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Book: More! 2 (textbook)

Exercise 1 – Unit 8: “Get talking. Intentions”, p. 54

I am analyzing this grammar exercise according to the seven categories, paying special attention to the grammatical objective, the cognitive learning stages and the pedagogical as well as the communicative principles.

1) Grammatical objective:

 This exercise deals with the notion of ‘intention’ (going to), which is introduced in this unit. However, the grammar box on p. 55 refers to “going to (negative)” so it is not clear if the pupils are already familiar with the notion of intention or if they learn about it for the first time in this unit. I suppose they have not dealt with ‘intentions’ so far since there are no units in this book to be found which focus on this grammatical item in more detail. 

2) Activity type: 

oral partner task; ordering and completion: match given phrases with pictures and form meaningful sentences and questions by using ‘going to’

3) Learning aim:

Pupils are supposed to learn how to form sentences and questions using “going to” in order to express what someone intends to do. 

4) Cognitive learning stages:

Awareness stage: One example (“What’s she going to do?”, “She’s going to do her homework.”) as well as the phrases which describe the pictures are already given. In this exercise, the learners focus on the form of a new grammatical item rather than on its function since they just have to form sentences according to the example and match them to the pictures. Since awareness implies that learners become aware of a new grammatical notion there should be additional exercises which help them conceptualise the new piece of grammar (which cannot be found in this unit or in any other unit, cf. 7. Coherence). 

The exercise does only focus on declarative knowledge. 

5) Pedagogical principles:

This exercise does not fulfill the pedagogical principle of dual processing. Learners are just required to process language by forming sentences but they are not asked to form utterances which are meaningful to themselves. In addition, the learners are not given the opportunity to express their own ideas and refer to things from their own perspective; consequently, the principle of personalization is not fulfilled either. One might argue that some of the pictures in the exercise show activities which the pupils can identify with, such as watching a DVD or doing homework. However, they do not ask the learners to refer to their ‘real world’ and make them talk about what they are intending to do. 

Although this is an oral exercise and requires some interaction with a partner, it cannot be seen as a real social activity (pedagogical principle of ‘interaction’) since the dialogue is not meaningful: One pupil asks “What’s she/he going to do?” and the other pupil replies by choosing one of the sentences. If you listen to this conversation it does not sound natural at all and pupils would probably not communicate with their partner like that in real situations (also relevant for ‘communicative principles’!). 

Furthermore, this exercise does not include relevant affective aspects (commitment filter), such as fun, curiosity or problem solving, since a) there is no problem to be solved apart from matching sentences to pictures and b) there are no aspects which would raise pupils’ curiosity since they are not given the opportunity to discover something new. 

6) Communicative principles:

As can be seen in the analysis of the pedagogical principles, this exercise does not refer to any authentic context or an actual situation: The pictures show different situations which are taken out of context and which the pupils cannot relate to. In addition, if we talk about intentions we also have to take into consideration that this always refers to the future. However, in this exercise pupils do not find any reference to the future, such as ‘tomorrow’, ‘next week/month’, ‘in two hours’ etc. In the task description it says “What are these people’s plans?”, which does not necessarily make pupils consciously think of something which is going to happen in the future.

This exercise makes grammar look like mathematics rather than showing that it is actually a means of communication. Pupils have to match single pieces, consisting of pictures and phrases, together, instead of engaging in meaningful communication with their partner and creating their own utterances.

In addition, learners are not even asked to activate their knowledge of vocabulary in this exercise since all words are given (no integrated skills). 

7) Coherence:

As mentioned above, Unit 8 is the only unit where the notion of ‘intention’ is “practiced”. There are further exercises which are quite similar to the exercise I have analyzed and they do not go beyond the learning stage of conceptualization. So as a teacher I would definitely create some additional exercises or even refer to completely different exercises in order to introduce the notion of ‘intention’. In order to make this exercise more meaningful I would make the learners talk about their own plans and intentions as in exercise 6 on the following page (“Plans for the weekend”). 
