



2.3.3. Activity 2
What has just happened? Guess why the exclamations have been made.
Example: “Congratulations!” – Someone has just won a prize. 
1._____________________________________________________________________
2._____________________________________________________________________
3._____________________________________________________________________
4._____________________________________________________________________
5._____________________________________________________________________
6._____________________________________________________________________
7._____________________________________________________________________
8._____________________________________________________________________
9._____________________________________________________________________










Procedure: play recordings of the following exclamations.	Comment by Lis Polzleitner: Just a little tip: it would certainly help if you typed them in the order they appear in the recording.
· Congratulations!
· Help!
· I’m sorry!
· Thank you!
· Not at all!
· Ouch!
· Bad luck!
· Good luck!
· Yuck!
A recording of these, performed by a native speaker of English, can be accessed via the following link: http://vocaroo.com/i/s1vdZ2xZjYWH 
Write “what has just happened” on the board to help your students. Give the students some time after playing each exclamation to formulate their sentences. After the students have come up with guesses for each exclamation, replay them and ask students to share their guesses. 

2.3.4. Analysis of activity 2 
	Learning Stage
	Proceduralization
	The different expressions provide students with different contexts for using the notion in this activity. They react to a cue no longer consciously focusing on grammar.

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Students need to listen attentively and access their knowledge and experience to think of what could have triggered each exclamation, thus accessing mental energy and processing language at a deeper level. 
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to identify the possible cause of the exclamations and guess what has happened. 
The process of identifying the reason behind these exclamations is authentic, and something we do, for example, when we hear someone talking on the phone.
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.
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	+
	

	
	Commitment filter
	-
	This activity provides fun and will also make students curious about their fellow students’ ideas and guesses. 

	
	
	[image: ]
	

	
	
	+
	

	
	Peer/social learning and interaction
	-
	As soon as students share their guesses, peer learning and interaction takes place. However, the main part of the activity is completed individually. 
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	+
	

	
	Testing vs. teaching
	[image: ]
	This activity is suitable both for teaching and testing.

	
	This exercise supports learning processes…
	



2.3.5. Activity 3 	Comment by Lis Polzleitner: This sounds like a fun game.
To make this game complete we’d need a master copy of the cards that you are mentioning in your instructions. Please add these.
Also produce a master copy of the paper strips you want the kids to use. 
Write short teacher instructions on top: such as: you need one set per group. Cut up these cards…
This activity is partly based on: Newby, David (1989/1998). Grammar for Communication. 2nd ed. Wien: ÖBV. 180.How to play this game
PART 1 
You will get 18 paper strips and one sheet with 20 sentences. Look at the two examples and then write one sentence for each exclamation and question. Do not write your sentences on the sheet but on the paper strips.
PART 2
Step 1: Get into groups of three. You now get a pile of cards containing the exclamations and questions you have on your sheets. Shuffle those cards and put them onto the table face down. Now take the paper strips with the sentences you have just written and hold them like playing cards. 
[bookmark: _GoBack]Step 2: The youngest in your group starts to play: Pick the first card and turn it over. Now all three of you look through their paper strips to find one that matches the card. Put the paper strip next to the card as fast as you can. The one who is fastest wins the card, reads out all the sentences and makes ?? check whether? they are correct. Now he/she turns over the next card from the pile. The person with the most cards is the winner.


	Guess what has just happened.

	There has been a car accident.
	Call an ambulance!

	
	Call the police!

	
	Call the firefighters!

	
	Get the first aid kit!

	
	Take an umbrella with you!

	
	Put on the down coat!

	
	Go open the door!

	
	Get some ice!

	
	Shh, be quiet!

	
	Get the vacuum cleaner!

	Guess what they have been doing. Think of some activities.

	Why is she out of breath?
	She has been running. 

	Why is there is colour on her clothes?
	

	Why are her hands dirty?
	

	Why is her skin red?
	

	Why has she got straw in her hair?
	

	Why are her eyes red?
	

	Why is the grass wet?
	

	Why is she so tired?
	

	Why has she got white lips?
	

	Why does she look so bored?
	



2.3.6. Analysis of activity 3 
	Learning Stage
	Proceduralization
	Students react to a cue, not focusing on grammar consciously. They encode their own ideas in scaffolded conditions. 

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Depth of processing is fairly deep as students create their own, creative and meaningful sentences. When playing the game, students have to be extremely mentally active in order to react to the card which is turned over quickly, processing the information and recalling their own sentence to go with it. 
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to come up with meaningful sentences which match the cues given. 
The process of identifying the reason behind these exclamations and questions is authentic as it corresponds to our thought processes when speculating about what we see and hear. 
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.

	
	
	
	

	
	
	+
	

	
	Commitment filter
	-
	This activity provides fun and will motivate students as they will all want to win the game.
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	+
	

	
	Peer/social learning and interaction
	-
	While playing the game, students review each other’s sentences to make sure they match the turned over card and are meaningful. 
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	+
	

	
	Testing vs. teaching
	
	This activity is suitable both for teaching. It could be used for testing as well if the game part left out. 

	
	This exercise supports learning processes…
	



2.4. Testing activity
As indicated in the respective analyses, most of the activities in the above can be used for testing if they are slightly adapted. 
For a Schularbeit, for example, the students could be given four pictures on the basis of which they have to guess what has happened thinking of activities (notion: ‘recent activities’), and a combination of two noises and two exclamations could be played from which students have to deduce what might have happened (notion: ‘recent events’). 	Comment by Lis Polzleitner: Yes, I agree.
Write the task instructions for this part of the test.
Writing clear instructions is not easy and we want to make sure anybody who uses your materials will get this right.

2.4.1. Analysis of testing activity
	Learning Stage
	Proceduralization
	Students react to cues, not focusing on grammar consciously. They encode their own ideas in scaffolded conditions. 

	Pedagogical Principles
	Depth of processing, and mental activity
	-
	Depth of processing is fairly deep as students create meaningful sentences on their own. They need to listen carefully in order to identify the sounds and trigger events they associate with them and need to be sure to think of activities when deducing on the basis of the pictures. 
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	+
	

	
	Dual processing (language/world)
Authenticity of process
	-
	Students need to access their knowledge of the world to come up with meaningful sentences which match the cues they are provided with. 
The process of identifying the reason behind these exclamations and questions is authentic as it corresponds to our thought processes when speculating about what we see and hear. 
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	+
	

	
	Personalization
	-
	This activity does not allow for personalization.

	
	
	
	

	
	
	+
	

	
	Commitment filter
	-
	This activity provides fun and the opportunity to apply what they have learnt. 
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	+
	

	
	Peer/social learning and interaction
	-
	As this is a written testing activity done individually, there is room for neither interaction nor peer learning. 
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	+
	

	
	Testing vs. teaching
	
	As seen in the above, this activity can be used both for testing and teaching

	
	This exercise supports learning processes…
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91.

homework — swim — mend bike — cry — tennis all morning

. Why 1s the grass wet? Because it has been raining.

Why do you look so happy? 6. Why have they got white lips?

. Why are her eyes red? 7. Why do you look so bored?
Why are you so tired? 8. Why are your hands so dirty?
Why has he got red lips? 9. Why have they got wet hair?

RECENT: SIMPLE/PROGRESSIVE (DIFF p90). Try to guess the reasons.

Clues: pass exam — spill juice — lose wallet — laugh — whisky —

DWW -

92.

W N =

. 1 couldn’t go to America! When I got to the airport, I realized that I ...
. I’m sorry we haven’t got any milk. By the time 1 got to the shop they . ..
_ Our teacher didn’t give our tests back. He said there wasn’t time but 1 think

flu — paint room — bake cake

. Pamela looks very clean! She’s had a bath.

. Rose has got paint on her jeans. 6. Jeff is very pale.

. Kevin has got flour on his hands. 7. Paddy can’t walk straight.

. Kate looks very proud of herself. 8. Simon’s got tears in his eyes.
. Tim looks very annoyed. 9. Dave’s got a wet shirt.

PAST PERFECT (80). Try to guess what had happened betore.

Complete the sentences.

Wk o wwe wake i it g0 after breakfast we made a snowman.
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Pamela looks very clean! She’s had a bath.

Rose has got paint on her jeans. 6. Jeff is very pale.
Kevin has got flour on his hands. 7. Paddy can’t walk straight.
Kate looks very proud of herself. 8. Simon’s got tears in his eyes.

Tim looks very annoyed. 9. Dave’s got a wet shirt.
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