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1. What is this thing called culture?  Defining Culture
Before we discuss raising cultural awareness and teaching literature cross-culturally, we should try to create a common understanding of what culture is and what it is not. 

Procedure
Step 1 In groups of 4-6, write a definition of culture using the words given in the envelope.  The complete list of words can be found in the Appendix.

Step 2 When you have agreed on a definition, write it on a flip chart. 

Step 3 Each group will present their understanding of what culture is. 

Step 4 After all of the presentations, the teacher can hold a debriefing session. The following questions may be useful: What is culture? (Sum up the important aspects of the definitions); What did you include? What did you leave out? Why? Where does culture come from? Can cultures change?

Source: http://www.salto-youth.net/tools/toolbox/



Elements of Culture





Source: Tomalin, B. and Stempleski S.  (1993). Culture Awareness. Oxford:  OUP.
2. Comparing culture to an iceberg

	The aim of this activity is to explore how the features of cultures range from being easily recognizable to being almost invisible.


 
When you observe people from a certain culture, some characteristics – such as dress and the way people greet each other – are easy to see. Others are not so easy.  Culture is sometimes compared to an iceberg, some of which is visible, but much of which is difficult to see or invisible. (About seven eighths of an iceberg is normally below water level.) 

[bookmark: _GoBack][image: File:Iceberg.svg]

Look at the list of components of culture below and place each one in one of the three categories:

A   Things which you can recognize easily
B   Things which take some time to recognize
C   Things which you recognize only when you are very familiar with a culture

1.	eating habits					9.	driving habits
2.	values 						10.	role of hierarchy
3.	personal friendship				11.	foods
4.	humor						12.	religious beliefs
5.	physical gestures				13.	greetings
6.	the role of time				14.	press and other media
7.	art and architecture				15.	concept of beauty
8.	gender – roles of women and men 		16.	family life


Add other aspects of your own culture(s) or one you know well to the iceberg.

Adapted from:  Utley, D. (2004). Intercultural Resource Pack. Cambridge:  CUP.
3. Universal, Cultural or Personal

	The aim of this activity is to raise awareness of other dimensions of human behavior.



Culture is only one category or dimension of human behavior, and it is therefore important to see it in relation to the other two dimensions: the universal and the personal. The three can be distinguished as follows:

1. universal refers to ways in which all people in all groups are the same (inherited)

1. cultural refers to what a particular group of people have in common with each other and how they are different from every other group (learned)

1. personal describes the ways in which each one of us is different from everyone else, including those in our group (inherited and learned)

These are two important points for you to remember:
1. Because of universal behavior, not everything about people in a new culture is going to be different; some of what you already know about human behavior is going to apply.
2.  Because of personal behavior, not everything you learn about a given culture is going to apply in equal measure, or at all, to every individual in that culture.
The exercise below contains a list of behaviors. In the underlined space, put a “U” if you think the behavior is universal, “C” if it is cultural, or “P” if it is personal.
1.   ______   Sleeping with a bedroom window open.
2.   ______   Speaking Chinese as a foreign language. 
3.   ______   Making friends.
4.   ______   Men opening doors for women.
5.   ______   Respecting older people.
6.   ______   Liking spinach.
7.   ______   Preferring playing soccer to reading a book.
8.   ______   Rule making.
9.   ______   Eating with knife, fork, and spoon.
10. ______   Being wary of strangers.
11. ______   Calling a waiter with a hissing sound.
12. ______   Regretting being the cause of an accident.
13. ______   Feeling sad at the death of a loved one.
14. ______   Wearing white mourning robes for 30 days after the death of a loved 
                     one.
15. ______   Not liking wearing mourning robes for 30 days after the death of a loved 
                     one.



Now in pairs try to come up with 2 more examples for each category.






4. In the Eye of the Beholder 

		The aim of this activity is to raise awareness that we should try to consider other’s standpoints when interpreting and evaluating a situation.






We all believe that we observe things as they are, but what really happens is that the mind interprets what the eyes see and gives it meaning. If you consider that the mind of a person from one culture is going to be different in many ways from the mind of a person from another culture, then you have the explanation for that most fundamental of all cross-cultural problems: the fact that two people look upon the same reality, the same example of behavior, and see two entirely different things.

For this reason, any behavior observed across the cultural divide has to be interpreted in two ways:

1. The meaning given to it by the person who does the action
1. The meaning given to it by the person who observes the action

PART ONE
Read the description of eight instances of behavior and write down your immediate response to or interpretation of that behavior in terms of your own cultural values, beliefs, or perception. 

1. A person comes to a meeting half an hour after the stated starting time.
Your interpretation: This person is late and should at least apologize or give an explanation.

2. Someone kicks a dog.
Your interpretation: ____________________________________________________

3. At the end of a meal, people burps loudly.
Your interpretation: ____________________________________________________

4. Someone makes the OK gesture at you.
Your interpretation: ____________________________________________________

5. A woman carries heavy grocery bags while her husband walks in front of her carrying nothing.
Your interpretation: ____________________________________________________

6. People form a line at the bus stop while waiting for the bus to arrive.
Your interpretation: ____________________________________________________

7. A young man and a young woman are kissing each other while seated on a park bench.
Your interpretation: ____________________________________________________

8. While taking an exam, a student copies from the paper of another student.
Your interpretation: ____________________________________________________



PART TWO
Imagine how these same eight behaviors would be perceived or interpreted by someone from a culture different than your own. The particular cultural difference is described in each case. Read each behavior and the description of the culture, and then write in the space provided how you think a person from such a culture would interpret that behavior.

1. A person comes to a meeting half an hour after the stated starting time. How would this act be interpreted:
V by someone from a culture where people always arrive half an hour after the stated starting time
Interpretation: ________________________________________________________

V by someone from a culture where meetings never start until at least
an hour after the stated time
Interpretation: ________________________________________________________

2. Someone kicks a dog. How would this act be interpreted:
V by someone from a country where dogs always carry disease
Interpretation: ________________________________________________________

V by someone from a country where most dogs are wild and vicious
Interpretation: ________________________________________________________

3. At the end of a meal, people burp loudly. How would this be interpreted:
V by someone from a culture where burping is the normal way to compliment the food
Interpretation: ________________________________________________________

4. Someone makes the OK gesture at you. How would this be interpreted:
V by someone in whose culture this gesture is obscene
Interpretation: ________________________________________________________

V by someone in whose culture this gesture has romantic connotations
Interpretation: ________________________________________________________
______________________________________

5. A woman carries heavy grocery bags while her husband walks in front of her carrying nothing. How would this be interpreted:
V by someone from a culture where women are proud of their strength and ability to work hard
Interpretation: ________________________________________________________

6. People form a line at the bus stop while waiting for the bus to arrive. 
How would this act be interpreted:

V by someone from a culture where lines are never formed
Interpretation: ________________________________________________________

V by someone from a culture where lines are not formed for getting on buses
Interpretation: ________________________________________________________

7. A young man and a young woman are kissing each other while seated on a park bench. How would this act be interpreted:
V by someone from a culture where men and women never touch in public
Interpretation: _______________________________________________________

8. While taking an exam, a student copies from the paper of another student. How would this act be interpreted:
V by someone from a culture where exams are not fair and are designed to eliminate students at various stages of the education system
Interpretation: ________________________________________________________

V by someone from a culture where it is shameful not to help your friend if you are able to
Interpretation: ________________________________________________________


Exercises on pages 3-6 adapted from: Storti C. (1999) Figuring Foreigners Out and the Peace Corps Handbook website:  http://www.peacecorps.gov/wws/culturematters 







5. Breaking the Code

	The aim of this exercise is to explore body language, develop observation skills and explore the effect of group behavior on an individual.



Step 1.  In this step, participants are asked to form groups of 4 or 5. After this, one member of each group is asked to leave the class. The others in the group then decide on something physical they will all do when having a discussion in front of the person who is outside of the room.

Step 2.  The ‘outsiders’ reenter the room and start a careful observation of their respective group.  Once they feel they have ‘broken the code’, they can start to use the code themselves and interact with the group. If they are correct, the group will interact with them; if they are wrong, the group will continue to ignore them. 

Step 3.  The above activity can be repeated until all members of the group have had a chance to be an ‘insider’ and an ‘outsider’. Participants can be encouraged to come up with more difficult or sophisticated codes as the activity continues.

Step 4.  In the final step, participants are asked to reflect and evaluate the experience.  How did they feel as an ‘outsider’? What did they discover when trying to crack the code? How did the group members feel during the exercise? How does this process relate to what happens in everyday interaction/life?


Source:  http://www.salto-youth.net/find-a-tool/287

Exploring Cultural Identity

	The activities in this section are designed to help pupils think about and explain their own cultural identity and standpoint. 



1. The Culture Onion  ‘People have layers, Cultures have layers, Onions have layers’
     Possible questions can be found in the Appendix.

1.  Aspects that can be seen and touched
2.  Language and symbols
3.  Heroes and role models
4.  Rituals and actions that are repeated 
5.  Principles, values, standards and rules
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2. What’s in a Name?

People, no matter how different their backgrounds, all share in having a family which named them. This common feature helps to establish a sense of community. The aims of these exercises are to break the ice, create a sense of community in the classroom and to engage people with each other by focusing on their names.

Approach 1.  To begin the exercise, the teacher goes to the board and demonstrates first by writing out his/her name and telling any stories about his/her name. The teacher’s name is left on the board and then a student goes to the board and tells about his/her own name. The exercise is done until everyone has had a chance to go to the board. No names are erased. This exercise leads to interesting exchanges and little-known facts about other cultures and their naming practices.   

Extension:  One way to extend the exercise is to have students pair up with a person with whom they think they have the least in common, the most in common, someone they would like to know better, or someone from a different country or culture and interview them.

Adapted from:  Seelye, Ned (1996).  Experiential Activities for Intercultural Learning. Yarmouth, Maine:  Intercultural Press.

Approach 2. Give the students a chart divided into two columns and six sections. In the left-hand column fill in the following beginnings of sentences that students should complete: My full name is. . ., But you can call me . . ., My name means . . ., It was given to  me by . . ., Because . . .,  Famous people with the same name as me . . .  After students have completed the chart, they can introduce themselves to the class.
Example:
	My full name is . . .
	

	But you can call me . . .
	

	My name means . . .
	

	It was given to me by . . .
	

	Because . . .
	

	Famous people with the same name as me . . .
	



*Source:  www.salto-youth.net/find-a-tool/173.html

3. Defining your Cultural Identity
How do people come to identify themselves as belonging to a particular culture?  How and when does a child begin to think of him/herself as an Austrian, an Italian or an American?  Culture identity refers to our sense of belonging to particular groups

Step 1 As an introduction to this exercise, students can be asked to bring along a range of photos of themselves representing important and significant occasions and events in their lives. They can work in pairs or groups and share their experiences as illustrated in the photos.  The instructions given to the pupils should be clear as to the aim of the activity, namely, to focus on what is cultural aspects have shaped their lives (e.g. religious events, traditional, social and/or family episodes, encounters with strangers, visits to other countries, friendships). The task is to try to answer the question:  What has made me the way I am?

Step 2 In the second part of the exercise they should work on their own first and write notes about themselves relating to the sources below. After this students can discuss:  Which ones are important for describing their cultural identity?  What stories can they share about a time when they were especially proud to identify with one of the sources below. What experiences have they had that have increased their feelings of cultural identity? (i.e., experiences abroad, contact with tourists in your home country, etc.)  How are they different from each other? How are they the same?

1.	Nationality 		______________________________________________

2.	Language		______________________________________________

3.	Ethnicity		______________________________________________

4.	Gender		             ______________________________________________

5.	Religion		______________________________________________

6.	Occupation		______________________________________________

7.	Place (neighborhood, region, and nation)   ______________________________

8.	Interests/Hobbies       ______________________________________________

9.	Educational Level      ______________________________________________

10.      Other			______________________________________________

Adapted from: Tomalin, B. and Stempleski S.  (1993). Culture Awareness. Oxford:  OUP.
4. Discussing National Identity

National identity is the sum total of factors that give shape to a particular state or group of people who call themselves by the same name.  Some factors that bring a group together are common history, a common language or set of language varieties, internal political and other structures.  Normally there are symbols that stand out as a representation of unity within the group such as:  flag, anthem, various sport teams, heroes, singers, traditional costumes, habits, etc.  

Step 1 In the first part of the activity, pupils should bring along a set of postcards or photographs depicting scenes, events, personalities etc. that they consider significant for their national identity. They can share these in class and discuss questions like:  how is our nation represented to other?  - as hardworking, united, cultured, traditional etc.  Each group should try to agree on a selection of a few photographs that they find representative of their culture.

Step 2 In the next step, teachers could use more subtle representation of their own nation like excerpts from poems, prose, cartoons, comics etc.

Step 3 The third step could focus on external identification. As an introduction, the learners could be asked to mention some symbols of other nationals. Then they could be given excerpts from what others have said about their nation (see exercise 2.7) Learners should be given time to react and try to understand why and how others see their culture.  Finally they should be asked to reflect on their images of other nationalities and to think of how to break those images.

Source:  Camilleri, Antoinette Grima (2002). HOW STRANGE! The use of anecdotes in the development of intercultural competence. Graz:  Council of Europe Publishing.


5. Time Capsule

	The aim of this exercise is to get students to reflect on the main characteristics of the contemporary culture of their country. 



Imagine you have been commissioned to devise a time capsule which, in one thousand years’ time, will give a clear idea of the culture of your country at this moment in time. Try to make the capsule as representative as possible of the things that shape or have shaped your national culture today.  Include ten items, only one of which may be a book.

Consider the following categories to get started:  Technology, Fashion, Art, Leisure, Literature Customs, Behavior, Politics 

Extension:  Ask students to identify the three things they like most about their national culture and the three things they like least about it.   

The same exercise could be applied to other nations.





6. Sports and Teams

	The aim of this activity is to show that sports have their own sets of cultural characteristics, and these characteristics have an impact on the identities of individuals, teams and clubs involved in them.



Begin this exercise by asking the class about their own experiences of sport, whether as an individual or as a member of a team, and ask them to describe the people they play with both physical as well as non-physical characteristics. If students play different sports, try to get them to compare the different qualities required, for instance, for soccer and skiing. Encourage students to look at the differences between the individuals who play particular sports and the clubs, teams and associations in the same sport.

Then in small groups, have students choose a sport from the list below and identify three characteristics which they associate with the people who practice it. They can add their own.  After they are finished, they should report their findings back to the rest of the class.

	
Sport

	
Characteristics


	Track and Field,   Baseball,   Basketball, 

Boxing,   Cycling, Downhill skiing,   

Figure skating,  Golf,   Ice hockey,   

Motor racing, Mountaineering,   Rowing, 

Soccer, Squash,   Swimming,  

Tennis: doubles, singles
	Ability to take criticism,   Aggression

Calmness,   Cooperation,   Determination 

to practice, Egotism,   Extroversion,   

Patience, Quick thinking, Sensitivity, 

Sharing, Stamina, Teamwork, Toughness, 

Versatility





Extension:  A follow-up activity could be to have students concentrate on the team aspect and to identify why some teams are more successful than others.  Ask students for a few examples of local, regional or international teams which have had success and speculate as to why this is so. Then have them choose three sports from the list above and identify a successful team for each. They should discuss the characteristics which have contributed to the success of the team.


.







Adapted from:  Utley, D. (2004). Intercultural Resource Pack. Cambridge:  CUP.

7. Average Austrian?
	The aim of this exercise is to discuss stereotypes and where they come from.


How do you imagine the ‘average Austrian’?  Work in pairs and fill in the first column. Then fill in your own personal preferences.  When you are finished discuss the questions below.
The Typical Austrian		You	
Works in:             	

Lives in:              	
      		
Drinks:

Eats:                   
				
Wears:               

Loves:                

Hates:

Main aim in life:

Pets:                  

Hobby:

Newspaper:       

Favorite part of paper:            

Favorite TV show:

Favorite sport:                 


Discussion Questions:  

1. What are the sources for your image of the typical Austrian? Media? Personal experience? Comments from foreign tourists?


1. How do you explain the differences/similarities between you and the typical Austrian? 
 


3.  Was it easier to describe yourself or the typical Austrian? Where were you more critical?


8. Observations of Foreign Visitors about Austrian Behavior

	The aim of this exercise is to have students consider how others view Austrian culture and whether they agree or disagree with the observations. 



Read the following observations about Austria made by Mary Murray Bosrock in her book Europe:  Put your Best Foot Forward and say whether you agree or disagree with them. Then compare your answers with a partner and try to explain your answers.

1.	Austrians shake hands with everyone present – men, women and children – when greeting and again when leaving. 

2.	First names among Austrians are used only for very close friends and family members.  

3.	Titles are very important. Use them properly at all times.

4.	In Austria, you should never cut a dumpling. You should hold a dumpling with your knife and break it apart with your fork.

5.	Do not ask for a tour of an Austrian’s home; it’s considered impolite. Their home is a very private and personal place.

6.	Kissing, hugging, touching and closeness in public are not common.

7.	Austrians will judge you by your clothing.  Dress well for all occasions.

8.	Do not eat food while walking on the street.  

9.	Regional pride is very strong in Austria.

10.	Do not offer personal compliments.  An Austrian may find them embarrassing.

11.	In Austria, you should not drop in on anyone.  Call in advance to set up a meeting.

12.	Austrians have a great love for the outdoors and activities like walking, skiing 
	and climbing.

13.	Do not chew gum in public.

14.	Greet salespeople when entering and leaving a shop.

15.	Do not pick up fruit or vegetables from a stand.  Point to what you want and allow the attendant to place them in bag.

	




Adapted from: Bosrock, M. (1995). Put Your Best Foot Forward. St. Paul, Minnesota: IES.

Examining Communication, Behavior and Products of Target Culture(s)

	The aims of the following tasks are to consider communication styles in the target culture and to help students think about their own communication styles.



1. Answer, Add and Ask

In typical British or American conversation, participants usually practice the three ‘A’s:  ‘answer, add and ask’.  The following conversation is an example of this:
	
X:  Do you think mothers of young children should stay at home and not do a paid job? (Ask)

Y:   No, I don’t I don’t think all mothers should be expected to stay at home with their children.(Answer)  Sometimes mothers have to work outside to support their families. And some fathers might feel happier staying at home with the kids (Add) What do you think? (Ask)

X:  I agree with you. (Answer)  I also feel that businesses should provide childcare for their workers’ children. (Add) Why do you think business and industry have been so slow in providing childcare? (Ask)

Y:  They probably think it costs too much. (Answer) But the truth is that it’s probably good for business. (Add)  Don’t you agree? (Ask)





Write down an open-ended question. Then with a partner try the ‘answer, add and ask approach to conversation.  



Discussion:  How did you feel while doing this activity?
		
                     What did you learn about your partner in the conversation?

                     Is this style of conversation similar to or different from that in your own culture? 
                     	
                     In what ways is it similar or different?








2. Minimal Responses

One way American and British speakers show that they are interested in talking to another person is by asking questions.  

1.  Read the dialogue and then discuss the questions below it. In this scene A and B are waiting outside of a classroom.The class is about to start. A is a British student who is interested in talking to B.

	
A  Hello. Are you in this class?
B  Yes.
A  Where are you from?
B   Xanadu.*
A   Did you come to England to go to school?
B  Yes.
A   When did you arrive?
B  Last month.
A  How long will you stay here?
B  1 year.
A  Are you on an exchange programme?
B  Yes

*A fictitious country.




Questions:
1. How does A show interest in B?

1. Is A likely to remain interested in B?

1. What is wrong with the conversation?

1. How would you feel if you were in A’s shoes?


2.  Work in pairs and rewrite the dialogue so that both speakers ask questions.  Change the short answers to longer ones, to show that both speakers are interested in the conversation.  You may have to change some of the original sentences to fit in with new ones you add. 











1. Early, on Time or Late?

	The aim of this activity is to compare the concepts of time in the UK and the US with the concept of time in the students’ culture.




The concept of time differs in different cultures. Imagine the following events take place in the UK or the US. Decide whether you should arrive early, on time (at exactly the time the event is scheduled), or late. Put an X in the appropriate column.

· What have you learned about the concept of time in the UK and the US from this activity?

· Is the concept of time in those countries different to the concept of time in yours?



	
Event

	
Early
	
On time
	
Late

	
1 a business meeting

2 a school exam

3  a concert

4  a date

5  a job interview

6  a meeting with a
    friend

7 a film

8 a dinner party

9 a class at school

10 a wedding

11 a play

12 a graduation
     ceremony


	
	
	







4. Doing the Right Thing in the Right Way

	The aim of the following tasks is to consider appropriate behavior in the UK and US.



What would you do in each situation? Some times more than one answer is possible.  
Social Behavior in the UK and US

1.	British/American friends invite you to a party where you meet an interesting person.  What would you do?
 
1. Spend almost the entire evening talking to this person.
1. Talk to this person but then later mix and mingle with other guests.
1. Ask this person if they’d like to go with you to a nearby bar and talk.

2.	You’re a guest in a British/American friend’s home. Your friend asks if you would like something to drink. You really would. What would you do?

1. Say, ‘Yes, please.’
1. Say, ‘Yes, that would be lovely.’
1. Say, ‘No, thank you’ and wait for your friend to ask again.
1. Say, ‘That’s OK.  I can get it myself.’

3.	You’ve been having digestive problems for a week and have just started feeling better.  You meet a British/American friend at a party. Your friend says, ‘How are you?’  What would you do?

1. Start talking in detail about your problem.
1. Say, ‘Fine, thanks. How are you?’
1. Say, ‘Not bad, thanks. How are you?’
1. Nothing.

4.	When a British/American says ‘We have to get together soon’, what does she mean?

1. Call me tomorrow so that we can make plans.
1. I want to have a meaningful relationship with you.
1. I had a nice time talking to you and would like to get together with you some time in the near future.

5.	You’ve just been introduced to a British/American friend’s parents. What would you do?

1. Say, ‘Hello’, and bow.
1. Say nothing and shake hands.
1. Say ‘Nice to meet you’, (and shake hands).
1. Say, ‘Hi!’

6.    You’re short of time and run into a bakery to buy some bread. What do you do?

1. Run to the counter.
1. Acknowledge who is before you and wait your turn.
1. Make your way to the front claiming you only need one thing.
7.	You’re walking down the street and accidentally bump into someone. What do you do?

1. Keep walking and act as if nothing has happened.
1. Tell the person to watch where s/he is going.
1. Say, ‘I’m sorry.’	

8.	You’re at work and need to talk to a female senior colleague of 55 who has never married.  What would you call her?

1. Mrs. Smith				 	c.      Miss Smith
1. Ms. Smith					d.      Caroline		

Classroom Behavior in the UK and US
	
9.	You’re 20 minutes late for class. The teacher is explaining something to the class when you arrive. What would you do?

1. Go in, walk up to the teacher and apologize.
1. Wait outside the classroom until the class is over and then apologize to the teacher.
1. Knock on the door and wait for the teacher to tell you it’s OK to come in.
1. Go in as quietly as you can and take a seat.

10.	You’ve got a doctor’s appointment and need to leave class early. What would you do?

1. Not go to class.
1. Get up and leave the classroom when it’s time to go to your appointment.
1. Explain the situation to the teacher before the class.
1. When it’s time to go to your appointment, get up and explain to the teacher why you have to leave.

11.     You don’t know the answer to a question on a test. What do you do?

1. Try to answer the question the best you can.
1. Ask the person next to you for his/her help.
1. Quietly open your text book to find the answer.

12.	You’ve got a question about something the teacher has just said in class. What would you do?

1. Look confused.
1. Call out, ‘I’ve got a question.’
1. Raise your hand and ask the teacher to explain.
1. Wait and ask the teacher your question after class.

13.	You’re talking to a classmate, when the teacher comes in the room. What would you do?

1. Stand up to show your respect to the teacher.
1. Look up and greet the teacher.
1. Look down to show your respect for the teacher.
1. Look up and pay attention to the teacher.

14.	You’re attending high school in the USA.  How might you address your teacher?

1. Professor                           d.       Ms. Smith
1. Miss Smith                         e.      Caroline
1. Mrs. Smith                         f.       Teacher



5. Exploring Song Lyrics

	The aim is to increase the awareness of the cultural images and references used in pop songs.



Make sure you choose a song with cultural references. Songs that tell a story are recommendable.

Possible tasks could be to concentrate on the social cultural values as presented on the task sheet below or to concentrate on linguistic aspects as presented on handout.  

This task could be extended to having students bring in lyrics of songs and analyzing cultural aspects.  Music videos could also be analyzed in this way.

	Some Possible Questions for Discussion

Look at the questions below as you listen to the song.  Then discuss your answers with your group.

2. What is the main theme or idea of the song?
2. Which words tell you the main theme or idea?
2. What social or cultural values are reflected in the song?
2. Which of these values do you agree with?
2. Which of these values do you disagree with?
2. Do you think these values can be found all over the world or only in this specific country represented in the song?





6. Develop a Biography of a Person from the Target Country

	The aim of this activity is to have pupils take on the identity of someone their age from the target country discussed in class and to search for information about its culture which can easily be done on the internet.  



Pupils should decide on name, type of school, name of school they attend, hometown, street, hobbies, sports they like to play, family, occupation of parents etc. The activity can be done over a semester whereby each week another aspect of their identity is explored.  Towards the end of the project, pupils can take on their new persona in role plays in the target language. Pupils should be discouraged from taking the names of famous people.  As a compromise, they can be the relative of a famous person.

7. Cross-Cultural Misunderstandings
Although the British and Americans speak the same language, they sometimes speak at cross purposes. Look at the underlined words/phrases and write down what they mean in the respective countries.
.
1.	I just bought a new pair of pants.

	GB:
	USA:

2.	I prepared two different puddings for dinner.”

	GB:
	USA:

3.	The party will take place on 8.10.2004.

	GB:
	USA:

4.	A friend of yours tells you that when she has just bought a new wardrobe.

	GB:
	USA:
   
5.	Susie has a great recipe for biscuits.

	GB:
	USA:

6.	John was really pissed.

	GB:
	USA:

7.	Her office is on the first floor of the building.

	GB:
	USA:

8.	He said that he needs new braces.
 
   GB:
   USA:

9. She attended public school for 5 years.
   
   GB:
   USA:

10. Have you seen Chris’s new jumper?

 GB:
 USA:


8. Cultural Match

	The aim of this activity is to increase awareness of symbols and events in British and American culture and to increase awareness of symbols and events in the culture(s) represented by the class.



Before class prepare a list of pairs of corresponding American/British cultural items, for example, congress/parliament. In class, give each student a card and have them look for a student with an item that matches theirs.  When they have found their cultural match, they should write their pair of items on the board.

In a class discussion, the pairs can report to the class everything they know about their items.  After the discussion, students should work in small groups and provide equivalents for the items on the board from their culture.




Exercises on pages 13-18 adapted from:  Tomalin, B. & Stempleski, S. (1993). Cultural Awareness.  Oxford: OUP.




























Teaching literature across cultures can be challenging: 

· Readers invariably interpret texts in the light of their own world-view and cultural experience. It is not always easy to look beyond the beliefs, values, assumptions, etc. which readers bring to a text.

· The relationship between a literary text and the culture in which it is produced is highly complex, since few texts are mere factual representations of a culture.

· The selection of suitable texts can be quite complicated. For example, teachers may find a text in English by a writer of a similar cultural background to the group of students studying the text to be more culturally accessible than a text written by an author from a culture removed from the students’ experience. On the other hand, a text from a very different culture which deals with themes relevant to the students’ own context may also prove to be not only accessible but motivating as well because students have the chance to see how the issues are addressed in the respective culture.

· Readers may find it easier to respond personally to a text from within their own culture; however, there is a strong argument for exposing students to literature from other cultures as an enriching and exciting way of increasing their awareness of different values, beliefs, social structure etc. 

Being a student
We will now try to put ourselves in the position of learners and define the kinds of cultural problems our students may experience when reading literary texts. We will do this by reading three very different texts from around the world. One of texts is in translation, one of them draws on a rich oral tradition and one of them is taken from a British novel. Since the texts are extracts, you may have some problems positioning them. However, you should be able to focus quite easily on the cultural difficulties in each text. The aim of the section is to draw up a list of cultural aspects which we find difficult and could be problematic for learners. 

Task 1) Read through the following texts and then answer the questions below.

a. Are there any cultural references that puzzle you or do not seem clear? Are there any sections of the text where you felt you understood individual words, but not their ‘meaning’? Underline those sections where you required more information to understand the text fully and try to identify the type of comprehension problem you experienced.

b. How would you describe your responses when reading the texts? What kind of feelings did you have while reading? Did these change according to the text type?

c. How accessible did you find the texts? Could you draw on your knowledge, experience, certain strategies to understand the texts? If yes, what?

d. Can you guess what society is being described in each text? Do you recognize where any of the texts are from?



Considering cultural aspects in texts

Here is a list of some cultural aspects to consider when using literary texts with students. Examples to illustrate these aspects are taken from the three texts you have just read and discussed. While preparing tasks and activities to use with a literary text, you could refer to this list in order to identify the kinds of problems might encounter when reading the text.

Task 2) Read through the list and tick any of those that you mentioned in Task 1. Would you add any other aspects to this list?

1. Objects or products that exist in one society, but not in another (e.g. ogene in Text A, cucumber sandwiches in Text B).

2. Proverbs, idioms, formulaic expressions which embody cultural values (e.g. ‘Moon, may your face meeting mine …’ in Text A).

3. Social structures, roles and relationships (e.g. number of wives in Text A, role of women in Texts B and C, hierarchies based on wealth or rank in Text B, relationships between parents and children in Texts A and C).

4. Customs/rituals/traditions/festivals (e.g. Eights Week in Text B or Welcoming the Moon in text A).

5. Beliefs/values/superstitions (e.g. the meaning of the posture of the moon in Text A, mortifying the flesh in Text C).

6. Political, historic and economic background (e.g. England in the 1920s for Text B, the Chinese Revolution for Text C).

7. Institutions (e.g. the compound in Text A, the Unions in Text B).

8. Taboos (e.g. discussion about the dead as in Text C).

9. Metaphorical/connotative meanings (e.g. the moon in Text A, Oxford in Text B).

10. Humor (e.g. Is calling someone ‘ant-hill nose’ as in Text A a genuine insult or merely humorous?).

11. Representativeness – to what slice of a culture or society does a text refer? Does it describe a particular class or subgroup? (e.g. how far does Brideshead Revisited, from which Text B is taken, represent life in England in the twenties?)

12. Genre – how far do different genres translate cross-culturally? Will students understand if a text is meant as a fable/representation of oral history in writing, etc?
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Strategies for overcoming cultural problems

Task 3) Look at the three texts in Task 1 and in pairs or small groups write down any strategies or activities you could use with students to help them cope with the cultural aspects of the text in the boxes below. 

	Text A
















	Text B















	Text C














Task 4) Compare the ideas you came up with in task 3 with those which follow. Are any of your ideas similar to those suggested?

· Personalizing. Introduce students to the theme of the text by making it relevant to their own experience, for example:

a) A family gathering: Think of a situation in which you and your family last spent time together. Where were you? Why were you together?  Did you all get on together? Now read Text A. What occasion is being described? Who is there? Are they all getting on with each other?
b) Think of a situation in which someone you know has been sad. Why? Could you do anything to help them? Tell your partner about it. Then read Text C and write down who is sad and why. 

· Providing explanations/glosses. Provide brief cultural information in a note or gloss, for example:

a) a compound: an enclosure in an African village containing a collection of huts where a man lives with his wives and children (Text A).

b) Gilbert and Sullivan: a playwright and a composer (both British) who wrote a series of popular, satirical operettas (Text B)

· Asking students to infer cultural information. Provide questions designed to encourage students to infer cultural information from a text by making this information explicit, for example:

a) From the references to Lunt in the extract from Brideshead Revisted (Text B) do you think that a scout at Oxford university is:
i. A student who shares a room with another student who is senior to him or her?
ii. A servant in an Oxford college?
iii. A close friend of a student?
b) Do you think that an ogene (Text A) is:
i. A kind of leather drum used to summon people?
ii. A musical instrument of some kind?
iii. An iron gong which is beaten with a stick?

· Making cultural comparisons. Get the students to brainstorm ideas about their own society and then compare them with those in the text, for example:

a) Think about a celebration or festival held by students in your country. Then fill in the first column of the following chart.
	
	Your country
	Oxford

	Name of festival/celebration
	
	

	Reason for holding it
	
	

	Where festival/celebration held
	
	

	Way in which it is celebrated
	
	



Now read the extract from Brideshead Revisted (Text B) and complete the second column in the chart. What similarities or differences do you notice between the celebrations or traditions described in the two columns?
b) In your country are there any particular beliefs or superstitions relating to the moon? Write them down and then discuss them with your partner. Now read the extract Arrow of God (Text A). What beliefs or superstitions about the moon do you notice in this text? Are they the same as, or different from, the ones you mentioned yourself?
Alternatively, you could ask students to take notes about any customs or beliefs described in a text before brainstorming ‘parallel’ customs or beliefs in their society.

· Making associations. Get students free-associating around a word or phrase that might have particular connotations or even figurative meanings for a native speaker of the given language. How do these connotations compare from one country to another and from one individual to another? Do these words take on any particular symbolic meaning in the text? For example:

a) Birthday (Text C)
b) The moon (Text A)
c) Oxford (Text B)

· Providing cultural background information as viewing/reading/listening comprehension. Give the students a mini-comprehension, to view, to read or to listen to, which provides more information about particular cultural aspects of the text. Then get them to apply this information to the text they have just read, for example:

a) A brief reading comprehension about the Chinese Revolution (for Text C, The Dragon’s Village)
b) A brief listening comprehension about the dominant themes in the writings of Chinua Achebe (for Text A, Arrow of God)

· Extension activities. The following selection of post-reading activities require students to think critically about, and become personally involved in, the cultural aspects of the text they have just read, for example:

a) Roleplay/Simulation: Imagine you are students and university teachers at Oxford university in the days before most colleges admitted both male and female students. Colleges were usually for men only, although there were some colleges exclusively for women.  Decide who will take the role of a university teacher and the role of a student. Then discuss whether or not the colleges should become mixed or whether the sexes should be kept separate. (Text B)
b) Discussion: What are the advantages and disadvantages of an arranged marriage?
 (Text C)
c) Project work: Ask students to do research on the changes in British society after the First World War and then display their findings on posters and/or in presentations. (Text B)
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(Materials adapted from: Lazar, G. (1993)  Literature and Language Teaching. A guide for teachers and trainers.)
	Here is an example of using a literary text to discuss generalizations and stereotypes of the target cultures.



The Blind Men and the Elephant

Pre-reading Task: Using only three adjectives, try to describe an American and a British person. Compare your lists with your partner. Did you choose any of the same words?

An American                   1. _____________   2.  _____________   3.  _____________   

A British Person              1. _____________   2.  _____________   3.  _____________   
 
While-reading Task: Listen to the following famous tale and fill in the blanks.

THE BLIND MEN AND THE ELEPHANT
Six blind men and a young ____________ went into a forest to find ____________elephant. Obviously, none of the blind men ____________ ever seen one, but they wanted ____________ find out what an elephant was like. They did ____________really know what to expect. The young child directed the ____________ to where an elephant was standing.

	The first ____________ ran into the side of the elephant and said, ‘____________ elephant is like a wall.’

	The second man ____________ the tusk of the elephant and said, ‘This elephant is ____________ a spear.’

	The third man ____________ the trunk of the elephant with his hands and ____________, ‘The elephant is like a snake.’

	The fourth man ____________ the elephant’s ear and said, ‘This elephant is like ____________ fan.’

	The fifth man reached out ____________ hand and felt the elephant’s knee and said, ‘It’s like a ____________.’

	The sixth man grabbed onto ____________ tail and said, ‘This elephant is a rope.’ 

	Each of the blind men ____________ that his judgment was correct. In fact, the ____________ argued for years, insisting that their personal opinion was the right one. 


Post-reading Tasks:

a. Now reread the tale. What do you think the message is?

b. Look back at your list of three adjectives that you chose to describe an American and a British person. Do you believe that it is possible to describe a person from those cultures using only three words? Three hundred words? Three thousand words?

c.  Think of two statements that you believe describe Americans and the British. Write those statements here and compare with other students in the class.
Americans
1. _____________________________________________________________

2. _____________________________________________________________

The British
1. _____________________________________________________________

2. _____________________________________________________________

d.  In your own words, write a definition for stereotype and fact. 

0. stereotype

0. fact

e.  Read the following sentences and decide whether each one is a stereotype (S) or fact (F).

1.  ______ All British people eat fish and chips.

2.  ______ A 2006 poll found that football is the most popular sport in the UK.

3.  ______ The British are very reserved. 

4.  ______ According to the U.S. Department of Commerce, 99% of American kindergarten 
 teachers are female.

5. ______ Americans smile at people they don’t even know.

6. ______ Based statistics from the Department of Education, over 2% of children in the USA are  homeschooled.  
                  
Extension:  Students could be asked to write their own sentences about the UK /USA and then decide whether they are stereotypes or facts. Depending on students’ level, teachers could also introduce qualifiers (e.g. generally, generally speaking, often, frequently, perhaps, it is often the case) to indicate that a statement is true most of the time, but not always.

THE BLIND MEN AND THE ELEPHANT
Six blind men and a young child went into a forest to find an elephant. Obviously, none of the blind men had ever seen one, but they wanted to find out what an elephant was like. They did not really know what to expect.
The young child directed the 6 blind men to where an elephant was standing.
The first blind man ran into the side of the elephant and said, ‘An elephant is like a wall.’
The second man touched the tusk of the elephant and said, ‘This elephant is like a spear.’
The third man grasped the trunk of the elephant with his hands and said, ‘The elephant is like a snake.’
The fourth man felt the elephant’s ear and said, ‘This elephant is like a living fan.’
The fifth man reached out his hand and felt the elephant’s knee and said, ‘It’s like a tree trunk.’
The sixth man grabbed onto the elephant’s tail and said, ‘This elephant is a rope.’ 
Each of the blind men said that his judgment was correct. In fact, the blind men argued for years, insisting that their personal opinion was the right one. 

Adapted from: Delk, C. (1997)  Discovering American Culture. Ann Arbor: Michigan University Press
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The Onion Game

Possible questions for each layer of the onion:

Grey Sheet

1. What do I like to wear?
2. What music do I like?
3. What do I like to eat?
4. What are my hobbies?
5. One habit that I have is . . .
Light Blue Sheet

1. What do I notice in other people?
2. What does my social life look like?
3. What do I talk about with my friends?
4. How do I like to spend my free time? 
Yellow Sheet

1. One good thing about me is that I . . .
2. One bad thing about me is that I . . .
3. ‘To grow up’ for me means . . .
4. In 10 years I will be . . . 
Dark Blue Sheet

1. What do I believe in?
2. What are my values?
3. What would I never do?
4. The reason I decided to become a teacher is . . .



Source: http://www.salto-youth.net/tools/toolbox/                   

USA and UK Cards


Congress						Parliament


President						Prime Minister


Baseball						Soccer


White House					10 Downing Street


Bill  of Rights					Magna Carta


Stars & Stripes					Union Jack


Times Square					Piccadilly Circus
New York Times				The Times


Burger & Fries					Fish & Chips


Harvard						Oxford & Cambridge


Star Spangled Banner				God Save the Queen


Peanut Butter					Marmite


Myrtle Beach					Blackpool

Brad Pitt						Hugh Grant


Central Park					Hyde Park


Smithsonian Institute				British Museum


Woodstock					Glastonbury


Greenwich Village				Covent Garden


U.S. Open 					Wimbledon
in Flushing Meadows	


1766 						1688
Declaration of Independence		The Glorious Revolution		












Products: Literature, Folklore, Art, Music, Artefacts


Behaviors: Customs, Habits, Dress, Foods, Leisure


Ideas: Beliefs, Values, Institutions
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