Kurztitel des Projektes: Exploring mindset dynamics in foreign language learning
Langtitel des Projektes:
Fünf Stichworte zum Projekt: mindsets, dynamics, qualitative, 
Forschungsfelder:
Kurzbeschreibung des Projektes (max. 2.000 Zeichen inkl. Leerzeichen):
The overall aim of the project is to contribute to a greater understanding of mindsets in the specific and under-researched domain of foreign language learning (FLL). The project is designed to explore the dynamics of learner mindsets across 3 different educational settings as well as across a temporal dimension. In the course of the project, teaching materials will be designed to promote a growth mindset in respect to FLL and these will be made internationally available on conclusion of the project. 
Informed by an Exploratory Practice framework, the project is unique in its scope as it will incorporate multiple levels of participants including school pupils, school teachers, university student trainee teachers and university academics. It is hoped that the school pupils taking part in the project will enhance their own mindsets in respect to FLL and gain an increased awareness of the role of mindsets in multiple domains in their lives – both academic and non-academic. They will also get the opportunity to conduct small-scale, longitudinal, qualitative research of their own. Working in cooperation with university staff, they will also be able to present their results publically orally and in written form. It is also envisaged that some of the students may wish to pursue this topic further for their Matura special topics. The school teachers will also gain an insight into the role of mindsets in learning and will cooperate in developing intervention materials that they will have available for use with future classes. Further, the teachers will be invited to work on the emergent data with the university staff in producing publications depending on their willingness and personal commitments. The trainee teachers at the university will gain vital experience in materials design for enhancing learner FLL mindsets as well as important insights related to CLIL materials design generally. In addition, they will have the opportunity to empirically evaluate their materials through a systematic programme of research. They will then have the chance to use their academic English to write professionally about and disseminate their research findings. It is hoped that this hands-on research experience will contribute to their awareness of research issues in preparation for their future theses, which it is hoped may ultimately also focus on this topic. The university staff will benefit from the project through the inclusion of practice-based perspectives and professional dialogue with the school teacher colleagues in respect to data collection and analysis to ensure the inclusion of ‘multiple voices’ in research studies and reports.  
Die drei wissenschaftlichen Hauptziele des Projektes:
Kurz und pointiert. MAXIMAL DREI ZEILEN PRO ZIEL!

· To explore learner mindsets across 3 different educational settings in respect to different subject domains, focusing in particular on the domain of Foreign Language Learning (FLL)
· To develop internationally unique teaching materials to enhance learner mindsets in respect to language learning and evaluate their use from the learner perspective 
· To investigate the potential dynamics of FLL learner mindsets across a one-year period following an intervention using a programme of specially designed teaching materials
Ausführliche Projektbeschreibung (max. 10 Seiten):
SEE BELOW FOR EXPECTED FORMAT
The aims of the study are manifold and it is hoped that multiple sets of participants will benefit from participation in the project. Essentially, the proposed study hopes to extend understandings of the psychological construct of mindsets, also known as implicit theories, in respect to the domain of Foreign Language Learning (FLL). It aims to develop specialist teaching materials inspired by theoretical insights in the area of CLIL which will be internationally unique for helping to enhance learner mindsets in the FLL domain. In empirical terms, it will facilitate multiple levels of research involving all participants to systemically investigate the complex and situated nature of mindsets across different educational settings and dynamically across time following the intervention project involving the specialist materials developed in early stages of the project. 
In Second Language Acquisition (SLA) studies, mindsets would fall into the field of beliefs research in SLA which has been growing in significance in recent years and is seen to be an upcoming, vibrant area of research (see, e.g., special issue of System 2011 on beliefs). It is generally widely accepted in SLA and other areas of educational research that learners’ beliefs systems play a critical role in how they interpret their experiences, direct their behaviours and manage their learning (Wenden, 1998). A particular set of beliefs that remains surprisingly under-researched in SLA, despite the prominence assigned to it in psychology-based studies, are ‘implicit theories’. These theories represent the fundamental, core beliefs that individuals hold about the nature and malleability of various aspects of the human condition such as ability, intelligence and personality. In particular in respect to beliefs about the malleability of intelligence, they have been shown to affect approaches to learning and to play a crucial role in connecting motivation, attributions, goals, strategies, and self-concept. As such, they are best understood as a network of beliefs and self-regulatory processes linking a range of psychological variables that have long been recognised as crucial factors in successful learning outcomes. 

These sets of beliefs, known in psychology as implicit theories, have been categorised by the leading scholar in this area, Dweck (1999), into two types: an entity theory and an incremental theory. A person holding an entity theory of intelligence is likely to believe that an individual’s intelligence is a fixed quantity which cannot be changed. In contrast, a person subscribing to an incremental theory believes that people have the capacity to develop their intelligence. Dweck (2006) also uses the more accessible term ‘mindsets’ and the implicit theories outlined above correspond to two mindsets: a fixed mindset, a belief in the fixed nature of ability or intelligence, which is consistent with an entity theory, and a growth mindset, equivalent to an incremental theory. In this proposed programme of research, we have chosen to adopt the mindsets nomenclature as we have found it to be more readily understood by a wider audience (including students and teachers who are part of the target audience for this study) and we also feel that it better captures the comprehensive and pervasive nature of the construct. As Dweck (2006, p 209) explains: “Mindsets frame the running account that’s taking place in people’s heads. They guide the whole interpretation process.” 

Mindsets are crucially important in learning processes as they reflect a way of thinking that guides and directs a learner’s behaviour, effort, persistence and motivation, connecting various key aspects of an individual’s psychology. Those who hold a fixed mindset see talent as the key to success and feel that having to exert effort is a sign of weakness; effort is something for those who lack talent. Their driving goal is to look smart without expending any effort. These people also tend to fear failure and this can lead them to avoid challenges and to give up easily when faced with difficulties. A fixed mindset can thus disempower learners, leaving them helpless, confined by the limits of their supposed ‘innate’ abilities. In contrast, people with growth mindsets believe in their capacity to improve, driven by a desire to learn and develop their abilities or intelligence. This leads them to seek out new challenges and opportunities for learning; they persist in the face of difficulties and see effort as the key to success. This puts learners in control of their own development and success, and it can be highly empowering. 

Clearly, believing that you have to look smart and that having to work hard is a sign of a lack of ability is a terrible combination of beliefs for any learner to hold, but for foreign language learners the consequences may be even more profound. Learning a foreign language is a long, difficult process that demands sustained effort and motivation over an extended period of time. Almost all language learners encounter difficulties and ‘failure’ at some point, therefore, it is especially important that they hold a growth mindset to help them cope with potential setbacks. In order to achieve linguistic proficiency, learners need to develop an approach that encourages persistence, long-term motivation, learning-oriented goals and a willingness to embrace strategic hard work over an extended period of time. These are all characteristics consistent with a growth mindset. 

A central characteristic of mindsets is their domain-specific nature. This means that, as Dweck et al. (1995, p. 269) argue, “People need not have one sweeping theory that cuts across all human attributes.” Individuals may hold different mindsets for different areas of their lives, such as intelligence, creativity, athletic ability, relationships, or personality. Although there is likely to be some interaction between domains, these mindsets can operate relatively independently of each other. It may be possible, for example, for someone to hold a strong fixed mindset in the domain of art, believing that artistic abilities depend on an innate gift for art, while holding a strong growth mindset with regards to athletic ability, believing that success is possible for anyone prepared to put in the requisite effort and practice. 

Mindsets have been examined in domains where natural or innate talent is popularly believed to be essential to success, such as music and sport (Martin, 2008; Ommundsen, 2001). However, despite the widespread perception (see Graham, 2002; Mori, 1999) of a ‘natural’, innate aptitude for language learning, very little attention has been paid to the role of mindsets within the field of applied linguistics (for exceptions, see: Mercer & Ryan, 2010; Ryan & Mercer, 2011). There is therefore an urgent need for further empirical studies to explore the nature of the construct in this domain which may possibly have a greater propensity for a debilitating fixed mindset than other academic domains.

Perhaps one of the most important characteristics of mindsets for educators is their potential for change. Despite their deep-rooted nature, several studies have shown that mindsets are dynamic and that interventions can lead to changes in a person’s mindset and motivation (see Aronson, Fried, & Good, 2002; Good, Aronson, & Inzlicht, 2003). For example, in a study with children in New York, Blackwell et al. (2007) carried out an intervention study where pupils took part in a series of workshops in which they learnt about the brain and were taught that intelligence is malleable. They found that not only did the pupils’ grades improve but their motivation was also enhanced. It is this framework of intervention studies to enhance learner mindsets that forms the backdrop for the central rationale to this project. 
Further theoretical support for pedagogic interventions designed to foster growth mindsets in learners can be found in Feuerstein’s theories of structural cognitive modifiability and mediated learning experience (Feuerstein, 1990; Feuerstein & Feuerstein, 1991). The essential premise of Feuerstein’s theories is that intelligence is not fixed, but rather that it can be modified and developed through appropriate mediation. Such mediation is defined as “an intentional interaction with the learner, the purpose of which is to enhance the learner’s understanding beyond the immediate experience and to help the learner to apply what is learner in broader contexts – goals that often go beyond the simple transmission of knowledge” (Feuerstein, Feuerstein & Falk, 2010, p. xviii). This distinction between mediation and teaching, the transmission of knowledge and lifelong learning skills, is an important one that remains unexplored in language education and which this study also in part seeks to address (see Williams and Burden, 1997). As the study intends to develop an intervention programme focusing explicitly on mindsets within the domain of foreign language learning, it will be one of the very few studies worldwide, to the best of our knowledge, to design and evaluate an intervention programme specifically for this domain. 
In terms of methodological design, this study will take a qualitative, situated approach in order to best capture contextual variation and the inherent complexity of the mindset construct. Given the recent interest in situated studies of psychological constructs (Ushioda, 2009) and the findings from mainstream psychology that emphasise the need for context-sensitive understandings of mindsets (e.g., Murphy & Dweck, 2010), an approach is required that can explore the situated and potential contextual variation across settings and therefore a qualitative design is the most appropriate for this study's aims. Further, in line with contemporary socio-dynamic perspectives on motivational constructs (Dörnyei & Ushioda, 2011), the study also intends to examine the potential dynamics of mindsets across time. Given the inherent complexity of  mindset beliefs and the fact that any dynamic developments may be subtle, these serve as further compelling arguments in favour of a qualitative approach, as has indeed been advocated more recently in respect to other related dimensions of learner psychology in line with complexity perspectives (e.g., Dörnyei, 2011; Mercer, 2011). 
The entire project will be informed by an Exploratory Practice (EP) framework (Allwright, 2003). Exploratory practice is the ideal framework for facilitating cooperation between practitioners, learners and researchers. Essentially, similar in certain respects to action research models, EP is a form of practitioner working (not just researching) that recognises the value of bottom-up perspectives and the validity and need for researchers to engage with real-world, experience-based voices such as those of teachers and learners. Exploratory Practice involves practitioners (e.g., preferably teachers and learners together) working to understand aspects of learning using normal pedagogic practices as investigative tools, so that working for understanding is part of the teaching and learning, not extra to it as much action research is, in order to contribute to both teaching and learning as well as professional development, both individual and collective (Allwright, 2003: 127 – 128). In contrast to action research, exploratory practice emphasises the active involvement of learners and values the pedagogical dimension as equally important alongside research concerns. As such, this framework forms the perfect backdrop for the Sparkling Science project proposed. It means that it can help to ensure that all participants (teachers, academics, learners and students) will be given equal ‘voices’ and that not only will quality research emerge but also the regular pedagogy will be enhanced by the project and will maintain equal importance alongside the research dimension. 
Essentially, the project is designed to run in 6 main phases over a longitudinal timescale which is essential in order to explore the dynamics of learner mindsets.

In stage 1, trainee teachers at the university along with the 3 teachers from each of the schools will receive training and input on the concept and effects of mindsets. The trainee teachers will then focus on developing and trialling teaching materials to enhance language learning mindsets under the guidance of one of the project tutors at the university. Ultimately, the aim is for the group to write a research report on the use and design of the materials and also to publish the materials. 

In stage 2, pupils in year 8 classes in each of the schools will then begin their work on the project. Firstly, they will be asked to write about their role models and explain why these individuals are so inspirational. They will also be asked to write their language learning autobiographies. These texts will be used as data to help elucidate the nature of the learners’ mindsets at the outset of the project but will also serve a pedagogical purpose, namely the use of the foreign language (in this case English) for content-based teaching, as well as the non-linguistic development of their mindsets. In class, they will also be asked to complete a short questionnaire about their mindsets. Together with their peers and under the guidance of their teachers who have taken part in stage 1 mindset training, the pupils will then discuss their responses as well as their extended texts – all of this will be done in English throughout. As a class, they will explore the distinction and role played by effort and natural talent in achievements and those of their role models. The in-class discussion and input sessions will also be video-taped. These data on learners’ initial mindsets will be evaluated by the university researchers, in order to explore mindsets across 3 different educational settings in respect to learners and different subject domains.

In stage 3, there will be a series of input sessions of explicit teaching about the nature of mindsets using the materials developed by the trainee teachers at the university. It is envisaged the trainee teachers will also be able to gain additional teaching experience by running these sessions in the schools using their mindset materials together with the 3 regular school teachers as mentors. The trainee teachers will be asked to keep a journal and each session will be video-taped. These data will be used by the trainee teachers to evaluate their materials and teaching under the guidance of the university tutor and with recorded feedback from the regular school teachers. 

For the pupils at the schools, this is where their active research phase begins. Following the input, they will be asked to keep a journal noting down every encounter and experience that they have which they feel is indicative of a certain mindset in any domain. This could include, for example, feedback from significant others, conversations with peers, TV programmes, films, newspaper articles, coursebooks, photographs, advertising etc. These journals and collages of material will serve as data for the learners to explore the mindset messages they encounter on a daily basis over a 2-week period. 

In stage 4, the pupils will receive input about how to approach the analysis of such textual data and visual data from university researchers. They will also be shown how to present research findings in the form of conference poster presentations and will be given some explicit teaching in academic English. It is anticipated that this could take place as an extended workshop session at the university to help learners to also see and experience for themselves the working of the academic institution and researchers. 

In stage 5, learners will then present their findings from their observations to other pupils at their schools in the form of a poster presentation conference run in English. This would ensure a domino effect and further benefits of the project for other learners and teachers at the schools not directly involved in the project. The pupils will then also have the chance to collectively as a group write up their findings in direct cooperation with their teachers and the university staff. The pupils will also be interviewed in focus groups to reflect on their experiences with the project. These data (learners’ findings, presentations and focus group interviews) will be used by trainee teachers as further feedback on their materials to complement the videos and journals from the input stage. With the support of their university tutor, they will analyse these data and collectively write on their experiences of designing the materials and the feedback on their use. The university staff will also work with these data to establish another stage of the dynamics of the learners’ mindsets. 

In stage 6, 6 months after the end of the project and poster conference, the same school pupils will firstly be asked to write a text describing their ideal language learner and what they believe is important for being a successful language learner. Using this indirect method, it is hoped to be able to capture any potential changes or references to mindsets and role models without recalling directly the project or any of its related materials. In addition, the pupils will also receive the same questionnaire as they received before the mindset intervention in stage 2. These data will be used by the university staff to explore the long-term dynamics of the learners’ mindsets and to examine the potential lasting effects of the mindset project on learner mindset development. 

We anticipate that this project will be of considerable benefit to all those who take part at the multiple levels and contexts of professional development. There are a range of forms of output from this project. We intend a series of research articles, a collection of teaching materials for enhancing mindsets in the field of language learning, a website, possible Matura special topics and Master’s theses as well as a two-day international conference at the end of the project. 

Bitte gliedern Sie die Beschreibung wie folgt:

a) Forschungsziele inklusive Begründung ihres Innovationsgehaltes

b) Stand des Wissens im Hinblick auf aktuelle Untersuchungen zum betreffenden Forschungsgegenstand

c) Wissenschaftliche Herangehensweise

d) Methoden der Zusammenarbeit: Bitte beschreiben Sie in diesem Abschnitt sowohl die Form der Zusammenarbeit

zwischen WissenschafterInnen und SchülerInnen als auch der Zusammenarbeit zwischen WissenschafterInnen und

LehrerInnen (bei Einreichungen der Kategorie 2 jedenfalls auch die Form der Zusammenarbeit mit

angehenden LehrerInnen).

e) Mehrwert, der durch die Zusammenarbeit mit SchülerInnen für die WissenschafterInnen entsteht

f) Mehrwert, der durch die Zusammenarbeit mit WissenschafterInnen für die SchülerInnen entsteht

g) Geplante längerfristige Kooperationen mit den beteiligten Schulen: Bitte beschreiben Sie in diesem Abschnitt

Überlegungen zu längerfristigen niedrigschwelligen Formen der Zusammenarbeit, die auch nach Auslaufen der

Förderung Bestand haben könnten (bei Einreichungen der Kategorie 3 jedenfalls auch konkrete

Implementierungsschritte, die bereits parallel zum geförderten Vorhaben umgesetzt werden).

h) Beabsichtigte Verbreitung der wissenschaftlichen Ergebnisse (Publikationen und Tagungen)

Zeit- und Arbeitsplan

Kostenplan
Bitte gehen Sie dabei auf folgende Punkte ein:

a) Personalkosten: Geben Sie für jede/n Mitarbeiter/in Folgendes an:

1) Aufgaben im Projekt

2) Personenmonate

3) Kosten

4) Berechnungsgrundlage der Kosten

Overheadkosten können als Pauschalzuschlag in der Höhe von 20 % der zurechenbaren Personalkosten gefördert werden.

b) Werkverträge: Geben Sie für jeden Werkvertrag Folgendes an:

1) Gegenstand und Begründung des Werkvertrages

2) Name des Auftragsnehmers/der Auftragnehmerin (z. B. auch der LehrerInnen)

3) Umfang der Mitwirkung im Projekt

4) Höhe des Honorars

c) Reisekosten

d) Sachkosten: Bitte um detaillierte Aufschlüsselung und Begründung

e) Sonstige Kosten

e) Eigenmittel: Als Eigenleistungen des Förderungswerbers/der Förderungswerberin gelten sowohl Eigenmittel im

engeren Sinn als auch eigene Sach- und Arbeitsleistungen. Die Angemessenheit von Eigenleistungen wird projektspezifisch

durch das GutacherInnengremium geprüft. Sie hat jedoch mindestens 10 % der Projektsumme zu betragen.

Organigramm des Projektteams inkl. Partnerschulen

Bitte schreiben Sie zur besseren Übersicht alle Namen der beteiligten Personen in roter Farbe!

Kompetenzprofil des wissenschaftlichen Projektteams
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