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WS17-18
	Topics:

Topics that I have planned for this semester. Depending on your interests and issues that arise in your teaching placement, we might make some changes. 


	Homework: Find detailed instructions for all assignments on Moodle
We will make up the time of the cancelled sessions by working a bit longer every week. 
As discussed in class we will start at
15.00 and work till 16.45









	Pack

	1
3.10.
	In a Nutshell…. 
Course overview and assessment
Course Resources and Dialectical Journal
Unique Minds and Learning Differences: Brainstorming
Jigsaw activity: DiA, chapter 1

	A1: Revise and complete your mindmap

A2: Read “What Differentiated Instruction Is and Isn’t” and write an entry into your dialectical journal.

Order your textbook: Differentiation in Action (J. Dodge)

	for activity 3
unique minds --chapter 1 copies DiA
(5x)

	10.10.
	cancelled
	Start working on your class observations. Use the observation sheets in the Practicum brochure. Do 3 different observations by December 12th.
	

	2
17.10
	Catering for the needs of all learners
The Nonnegotiables of Differentiated Instruction

Groupwork: The Tomlinson Model (Choiceboard)
	A3: polish your version of the Tomlinson model

A4: Read chapter 2 in DiA and do the tasks in the study guide.
	padlet QR codes
questions….

	24.10.
	cancelled
	
	

	3
31.10.
	Building competence: How does learning work?
Meaning and Sense: “Two Essentials for Durable Learning”
What teachers need to know about the human brain.
	A5: Read chapter 3 in DiA  and read or watch at least one of the articles or videos from the Symbaloo choiceboard provided on moodle. 

Then select one of the “choice homework options” on page 54 of DiA. Upload your work to moodle.


	Padlet QR competences

Sense-and Meaning copies 12x (in my file- pps2-my-prep) 

Brain ppt on stick

	4
7.11.

	The importance of choice
1.Share your choice homework in groups and present the best ideas in the plenary.
2. Teacher input: 
· Free homework
· Magazines
· gibsters.com
· readingiscool
3. Create choice homework options for one of your classes
4. Present your ideas in the plenary

	A6: Complete and polish the choice board that you have started in class. Use pp 67-68 to help you.

A7: Bring at least one good lesson plan that you have created in your practicum and be prepared to present it in class. Have your materials ready (on paper or your tablet or laptop to show in a group and on a USB stick or online to present it on the projector. We will be working with your lesson plan in class.
	

	5
14.11.
	Bloom’s levels of complexity

1. A short video
2. What’s on your mind? (Today’s meet)
3. 3. In groups: Analyze your lesson plans according to Bloom’s taxonomy. 
Then improve your lesson plan by adding activities at different levels of complexity.
	A8: Complete and polish one of your lesson plans by adding activities at three levels of complexity. Upload your revised lesson plan to moodle. Indicate the levels of complexity clearly.
A9:  Read chapter 5 in DiA:    Answer the "How I am Smart" questions on p. 94 for yourself to find out your preferred intelligences. Then create a set of  four "Gardner in Bloom Activities" (like p.99) for a topic that is relevant for one of your practicum classes.

	

	21.11
	cancelled
	A10: Write an entry in your dialectical journal. Reflect upon the topics choice and Bloom’s complexity levels.
What are your experiences and opinions about this?

	

	6
28.11.
.
	Multiple Intelligences

Sharing Gardner in Bloom activities with the class
More examples 
· booklets (blank sheet)
· creative book presentations
· genius hour

	A11: Read chapter 6 in DiA and prepare a "cheat-sheet" for yourself. Chapter 6 is about organizing flexible groups in the classroom.  Collect lots of ideas for breaking up the traditional teacher-directed classroom. Describe each one in just a few words. Choose any format that suits you: a list, a table, a diagram, a mindmap... Only include ideas that you would like to try in your future teaching. If an idea does not appeal to you at all, leave it out.
Read pages 199-223 in Jim Scrivener, Classroom Management Techniques and add the ideas to your "cheat-sheet". 
Be prepared to present your collection in class next week.

	first share in groups, then each group presents at least one set of GiB activities. 

	7
5.12.
	Flexible Groupings
· Classroom arrangements
· Useful tools for flexible groupings
· Groups create a poster
· Gallery Walks

	A12: Read chapter 7 in DiA and take notes in your dialectical journal.

A13: Upload your three classroom observation sheets to Moodle. We will work with them in class next week.
	

	8
12.12.
	Readiness: Tiering Lessons 
and teaching for different age groups
· Today’s Meet
· Plenary discussion
· Design materials for a tieredactivity
· Gallery Walks

	A14: Finish and polish your tiered lesson materials and upload them to Moodle.

A15: Watch some of the videos on classroom management and/or (re)read chapter  6  in Jim Scrivener, Classroom Management Techniques.
Write an entry in your dialectical journal. Collect lots of ideas in column 1 and reflect on them in column 2.

	

	9
9.01.
	Classroom Management and Discipline
· Sharing our findings
· Create a discipline toolbox 
· Dealing with tricky situations
	A16: Choose one or two differentiated activities that you are proud of. Plan your presentation well and use lots of visuals and media to get your message across. You have about 5 minutes to present your materials + 5 minutes discussion time after each presentation.
	

	10
16.1.
	Creating a DI Toolbox
In the last three sessions we will be sharing and presenting good materials, tasks and lesson plans for differentiated learning. Each student will have to present their highlights so you all leave this course with lots of good ideas for reaching all learners.
	presentations continued
	

	11
23.1.
	Creating a DI Toolbox
	presentations…
	

	12
30.1.
	Creating a DI Toolbox: tying up loose ends
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Materials for Session 2:
QR codes
Some color pencils, markers, felt tip pens




Padlet: questions are more important than words, PPS2, section 2
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Padlet for Associations with the term COMPETENCES
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Carol Ann Atomlinson, The Differentiated Classroom, ASCD, 2014, p. 63 -64
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	For Exit Cards: 
Todaysmeet
http://today.io/1sQQR











Today’s Meet: for Exit Cards:
www.todaysmeet.com
username: email
pw: m
go to the room PPS2-WS-2017 – then click on the MORE dots on the right, open projector view!!!
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Good Curriculum as a Basis for Differel

Two Essentials for Durable Learning

Over the years, I've been fascinated by how savvy students are about what
goes on in classrooms. I have had young adolescents say to me with diagnostic
precision, “Her class is lots of fun. We don’t learn a whole lot, but it’s a fun
class.” They understand the opposite situation, too: “We're learning math, I
suppose, but it always seems like an awfully long class period.”

These students voice an implicit awareness that two elements are required
for a great class: engagement and understanding. Engagement happens when
a lesson captures students’ imaginations, snares their curiosity, ignites their
opinions, or taps into their souls. Engagement is the magnet that attracts
learners’ meandering attention and holds it so that enduring learning can
occur. Understanding is not just simply recalling facts or information. When
learners understand, they have “wrapped around” an important idea, incor-
porating it accurately into their inventory of how things work. They own
that idea.

Brain scientists often use two slightly different terms for the two elements
required for enduring learning—meaning and sense. Meaning refers to con-
nections between the content and one’s own experience and life. Sense refers
to the learner’s grasp of how something works and why. Meaning is a close
match for engagement, and sense is a close match for understanding (Sousa &
Tomlinson, 2011 ). In either case, the message is the same. Students don’ really
learn if they don't connect with or don’t understand the content they study.

A student who understands something can do the following:

° Use it.

e Explain it clearly, giving examples.

e Compare and contrast it with other concepts.

® Relate it to other instances in the subject studied, other subjects, and
personal life experiences.

e Transfer it to unfamiliar settings.

® Discover the concept embedded within a novel problem.

® Combine it appropriately with other understandings.

® Pose new problems that exemplify or embody the concept.

® Create analogies, models, metaphors, or pictures of the concept.

® Pose and answer “what if” questions that alter variables in a problem-
atic situation.

B
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e Generate questions and hypotheses that lead to new knowledge and
further inquiries.

e Generalize from specifics to form a concept.

o Use the knowledge to appropriately assess his or her own performance
or that of someone else (Barell, 1995).

Lessons that are not engaging let students’ minds wander. They fail to
make the case for relevance because students don't connect the content to
what’s important in their lives; students have little long-term use for what
they might “learn” in such lessons. Lessons that fall short of developing stu-
dents understanding of the big ideas or principles that govern the discipline
leave students without the capacity to use what they learn in meaningful
contexts. Thus, lessons that fall short of engagement and understanding have
little staying power and diminish both students’ enthusiasm for learning and
students’ power as learners.
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